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PREFACE 


This issue of Education abstracts is the first to appear in the new quarterly schedule replacing 
the former schedule of ten issues a year. 

It has been compiled from material submitted by Member States of Unesco in reply to a request 
for annotated bibliographies on the teaching of geography in their primary and secondary schools, 
with particular reference to publications dealing with: 

1. Laws, decrees, ordinances or other legislation concerning the content and methods of 

geography teaching. 

2. Instructions and handbooks for teachers concerning the teaching of geography, the equip- 

ment of geography classrooms and the interpretation of relevant legislation. 

3. The theory, methods and philosophy of geography teaching. 

The introduction was written by Professor Benoit Brouillette of the University of Montreal, who 
is also President of the International Geogruphical Union. The Secretariat takes this opportunity 
of thanking Professor Brouillette and all those who have contributed to this issue. 


The following countries are represented in this issue : 


Australia Federal Republic of Sudan 

Austria Germany Sweden 

Belgium Italy Switzerland 

Bulgaria Japan USSR 

Burma Jordan United Arab Republic 
Canada Luxembourg United Kingdom 
Denmark Morocco United States of America 
Finland Netherlands Viet-Nam 


France Norway 








by 


THE PLACE OF GEOGRAPHY IN MODERN EDUCATION 


Benoit Brouillette 


INTRODUCTION 


To anyone who reflects on the present trends in 
education, it is clear that geography, at its best, 
is one of the basic disciplines. Every day, know- 
ingly or not, we put geography into practice. Ways 
of living are a more or less perfect adaptation of 
the human being to the conditions of his environ- 
ment. And it is precisely the purpose of geography, 
which is the science of the earth, to study such 
environmental phenomena as soils, subsoils, 
waters, climate, flora and fauna, to discover how 
man may best draw his sustenance from the 
natural elements, and to ascertain how he has 
succeeded in inventing techniques for the satis- 
faction first of his essential needs - food, warmth, 
protection and clothing - and then of the multitude 
of other needs that have grown up with the advance 
of different civilizations. To help him to analyse 
and understand the complex phenomena which sur- 
round him, modern man has to use data from a 
number of different disciplines; but geography 
alone, situated as it is at the meeting point of the 
natural and the human sciences, can provide him 
with a valid synthesis, a satisfactory overall pic- 
ture for the non-specialist. 

Geography is, firstly, a science of observation. 
It teaches children to perceive the things around 
them, whether static (the rural or urban land- 
scape) or dynamic (the spectacle of people at 
work). It provides them with an appropriate 
vocabulary which, though very elementary at the 
earliest stages, is steadily enlarged along with 
the vocabularies of the other subjects they learn 
at school. But, even at the beginning, geography 
cannot be taught entirely by direct observation. 
The teacher must therefore use an aid which 
belongs particularly to this subject - the map - by 
means of which the first abstract concepts can be 
introduced. First he draws on the blackboard a 
plan of the classroom, then a plan of the school 
and the surrounding streets - all of which the 
pupils will have no difficulty in recognizing. He 
acquaints them with the notion of scale - since 
what he shows on the blackboard is merely a re- 
duction of real areas and distances - and then 
introduces them to the principle of geographical 
orientation, in relation to the cardinal points. 
Next come maps of the local area then of the home 
country and lastly of the continents and oceans of 
the world. The teacher should not, however, 
make use of maps until he is certain that his 
pupils can interpret the symbols by which 





geographical features are represented. Some of 
these are universally recognized, such as blue 
representing water; green representing plains; 
rising ground progressively represented by 
yellow, orange and brown. Others are more con- 
ventional: dots, squares or circles in black sym- 
bolizing towns, according to their importance; 
designs or colours representing different kinds of 
crops or forests, steppes and deserts; various 
characters used either to designate geographical 
features (relief, lakes, watercourses) or the 
names of localities, regions and countries; un- 
broken or broken lines indicating administrative 
frontiers. Lastly, and at a more advanced stage 
of study, the map is completed with its grid of 
co-ordinates (latitude and longitude), so that 
places may be accurately located with reference 
to a country as a whole or to the globe. 

Side by side with the map, use is also made of 
illustrations, in the form either of pictures ina 
textbook or of views projected on a screen. Here 
again, some initiation is necessary, even if the 
child is already acquainted with illustrated books. 
It requires much patience on the part of the teach- 
er to show his pupils how to take note of the 
essential features of a landscape without being 
distracted by superficial or insignificant details, 
and how to pass from a familiar scene to one 
which is quite new. 

Geography, in its initial stages, is thus entirely 
based on observation, at first direct, then indirect. 
It deals with things which are familiar to the 
pupils in their own environment, but leads them 
gradually on towards the unknown, by way of com- 
parisons or contrasts. When does it become ex- 
planatory? In other words, when should the 
pupils' powers of reasoning be brought into play? 
Psychologists are not in agreement on this point. 
Some maintain that the psychological development 
of the child is a continuous process, others that 
it takes place in clearly differentiated stages. 
According to the Swiss psychologist, Emile 
Marmy, the following three successive levels of 
understanding may be distinguished in the child 
and adolescent: 

1. The undifferentiated global approach, in which 
geographical facts are not yet distinguished by 
the mind from other, non-geographical, facts; 

2. The strictly geographical approach, which is 
still, however, non-scientific; and 

3. The truly scientific approach. 

The first of these levels corresponds, chrono- 
logically, to the "third childhood", that is to say, 
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the early school age (from 8 to 11 years); the 
second corresponds to early adolescence and the 
age of puberty (from 12 to 15 or 16); and the third 
level, which is that of youth and adulthood, is only 
reached at the university stage. We may thus say, 
in simplified terms, that the primary school child 
is awakening to objective reality, acquiring know- 
ledge in a practical and empirical manner; he 
stores up ideas, thanks to his astonishing mechani- 
cal memory andthe spontaneous exercise of opera- 
tive thought; he grasps real facts in bulk, through 
his intelligence, but without being able to differ- 
entiate between them. He has not reached the 
stage of explanatory geography. 

At the secondary school stage, the pupils go 
through an active phase at about the age of 11, 
followed by a pause, a period of consolidation, 
which lasts until about the age of 15, that is until 
adolescence, when there is a resumption of 
activity. This is actually observed in schools. 

In the lower classes of the secondary school, the 
pupils take an active part in the lessons. Later, 
about the age of 14 or 15, they are passive, 
sluggish and have no desire to take part. Then, 
once the age of 15 is passed, a greater functional 
activity of their reasoning faculty can be observed, 
which, though not yet scientific, shows an inquir- 
ing interest in the larger problems of the now 
rational approach to geography. From this time 
onwards, they are ready to enter the university 
stage, where questions will be dealt with ina 
truly scientific manner. 

In drawing up curricula and choosing teaching 
methods, these psychological facts should there- 
for be taken into account. 


GEOGRAPHY AT THE PRIMARY LEVEL 


At the primary level, geography, which is taught 
by non-specialist teachers, is essentially an 
object lesson. The following is what our English 
colleague, Tom W. Brown, has to say on the 
matter: "The learning of geography must be a 
joyous pursuit by a careful selection of subject 
matter, by a variety of teaching methods and by 

a dynamic approach. The age range is wide, from 
5 to 11 years, and the mental development probably 
greater during that period than any corresponding 
period subsequently. The treatment of children 
during the first three years should therefore differ 
markedly from methods adopted during the last 
three and should in any case progress with each 
year. Very young children like to learn through 
observation and doing, and like to change their 
occupation frequently; yet they will concentrate 

for long periods on something that interests them. 
It is an age when the child can be introduced to 

the phenomena of nature which surround him; 

when it is possible to indulge in out of door acti- 
vities; when he can obtain his first insight into the 
wonders of the sun, the moon and the stars, the 
changes of weather, the habitats and lives of plants 
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and animals, the many features of the landscape, 
hills, valleys and the sea. It is the age of ex- 
pression and delight. Classroom activity centres 
around the story, the story about the kinds of work 
men do; farming, building, mining, and particu- 
larly the lives children lead in other lands as 
compared with their own lives. It is an age when 
action is paramount, when modelling, painting 

and drawing are the main media of self expression. 
Attempts to draw simple plans e.g. of the class- 
room or playground can lay the foundation for 
future map reading. Visits to the scene of action 
should always accompany a story wherever possible; 
the production of pictures is important, for child- 
ren of this age have a vivid imagination and they 
are likely to conjure up an entirely false impres- 
sion". 

In many countries, geography courses during 
the first years of primary school consist largely 
of such practical exercises, either in the class- 
room or in the playground, as making models 
with clay or sand, cutting out, drawing, colouring, 
etc. Inthe province of Quebec in Canada, for 
instance, the primary school class books are 
drawing books(1) in which the children complete 
drawings, colour them, cut them out, etc., under 
the guidance of the teacher, who has a special 
teacher's copy for each year. 

From the age of 9 onwards, the child's empiri- 
cal knowledge must be classified more systema- 
tically. "The nine-year old child'', writes Mr. 
Tom W. Brown, "is a keen collector, and he can 
begin to sort and order what he finds. The appe- 
tite for information is avid, and there is a growth 
of interest in domestic detail. This is a good 
opportunity for the more advanced study of human 
geography, when the lives and habitats of selected 
peoples throughout the world can be chosen. 
Simple stories of explorers and travellers and the 
problems which they had to face are read with 
interest, and the child should be encouraged to 
pursue his own reading on these topics. It is an 
age which readily lends itself to the selection of 
sample studies". The study of the child's own 
country, however, should not be neglected. It 
should be preceded, according to Mr. Brown, by 
an exploration of the immediate neighbourhood. 

It is likewise important that the child's memory 
should be developed at this stage, when he takes 
pleasure in using it; he should therefore be given 
material to learn by heart. He also likes looking 
at pictures, and this can be turned to very useful 
account provided that the teacher guides him care- 
fully in his observations. 

The main object of geography teaching at the 
primary level is, then, in Mr. Brown's words: 
"to evoke and foster children's interest and satis- 
faction. The interest provides the child with the 





(1) Collection Pierre Dagenais: ABC de la 
géographie, premiére année, deuxiéme année, 
troisiéme année, Librairie Beauchemin, 
Montréal. 








impulse to learn and most children possess abund- 
ant stores of interest. It is important however to 
allow the child time to play out the interest that 
has developed. Constant repetition is not boring 
to a child, as it is to an adolescent or adult, and 
an adult tires of a game or pursuit far sooner than 
does a child. It is important therefore to allow 
the child to develop his own interest period. The 
mistake is often made of taking for granted that 
something or other is too difficult for young child- 
ren to understand. They may well be prepared to 
take for granted the fact, but find the causal rela- 
tionship too difficult. The result can be taught, 
the ‘how' must be left until later: a child can 
turn on a radio and tune it into the station he wants 
long before he is prepared to be taught how a radio 
works". 

In the last three or four years of the primary 
school course, pupils should acquire a certain 
geographical vocabulary; they should also learn 
about the most important features of their own 
local area, their home country and other countries, 
even though this knowledge will necessarily be 
gained empirically and can only be consolidated 
by reason later on. Many pupils will leave school 
at this stage, and the geography teacher will have 
failed in his duty if he has not provided these 
citizens-to-be with a sufficient stock of knowledge 
to be of use in their daily lives. By way of example, 
the following is the method used in French-speaking 
Canada. During the first three years, no textbook 
is used. Then comes the elementary geography 
course, which covers two years, alternating with 
the history course, in the fourth or fifth year 
(ages 9 or 10), and in the sixth or seventh year 
(ages 11 or 12). Volume 1 of the elementary 
course(1) begins by recapitulating the general 
notions very simply, with plenty of coloured illus- 
trations; it then deals with the province of Quebec 
as a whole and according to its regions, encourag- 
ing the pupils to observe directly what they see 
around them, or to study wall maps in the class- 
room or the maps given in the textbook, and especi- 
ally to examine the numerous colour photograpts 
reproduced in the textbook. Volume II is intended 
for older pupils, and three-quarters of it deals 
with Canada, using the travel method. First, the 
pupils see their own province, from a helicopter 
flying over the three main natural regions, then 
they go by motor coach to Ontario and the Mari- 
time Provinces on the Atlantic coast. Their atten- 
tion is directed not only to picturesque natural 
features and the resources of each region, but also 
to historical landmarks. Next, they go by train 
across the prairie from Winnipeg to Calgary, and 
thence by motor coach to Edmonton, skirting the 
foothills of the Rockies in the national parks. 

They cross the Cordillera in British Columbia by 
motor coach, and continue by boat up the indented 
Pacific coast. Lastly, travelling by road 


through Mackenzie and Alaska, they get an idea 
of the mystery and potential wealth of the Far 
North. 








Other countries, it is true, are treated in less 
detail, but they are given some attention and more 
will be learnt about them in the secondary classes. 
There are, however, four lessons on the United 
States of America (physical features, inhabitants, 
economic problems, regional divisions) and general 
lessons on the major regions of the rest of the 
world (Latin America, Europe, Asia, Africa and 
Oceania). 


GEOGRAPHY AT THE SECONDARY LEVEL 


As has been said above, the study of geography 
becomes more a matter of reasoning at the second- 
ary level. The teachers have - or ought to have - 
more specialized knowledge than the primary 
school teacher; the pupils are aged 12 or 13 (de- 
pending on the country) and can grasp ideas more 
intelligently; their minds can move from particu- 
lar facts to ideas that are more general, if not 
abstract. "The pupil”, to quote again Mr. Tom W. 
Brown, "has now reached the age where reason 
comes more and more to the forefront, where the 
dominant interests are social and where the ideas 
of desire for reform are playing a large part in 
his mental outlook. The study of relationships 
must play a major part; geography teaching must 
be a training in deductive logic and synthesis, and 
the pupil must be taught to appreciate social im- 
plications. There must be a framework of sound 
knowledge about the world, a study of its economic 
and political problems, and an intensive study of 
the home country. Book knowledge should be 
supplemented by visits to the widely varying set 
of landscapes of his own country. It calls too for 
a systematic study of economic, political and 
physical geography by putting into practice tre 
principles of geographic study which have been 
firmly laid in previous teaching; of great import- 
ance too is a careful and thoughtful study of geo- 
graphica! interpretations of large scale maps". 
G<zography syllabuses at the secondary level 
differ considerably from one country to another, 
23 does the length of the secondary school course. 
In English-speaking countries (and also in a 
number of other countries), only the first four 
years (the first cycle) are counted as secondary, 
and the next three or four years (the second cycle) 
are regarded as university under- graduate years. 
"It is only natural", writes Mr. René Clozier, 
"that there should be differences of syllabus, but 
behind these differences there are the same teach- 
ing problems, for the pupils are of the same age, 
and the teacher's aimis to helpthemtothink about 
phenomena and occurrences in relation to the 
Earth, regarded as a many-faceted background, 
endowed, however, witha life of its own, which some- 
times governs, and always conditions, humanactivity" . 





(1) Collection Pierre Dagenais: Cours élémentaire, 
géographie, vol.I and vol.II, Centre de 
Psychologie et de Pédagogie, Montréal, 1960. 
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How should secondary school pupils be intro- 
duced to the study of geography? Here, two differ- 
ent trends may be observed. Some countries pre- 
fer the approach to geography to be by a study of 
the pupil's environment, while others consider the 
approach should be made by way of more general 
ideas. The first group take as their starting point 
what is familiar to the child, what he can observe 
for himself; the second group put before the child 
"an intuitive synthesis, which is the beginning of 
geographical understanding" (R. Clozier). 
Children of this age (11 or 12) are not taught 
general geography in the proper sense of the term, 
but they study general geographical facts related 
to the conformation of the land, vegetation, and 
the life and activities of the groups of human 
beings who live on the earth. 

The advantage of local studies is that they bring 
pupils into contact with concrete phenomena which 
they can observe in their own neighbourhood; their 
disadvantage is that the field of observation is very 
restricted, and this may make the pupils less 
imaginative when they come to study distant lands. 
The global concept of the environment, with its 
multiplicity of component factors, is beyond the 
grasp of the child's mind; this must be left until 
later - unless it is considered sufficient for him 
to realize, ina general way, that man's life is 
conditioned by his environment. Then again, the 
accusation is levelled against general geography 
that the approach is too abstract, with the result 
that the pupils obtain only a hazy idea of the pheno- 
mena they are studying and can neither understand 
them nor remember them. According to Mr. 
Clozier, however, these difficulties can easily be 
overcome. All that the teacher need do is to make 
his geography lessons graphic, inculcate in the 
pupils certain working habits, establish certain 
reflexes and use everyday facts to illustrate 
general ideas. By way of example, he suggests a 
plan for a lesson on rainfall throughout the world. 
The subject should be treated informally. The 
starting point will be local conditions - annual 
rainfall, seasonal variations (illustrated by a 
graph), types of precipitation (showers, storms, 
drizzle and various forms of snow), appearance 
of the sky when it is raining or snowing. Next, 
the pupils will be shown a map giving the distribu- 
tion of rainfall all over the world. They will them- 
selves list the regions which receive more or less 
rain than their own district, and as they try to 
discover the reasons for this they will see how 
rainfall is related to temperature zones (evapora- 
tion), to the contour of the land and to the sea 
coasts. The mental process suggested to the 
pupils is thus somewhat as follows: they start by 
examining a specific local phenomenon, using 
either their own observations or available refer- 
ence material; next they learn of similar phenomena 
occurring in other parts of the world; and lastly 
they are encouraged to discover for themselves 
what correlations there are between the local 
phenomenon which they can observe and the 
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phenomenon occurring in distant lands, which 
they can imagine, with the help of a planisphere 
showing, in summary form the phenomena they 
are studying - types of precipitation, relief, 
dwellings, ways of life, etc. In short, the two 
ways of teaching geography at the secondary level 
are not incompatible. 'Teachers need only ob- 
serve the principles of geographical method", 
says Mr. Clozier: "(a) if they adopt the local 
approach it should be normal practice to refer to 
similar conditions in other parts of the world; 
(b) if they deal with general ideas, they should 
begin by studying local conditions. Localizing 
and generalizing are two key words in geography 
teaching; they establish reflexes in the pupils' 
mind which lead them more and more to think 
geographically". 

At the same time, it should be remembered 
that the main object of geography lessons at the 
secondary level is the study of regions. This is 
"the best way to ensure that geography has con- 
crete meaning, that the child acquires a notion of 
the world as consisting of various aspects: the 
immediate neighbourhood, broader regions, 
continental masses" (R. Clozier). 

In French Canada, we have adopted the follow- 
ing syllabus for the first cycle. General geography 
is taught in the eighth year (age 13), then regional 
geography for the next three years, beginning with 
the most distant countries and continents: the 
world with the exception of America (9th year), 
America with the exception of Canada (10th year) and 
Canada (11th year), the provinces other than 
Quebec being dealt with in the first semester, and 
the home province, Quebec in the second semester. 
Thus by the time the pupils leave the public school 
they have an up-to-date and detailed knowledge of 
the subject with relation to their own country and 
their own region.‘!) In the second cycle, which 
is found only in the colléges classiques (the 
Faculties of Arts in the universities), the syllabuses 
differ widely and are at the moment being revised. 
In some institutions, courses are given in physical 
and human geography, which deal with the princi- 
pal economic powers and with Canada. 





THE ROLE OF GEOGRAPHY AND METHODS 
OF TEACHING 


In conclusion it should be noted that the aim of 
geography teaching at the secondary level - and 
this applies even more to the primary level - is 
not to train geographers. Its main purpose is to 
interest the pupils, to instruct them, of course, 





(1) Pierre Dagenais series: Cours secondaire, 
vol. I, 'Géographie générale’, vol. II, 'Le 
monde moins l'Amérique', vol. II, 

' 'l'Amerique' (2 années), Centre de psychologie 
et de pédagogie, Montréal, 1959. Each of 
these textbooks is accompanied by manuals 
for practical work. 








but above all to train their minds through the study 
of geography. It is at the higher educational level 
that specialists can be trained, whether for teach- 
ing or for research. 

If geography is to achieve its purpose at the 
levels with which we are concerned, it must be 


properly understood and taught by modern methods. 


The subject matter taught is often of little import- 
ance, it is determined by each country, or even 
each province, according to its requirements. 
What does matter is that the teachers should be 
efficient. To appreciate this point of view, we 
have only to think, as Mr. Clozier suggests, of 
the geography classroom and all the equipment 
used in it: the essential wall map, the projector, 
the photographs exhibited on a display board, the 
teacher, chalk in hand, always ready to sketch 
something on the blackboard, to draw a diagram 
or a graph (all this in addition to out-of-school 
activities - excursions, visits to factories, etc.). 
Geography is a subject calling for extremely wide 
documentation on the part of the teacher, while it 
is a mine of information for the pupil. For this 
reason, the teacher (at least at the secondary 
level) must keep up with the latest developments 
in geographical science and with economic and 
political changes throughout the world. Only thus 
will he be able to maintain that overall view which 
is the essence of the geographical approach, to 
grasp the significance of successive physical 
phenomena and to keep abreast of the changes in 
economic units in relation to their contexts. 

The teacher must prune and sift his material 
for the pupils, eliminating minor details and keep- 
ing to essentials; he must also avoid that dogmatic 
attitude which is characteristic of beginners and 
of teachers who have got into a rut. Geography 
does not solve the problems put before the child- 
ren, but it suggests solutions that approximate 


more and more closely to reality or to probability. 


The pupils are thus kept on the alert and ready to 
assimilate new developments. The teacher instils 
in them the thirst for knowledge, which is the 
foundation of all education. 

In most countries, instructions for teachers 
are provided along with the syllabuses. For prac- 


tical purposes, they may be summed up as follows: 


(1) The lesson proper 





It is pointless to select one particular type of geo- 
graphy lesson as a standard. The capable teacher 
who is successful in awakening his pupils' under- 
standing will use a number of different methods. 
Each teacher has his own attainments and his own 
particular temperament, while his audiences are 
surprisingly fluid and variable from one year to 
another. Lessons usually fall into one of two 
categories - the lecture type (care must be taken 
here not to let it become dogmatic) and the talk. 
In the latter kind of lesson, the pupils - especially 
the younger classes - take an active part in 
exploring the subject under consideration; the 


subject is studied by the class as a whole, the 
teacher providing guidance on the order in which 
the topics are examined, so as to ensure a 
methodical approach on the part of the pupils. 


(2) Sketches, illustrations and maps 





These are needed to save the lessons from being 
dry and bookish. Success in using them depends 
both on the teacher's skill and on the personal 
effort made by the pupil, whose curiosity is stimu- 
lated by the pictures he is shown or by allusions 
and comparisons bearing on his everyday experi- 
ence. Maps, pictures, models, relief maps and 
other aids are indispensable, to give body to the 
teacher's descriptions and to make his explana- 
tions more convincing. If slides are not available 
the teacher will make a sketch on the blackboard 
to explain something that cannot be grasped from 
the wall maps or to show in more precise detail 
the area to which the lesson refers. His sketch 
may be supplemented by a map, but the pupil has 
also to be trained to read and understand maps. 
The same applies to photographs or slides; ex- 
planations must be given, so that the pupils will 
know what to look for and understand what they 
are seeing. These are all ways of training the 
pupils' visual memory, and can be used as a 
means of recapitulation. 


(3) Textbooks 


The best kind of teaching is the oral lesson, text- 
books cannot take the place of this, but they can 
supplement it. They are working tools used alike 
by teacher and pupil; the maps and pictures in 
them help to illustrate the lesson, and they provide 
exercises and profitable reading for the pupi's. 
Care should be taken not to use the questions or 
exercises given in some textbooks just as they 
stand. It is for the teacher to decide what home- 
work the pupils are to do, depending on the topics 
studied in class and the points to be given particu- 
lar attention. This demands skill on the part of 
the teacher, but a competent teacher will be able 
to do it well - and it is vital to the pupil's success. 


(4) Excursions 


Excursions, in town and country, visits to factor- 
ies, railway stations, farms, etc., are invaluable 
in teaching pupils to observe for themselves the 
phenomena with which geography is concerned; 

and if the will is there, they are not as difficult 

to organize as people often think. Preparatory 
work is required in these cases, of course, as 

for any other lesson. But what pleasure a real 
teacher will have in helping the children to develop 
their powers of observation, in letting them see 
the ideas they have learnt in class applied to every- 
day situations, in showing them that there is no 
division between school and life. There are two 
alternative methods of field work - either the 





teacher may point out things, at each stop, giving 
his explanations at once, or he may point out 
things and raise questions first, saving his explana- 
tions until the end of the excursion. 

To sum up, we may say that if geography is to 
be a useful study it must be taught intelligently, 
by teachers who are interested in giving their 
pupils a thorough geographical grounding and 
know how to adapt their teaching to the needs of 





schoolchildren. If their teaching were confined 

to what is in the textbook, they would be not better 
than crammers. Good results may be achieved 
even with methods that are theoretically weak, 
provided they are applied with lively conviction 
and with thoughtfulness; but work that is done in a 
spirit of constraint will be of little worth. Official 
instructions are intended to give the teacher 
greater freedom, not to curb his initiative. 
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of the principle of discovery and of the inductive 
process in applying an active method of teaching 
geography. The general arrangement of the 
lessons is based onaneclectic use of documentary 
material - a method which enables the teacher to 
study his pupils' reactions; he can then replan 
his teaching in the light of the results obtained. 
Two articles in this collection are printed 
separately: 'Aspects des méthodes actives dans 
l'enseignement de la géographie', 4 p., and 
'L'idée européenne dans un enseignement moderne 
de la géographie', 8 p. Fédération de l'enseignement 
moyen catholique. Programme - géographie. 





Lierre, Imprimerie Joseph vanIn, 1953. 28 p. 


Geography syllabuses in secondary Catholic 
schools (private schools receiving subventions), 
which set aside one lesson a week for geography 
in each class. The introduction describes the 
scope of the syllabus and provides guidance for 
the general organization of lessons, the planning 
of excursions and the use of teaching material. 


Tulippe, Omer. Méthodologie de la géographie. 
Liége, Sciences et lettres, 1954. 153 p. 





Syllabus for the agrégation‘!) examination in 
geography at the State University of Liége. After 
a survey of the development of ideas on this 


(1) Translator's note: The agrégation is a compe- 
titive examination conducted by the State for 
admission to posts on the teaching staff of 
lycées and universities. 





































subject, the author discusses the aims and defines 
the content of geography teaching. In a hundred 
or so pages he deals with the methodological 
principles of geography teaching and gives details 
of the procedures and aids used. The work con- 
cludes with advice on the preparation of lessons. 


(ii) Articles in periodicals 





Debouverie, A. 'L'enseignement de la géographie 
économique'. La Géographie/De Aardrijkskunde 





(Gand/Gent), no. 5-6, 2e année, septembre- 
decembre 1949, pp. 11-13. 


The outmoded character of this teaching; the search 
for effective methods; and the testing of anew system. 


. 'L'individualisation de l'enseignement 
géographique en section normale moyenne', La 
Géographie/De Aardrijkskunde (Gand/Gent), 
no. 3, 2e année, ler trimestre 1949, pp. 9-12. 





An experiment tried out in a training college for 
form-masters; examples of work plans. 


De Fuisseaux-Blanjean, L. 'Faisons le point'. 
La Géographie/De Aardrijkskunde (Gand/Gent), 
no. 12, 4e année, avril 1952, pp. 37-42. 





The value of active methods and team work for a 
humanistic approach to geography teaching. 


De Mayer, A. 'De aardrijkskunde in de technische 
humaniora'. De Aardrijkskunde/La Géographie 
(Gand/Gent), no. 32-33, 9e année, 3e et 4e 
trimestre 1957, pp. 56-59. 





A syllabus for A 2 classes (upper cycle in techni- 
cal schools). Advantages of this syllabus and 
comparison with that used in parallel classes 
taking classics and modern humanities. 


. 'De hervorming in het technische 
onderwijs; ardrijkskunde'. De Aardrijkskunde/ 
La Géographie (Gand/Gent), no. 41, 1le année, 
3e trimestre 1959, pp. 67-70. 








General geography syllabus for the upper cycle of 
technical schools (A 2). In the first year (pupils 
15 years of age) study physical and human geography 
and in the second, economic geography; the final 
year is set aside for the study of Belgium and the 
Congo, asin secondary schools teaching the humani- 
ties. Anunfortunate tendency to overlook the links 
between the various aspects of geography is noted. 


De Smet, L. 'Nomenclatuur en internationaal begrip'. 


De Aardrijkskunde/La Géographie (Gand/Gent), 
no. 11, 4e année, janvier 1952, pp. 10-12. 





Guidance concerning the use of accepted terms, 
of new names and of titles in the language of the 
country in question. 
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Hoebeke, E.; De Smet, L. 'De aardrijkskunde in 
de zesde. Het klimaat'. De Aardrijkskunde/ 





La Géographie (Gand/Gent), no. 7, 3e année, 
mai 1950, pp. 11-14. 





An approach to the study of climate for pupils 
beginning the humanities. Weather and tempera- 
ture studies should be based on observation, 
charts and analysis of the various factors which 
influence these phenomena. 


Nicolas, F. ‘La coordination du point de vue du 
géographe'. La Géographie/De Aardrijkskunde 
(Gand/Gent), no. 17, 5e année, 3e et 4e 
trimestre 1953, pp. 76-84. 





The author discusses various forms of co- 
ordination which can be used in geography teach- 
ing: content and method, subjects lending them- 
selves to co-ordinated teaching, syllabuses, co- 
operation between teachers, centres of interest, 
teaching of the mother tongue. He stresses the 
need for continuity of method and content in all 
school subjects. Then he considers the correlation of 
syllabuses to be an unattainable ideal, he makes 
a plea for greater co-operation among teachers. 
Lastly, he discusses a possible subject for co- 
ordinated teaching, why every subject should be 
considered to have a permanent link with the 
mother tongue, and how correlation depends on 
contacts between teachers. 


. 'Quelques principes essentiels de la 
méthodologie'. La Géographie/De Aardrijks- 
kunde (Gand/Gent), no. 24, 7e année, 3e 
trimestre 1955, pp. 64-69. 





Five verbs - observe, describe, compare, local- 
ize and associate - should be ever present in the 
minds of teachers if they wish to provide explana- 
tions that are adapted to the understanding of their 


pupils. 


. 'La réforme de l'enseignement normal'. 
La Géographie/De Aardrijkskunde (Gand/Gent), 
no. 5-6, 2e année, septembre-decembre 1949, 
pp. 6-9. 





An outline of basic principles for the reform of 
geography syllabuses for prospective primary 
school teachers and form-masters. 


Petit, C. ‘Enseignement de la géographie et 
compréhension internationale'. La Géographie/ 
De Aardrijkskunde (Gand/Gent), no. 11, 4e 
année, janvier 1952, pp. 4-5. 








How geography, as a positive science, can foster 
international understanding. 


Tilmont, J. 'A propos d'initiation géographique'. La 
Géographie/De Aardrijkskunde (Gand/Gent), no. 
5-6, 2e année, septembre-decembre 1949, pp. 9-10. 




























A few aspects of the "introduction to geography" 
for beginners in the humanities section: progres- 
sive observation, learning to record observations, 
the search for correlations, learning to co- 
ordinate knowledge. 


Tilmont, J. 'Didactique de la régionale'. La 
Géographie/De Aardrijkskunde (Gand/Gent), 
no, 32, 9e année, 3e et 4e trimestre 1957, 
pp. 52-55. 





An approach to the study of regional topography 

in successive classes: the importance of land- 
scapes and the necessity for correlation of parti- 
cular features as distinct from systematic inven- 
tories. Regional studies do not mean the transfer, 
to the regional level, of facts that have previously 
been studied in the more general context of a 
country or continent. Criticism of certain tradi- 
tional concepts. The ideal system of study would 
be based on the actual observation of the facts to 
be learnt. 


. 'Effort de rénovation'. La Géographie/ 


De Aardrijkskunde (Gand/Gent), no. 4, 2e 
année, juin 1949, pp. 10-11. 





The observable facts of physical geography do not 
come under the heading of geology: they have 
their place in the teaching of geography for pupils 
of 12 to 15 years of age. At the next stage, geo- 
logical processes are studied, on the basis of the 
pupils' own observations. In the final year, geo- 
logical maps and sections are introduced but are 
not studied in as much detail as they would be in 
a university course. 


Van den Branden, J. ‘'Aardrijkskunde in het 
hedenaagse onderwijs'. De Aardrijkskunde/ 
La Géographie (Gand/Gent), no. 24, 7e année, 
3e trimestre 1955, pp. 57-63. 








The teaching of geography is based on facts, and 
knowledge is built up through association. The 
author discusses the interpretation of geographical 
facts and standards of teaching. 


. 'Beschouwingen over de Aardrijkskunde 





~~ De Aardrijkskunde (Gand/Gent), no. 39-40, 
lle année, ler et 2e trimestre 1959, pp. 2-6. 





An account of the trend towards reform in second- 
ary education in Belgium and of new developments 
in geography teaching. The author advocates 
active methods which aim at teaching pupils not 
only facts but also how to use them and discusses 
the educational réle of geography. 


. 'La legon de géographie', Education, 
tribune libre d'information et de discussion 
pédagogique (Liége), no. 48, novembre 1957, 
pp. 29-33. 





The teaching of geography, as of any other subject, 
must serve an educational purpose. The teacher 
should have the broadest possible knowledge, as 
he must first select facts and then present them 
in an orderly manner. The teacher is constantly 
revising and improving his methods, recasting 
his lessons on the basis of new documentary 
material and adapting them to suit his pupils' 
capacities, interests and level of education. But 
he has to overcome the difficulties of insufficient 
time and out-dated syllabuses. 


. 'Nos déceptions - l'enseignement de 
la géographie aux humanités'. La Géographie/ 
De Aardrijkskunde (Gand/Gent), no. 13, 4e 
année, septembre 1952, pp. 55-60. 








Why does the general geography course in Belgium 
allow for only one lesson a week? How can the 
study of Europe be covered in one year at this 
rate? 


. ‘Les notions de géologie dans 
l'enseignement géographique'. La Géographie/ 





in het lager onderwijs; de taak van het normaal 
onderwijs'. De Aardrijkskunde/La Géographie 
(Gand/Gent), no. 2, lére année, decembre 
1948, pp. 5-8. 





The importance of a grounding in geography for 
prospective primary teachers. 


. 'Beschouwingen over de inhoudsproblem- 
atiek van de aardrijkskundelessen'. Persoon 
en Gemeenschap (Antwerpen), jaargang XII, 
nr. 8, 1959, pp. 199-204, 





"Individualisatie van het onderwijs in 
de normaalscholen; de vormingswaarde van 
historisch standpunt uit'. Persoon en 
Gemeenschap (Antwerpen), jaargang VI, nr. 8- 
9, 1952, pp. 404-406. 


. ‘Het initiatieprogramma in de 6de en 
Iste middelbare klas'. De Aardrijkskunde/La 
Géographie (Gand/Gent), no. 3, 12e année, 
1960, pp. 121-123. 





«+» Nouboers, M. 'De werkmethode van 
de leerlingen - een poging tot vernieuwing van 
het aardrijkskundeonderwijs'. Persoon en 
Gemeenschap (Antwerpen), jaargang XII, nr.10, 
1959, pp. 257-288. 


Vereerstraeten, Chr. 'Réforme de l'enseignement 
technique - situation de la géographie'. La 
Géographie/De Aardrijkskunde (Gand/Gent), 
no. 39-40, lle année, ler et 2e trimestre 
1959, pp. 15-19. 





A discussion of new trends in technical education 
and of the advantages of allowing more time for 
geography in the curriculum. 


























ee 


Willems, J. 'Het gebruik van dia-kaarten in het 
aardrijkskundeonderwijs'. De Aardrijkskunde/ 





La Géographie (Gand/Gent), no. 42-43, lle 
année, 1959, pp. 91-94, 





A discussion of the use of slide projections of 
analytical maps as a teaching aid. 


. 'Geografische excursies'. De 
Aardrijkskunde/La Géographie (Gand/Gent), 
no. 24, Te année, 3e trimestre 1955, pp. 70- 
15. 





The educational value of geographical excursions 
discussed, with model lessons. 


BULGARIA 


Bibliography prepared by the "Elin Pelin" 
Bulgarian Institute of Bibliography at the request 
of the Bulgarian National Commission for Unesco. 
The author and title entries have been translated 
by the Institute. All of the publications are in 
Bulgarian. 


Goranova, Vera. Excursions and the teaching of 
geography. Sofia, Ministry of Education and 
Culture, 1955. 26p. 





A ‘study of the purpose of excursions, the 
different types of excursion (preparation and 
conduct of excursions and conclusions) and the 
types of excursion most suitable for particular 
classes. 


-; Markov, P.; Kirova, E. The teaching 
of geography in the primary school. Sofia, 
Narodna prosveta, 1956. 84 p. 





A handbook for teachers of fourth-year primary 
school classes. It explains the principles and 
methods of geography teaching and their applica- 
tion to the study of the homeland. Advice is given 
on the use of plans, maps.and globes, together 
with observations on geography excursions and 
practical geography work. 


Ministry of Education and Culture. Bulgarian 
Academy of Science. Institute of Education. 
The geography syllabus in secondary and poly- 
technic schools. Approved by the Ministry of 
Education and Culture on 24 November 1959. 
Sofia, 1960. 52p. 








Directorate of general and vocational 
education. Instructions for teachers concern- 
ing the use of the geography handbook, fourth- 
year class, by Yordanova, B. Dimitrova 
and A. Radoulova. Sofia 1958, 40 p. 
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Panov, P.; Petchevski, M.P.; Liankov, B. The 
geography study area and the teaching of geo- 
graphy. Sofia, Narodna prosveta, 1958. 104 p. 





This handbook for schools at all levels deals 
with the planning and equipment of the geography 
study area and the planning of the observations to 
be carried out. 


Petchevski, M.P. Excursions and study tours in 
the teaching of geography. Yearbook of the 
University of Sofia, Faculty of Biology, Geo- 
logy and Geography, T.L. 1955/1956. No. 3, 
Geography 1957, p. 203-286. Summaries in 
Russian and in French. 








The teaching of geography. Handbook 
for educational institutes. Sofia, Narodna 
prosveta, 1957. 282 p. 





A handbook for teachers in intermediate classes 
in general secondary schools, outlining the aims, 
purposes and principles of the teaching of geo- 
graphy. 


. ‘The teaching of geography. Handbook 
for geography students. PartI, general 
methods. Sofia, Naouka i izkoustvo, 1958. 
368 p. 





This handbook can also be used as a guide for 
geography teachers of senior classes in general 
secondary schools. It outlines the principles, 
content and methods of geography teaching and 
also discusses the organization of geographical 
studies both within and outside the classroom. It 
puts forward suggestions for the equipment and 
use of the geography room and the geography 
study area. 


-; Nikolov, B.; Kiradjiev, S. Practical 
work in geography in the intermediate and 
senior classes. Sofia, Narodna prosveta, 
1958. 175 p. 








This work, intended for geography teachers of 
the intermediate and senior classes in secondary 
schools, provides guidance regarding the methods 
to be used for practical work in climatology, 
hydrology, geomorphology, cartography and 
economic geography. It is also useful for the 
organization of geography lessons outside the 
classroom. 


Sharova, Raina. Excursions, observations and 
object lessons in the lst, 2nd and 3rd year 
classes. Sofia, Bulgarian Academy of Science, 
1956. 84p. 








An introduction to basic geographical concepts 
for pupils in the first three primary classes 
(where formal geography is not studied) by means 
of excursions, observations and object lessons in 








conjunction with Bulgarian language classes. The 
author sums up the results of her long experience 
of teaching and of the experience of a number of 
other primary school teachers. Teaching methods 
have a scientific basis and are related to the 
practical aims of the curriculum. 


Vekilska, P.M. The place of the economic geo- 
graphy of Bulgaria in polytechnic education 
Sofia, Bulgarian Academy of Science, 1960. 
112 p. 








This work is the outcome of a long series of ob- 
servations of the work of several geography teach- 
ers. Its aim is to encourage the teaching of the 
economic geography of Bulgaria in the light of 
polytechnic education, and to provide guidance for 
the linking up of the teaching of geography with 
production, through out-of-school activities. 


BURMA 


Bibliography submitted by the Secretariat of the 
Union of Burma National Commission for Unesco. 


Cho, U. Saya myar a twet a-kyan nyan pay sar-ok 
(Suggestions for teachers). 2nd ed. Rangoon, 
Burma Translation Society, 1952. 'Pa hta we'. 
(Geography), pp. 285-330. 

Htun Thein, U. Thin pya nee (Teaching method). 
Rangoon, Burma Translation Society, 1948. 
'Pa hta we thin kyar pya tha chin' (Teaching 
geography), pp. 115-164. 

Saw Kyi, Daw. 'Pa hta we thin pya nee' (Teach- 
ing of geography). In: Teacher-Training 
College, Rangoon. A htway htway thin pya nee 
myar (General teaching methods). Rangoon, 
Burma Translation Society, 1953. pp. 85-99. 

Uvinaya, B.E.T. 'Pa hta we thin kyar nee a 
kyaung' (Method of teaching geography). In: 
Modern teachers handbook. 2nd ed. Rangoon, 
Modern Educational Books Publishing House, 
1956. pp. 390-438. 











CANADA 


Text and bibliography submitted by the Canadian 
National Commission for Unesco. 


I. ADMINISTRATION 


In Canada, the British North America Act puts 

all laws, decrees and ordinances concerning edu- 
cation in the hands of the ten separate provinces. 
Within each province, education comes directly 
under the Minister of Education, or in other words, 


directly under the Government. Each provincial 
government has enacted laws and decrees which 
put the control of education directly under the 
Council of Public Instruction or the Minister of 
Education, and all matters concerning education 
come under the direct jurisdiction of the Minister. 
He has power to determine content and methodo- 
logy of teaching, the training of teachers and the 
administration of schools. In no province is 

there any law, decree or ordinance which speci- 
fically mentions geography teaching. Instead, 

each province, through its Minister of Education 
puts out a programme of studies and each pro- 
gramme of studies sets forth the aims of educa- 
tion and the content to be covered in each subject 

of the school curriculum in each year from grade 

I to grade XII or XIII. 

A typical publication is that entitled "A Pro- 
gramme for intermediate grades in the social 
studies" issued by the province of British 
Columbia, Department of Education, Division of 
Curriculum, under the authority of the Minister 
of Education. As in many other Canadian provinces, 
geography comes under the combined heading of 
social studies. The programme includes an 
introduction to ''a curriculum guide for the social 
studies" indicating a pattern of the courses in the 
three grades prior to the intermediate level. It 
discusses the development of the units, it gives 
some guidance as to the aims and purposes of 
social studies and considerable volume of sugges- 
tions for the teaching of the subject. The idea of 
a unit is discussed; so too are children's activi- 
ties and the problem of evaluation. It gives 
suggestions on the use and development of geo- 
graphic tools, on visual aids and on school radio 
broadcasts. It provides a list of teachers' refer- 
ence books and periodicals. It also gives a con- 
siderable list of reference books for pupils in 
their own reading. It sets out in detail the content 
of each unit with the desired outcome and some 
teaching notes and suggestions for each stage. It 
gives the length of time that each unit takes. In 
fact, as with all programmes of study, it gives 
detailed guidance on the content and method of 
teaching. 

Although these programmes are not rigidly 
prescriptive, almost all teachers in Canada 
accept them as prescriptive and often as restric- 
tive. In many provinces, social studies is not 
separated from the other subjects in the school 
such as reading, arithmetic or music, and guid- 
ance is given under the general title ' Programme 
of studies for the elementary school". In Alberta, 
social studies comes under the title "The Enter- 
prise". The enterprise is a system of unit teach- 
ing of integrated studies in the social field. Each 
provincial booklet gives discussion on the founda- 
tions of education, the objectives of education and 
enterprise activities in health, science and social 
studies. Many of these outlines give pictures 
showing children at work in school, illustrations 
showing the kinds of murals to be drawn, diagrams 
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to help the teacher and tests of good work. Simi- 
lar programmes are provided in the junior and 
senior high school, but usually in these stages, 
social studies are separated from mathematics, 
science and English. 

Each province then, through its Department of 
Education and on the authority of its Minister, 
issues guidance as to the content and method of 
geography teaching whether it be called geography 
or included under the heading of social studies. 
Social studies is the term used in the four west- 
ern provinces, whereas in Ontario and Quebec, 
geography and history are separately indicated. 
In the province of Quebec the programme of 
studies is called "A handbook for teachers". 
Apart from handbooks or programmes of studies 
provided by governments, there are no books 
written by Canadians on the theory, methodology 
or philosophy of teaching of geography except that 
written for Unesco by Professor N.V. Scarfe, 
Dean of the College of Education, University of 
British Columbia. 


II. HANDBOOKS FOR TEACHERS 
The commonest books recommended for teacher 
guidance outside the programme of studies are 


listed below: 


Bining, Arthur C.; Bining, David H. Teaching 


the social studies in secondary schools. 3rd ed. 





New York, McGraw-Hill, 1952. 350 p. 

Bowman, I. Geography in relation to social 
sciences. New York, Scribners, 1934. 382 p. 

Gross, Richard E.; Zeleny, L.D. eds. Educating 
citizens for democracy. New York, Oxford 
University Press, 1958. 591 p. 

Hemming, James. The teaching of social studies 
in secondary schools. 2nd ed. New York, 
Longmans Green, 1951. 176 p. 

James, Preston E., ed. New viewpoints in geo- 
graphy. Washington, D.C., National Council 
for the Social Studies, 1959. 260 p. (29th 
yearbook). 

Samford, C.D.; Cottle, E. Social studies in the 
secondary school. New York, McGraw-Hill, 
1952. 376 p. 

Scarfe, N.V. A handbook of suggestions on the 
teaching of geography. Paris, Unesco, 1958. 
101 p. (Towards world understanding - 10). 
Also published in French. 

Thralls, Zoe A. The teaching of geography. New 
York, Appleton-Century-Crofts, 1958. 339 p. 

Wesley, E.B.; Wronski, S.P. Teaching social 
studies in high schools. 4th ed. Boston, D.C. 
Heath, 1958. 628 p. 






































Ill. OFFICIAL CURRICULA 


The list of provincial government publications is 
appended: 
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ALBERTA 
Bulletin no. 2 - Program of studies for the ele- 





mentary school - "The enterprise, language, 
reading, arithmetic, music". 
The junior high curriculum guide for social 
studies and language - published in 1955. 
Senior high school curriculum guide, Social 
studies 10, 20 and 30 - issued September 1955. 














BRITISH COLUMBIA 

Program for the intermediate grades supplement 
to the social studies - 1960. 

Program for the primary grades (includes social 
studies). 

Revision of the Social studies for intermediate 
grades - supplement to programme - published 
1960, 

Junior and senior highschool social studies - 1958. 

Senior highschool social studies - History 91. 

















MANITOBA 

General introduction to social studies, Grades 1 
to 6 - published in 1950. 

Junior high grades - Introduction to social studies 
and guidance - published in 1947. 

Program of studies for schools in Manitoba. 
Senior high schools - published in 1950. 











NEW BRUNSWICK 

Elementary program of studies for New Brunswick 
schools. Grade 1 to 6 - published 1959. 

Booklet no. 4, Social Studies, Intermediate pro- 
gramme of studies for New Brunswick schools 
grade 7 to 9. 

Booklet no. 3, Social studies - published 1958. 

Outline of program of studies for high schools, 
1959-1960, 











NE WFOUNDLAND 
Programs of studies issued by Department of 
Education, 1957. 





NOVA SCOTIA 

Program of studies in the schools of Nova Scotia - 
1959-1960. 

Social sciences, Grades 10-12, 1958. 








ONTARIO 

Program of studies for grades 1 to 6 for the pub- 
lic and separate schools - published 1955. 

Intermediate division. Outline of courses for 
experimental use. Curriculum I - revised 
1951. 

Course of studies - Grade XI and XII - Geography - 
printed 1954. 

Course of studies - Grade XIII - Geography. A 
new course introduced in 1955. 

















- PRINCE EDWARD ISLAND 


Program of studies for the schools of Prince 
Edward Island Grades I to X, 1957. 

Program of studies for Grades XI and XII in the 
schools of Prince EdwardIsland, 1957, 1958. 




















QUEBEC 

Course of studies for the elementary grades - 1 
to 7, English language catholic schools, pub- 
lished in 1954. 

Course of studies for the English catholic school, 
published in 1955. 

Handbook for teachers in the protestant schools in 
the province of Quebec, published in 1957. 














SASKA TCHE WAN 

Elementary school curriculum guide for language, 
social studies, music and art - published in 
1957. 

Program of studies for the high school. Bulletin 
A, published in 1950 (includes social studies). 











DENMARK 
Bibliography submitted by the Danish National 
Commission for Unesco. 


Lov om gymnasieskoler. Kfbenhavn, 1958. 4 p. 
(Lov nr. 165). 





The law on secondary schools of June 1958 states 
that geography is one of the compulsory subjects 
but makes no mention of content or methods of 
geography teaching. 


Undervisningsministeriet.Anordning angaende under- 
visningen igymnasiet. Kébenhavn, 1953. 12 p. 








The decree concerning the teaching of geography 
inthe gymnasium states briefly the purpose and 
content in the two different streams: the language 
stream and the science stream. 


. Bekendtgérelse af lov om folkeskolen. 
Kébenhavn, 1958. 16 p. (Bekendtgérelse nr. 
220). 





The regulations concerning primary schools of 
June 1958 give geography as one of the compulsory 
subjects in grades 1-5, but no mention is made of 
content or aims apart from a general recommenda- 
tion to the effect that the syllabus for each subject 
including geography should be planned in such a 
way that both pupils continuing their studies and 
those leaving school after the eighth or ninth year 
may profit from it. 


. Bekendtgérelse om undervisningen i 
gymnasiet. Kébenhavn, 1953. 23 p. 





The regulations concerning the content and methods 
of geography teaching in the language and science 
streams of the gymnasium follow up the decree of 

8 April by giving detailed information about the 
scope and content of the subject. Recommendations 
about teaching aids are included. 





Undervisningsministeriet. Undervisningsvejledning 
for folkeskolen. Betaenkning afgivet af det af 
undervisningsministeriet under 1 september 
1958 nedsatte laeseplansudvalg. Kébenhavn, 
1960. 300 p. (Betaenkning nr. 253). 








This guide to teaching in the primary school con- 
tains suggestions for teachers but leaves them 
more or less free to decide about methods. The 
chapter on geography defines the purpose, con- 
tent and scope of teaching at different school 
levels and also includes suggestions concerning 
teaching aids, arrangements of classrooms and 
equipment required for geography teaching. 


FINLAND 


Text and bibliography submitted by the Finnish 
National Commission for Unesco. 


I. OFFICIAL CURRICULUM 


Kansakoulun opetussuunnitelmakomitean mietintd 
Il. Varsinaisen kansakoulun opetussuunnitelma. 
Helsinki, Valtioneuvosto, 1952. 359 p. 
(Komiteamientintd N:o 3 - 1952). Geography: 
pp. 96-104. Also published in Swedish. 








This official programme of studies drawn up by 
the Primary Schools Curriculum Committee sets 
out the aims, content and methods recommended 
for the teaching of the various school subjects. 

Geography makes pupils acquainted with the 
ways of life of people in different parts of the 
world. The child learns how people's environ- 
ment affects their life and work and in turn how 
man leaves traces of his work in nature. The 
knowledge and skills acquired in the study of geo- 
graphy and a knowledge of the laws to which man 
must conform are useful throughout life. A 
person who has learnt to understand the economic 
ties which bind his own country to other countries 
and who realizes that the welfare of peoples de- 
pends on the exchange of products and other co- 
operation will find it easier to adopt a proper 
attitude towards the other peoples of the world. 

If geography teaching is to be effective, study 
material must be carefully selected and details 
which can easily be found in maps and reference 
works should only be included if they are essential 
to the study of the area under observation. 

The teaching of geography is closely connected 
with the teaching of history; the object of both is 
to make pupils understand human life, the one 
against the background of historical events, the 
other against the background of natural environ- 
ment. It is also closely related to the teaching 
of natural science, in which nature itself is under 
observation. The study of the same subject from 
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the geographical, historical and natural scientific 
points of view can help the pupils to understand 
the complexity of modern life and at the same 
time show them that what they learn at school has 
important practical implications. 
Recommendations concerning the contents of 
the syllabus are set out in the following order: 


The teaching of geographical facts in the lower 

s. In these, teaching should be restricted 
to units which are not bound to strict subject divi- 
sions and which deal only with the child's immedi- 
ate surroundings. It must be remembered that the 
object is not only to equip the child with certain 
basic knowledge but also to help him orientate 
himself, and for this reason his particular needs 
and requirements are of decisive importance. The 
area around the school and home must be made 
familiar with real and imaginery excursions so 
that it becomes a geographic unit. Distances and 
directions in this area must be fixed in the child's 
mind by continuous exercise and simple weather 
observations and forecasts can be made. 

The first steps in learning to use the map must 
be taken carefully in familiar surroundings, for at 
the age of 8 to 9 years the child has difficulty in 
understanding the symbols used. The transition 
to areas which are too big to be seen at one time 
must be made with caution, and a great deal of 
time must be spent examining the map of the home 
area and comparing it with the terrain. 

At the end of the second school year the pupils 
should be able to understand with the help of the 
map how the areas familiar to them are situated 
in the larger context and to estimate distances 
and directions. They should also have an ele- 
mentary knowledge of map reading; in other words 
they should be able to find out something about a 
place they have not visited themselves. 

At the end of the third year they can transfer 
from large-scale to small-scale maps. 





Elementary geographical knowledge of the home 
country. The pupils start to study their own 
country in the third or fourth grade. Various 
systematic approaches have been used. Progress 
may be made "by travelling on the map" or by 
studying the country according to natural regions 
or administrative districts. The latter, although 
generally used in textbooks, seems to be less 
favoured by teachers as pupils of 9 to 10 years of 
age find it difficult to appreciate the reality of 
such divisions. For this reason the Committee 
recommends an arrangement of study material 
based on illustrations of the different regions of 
the country. The pupils thus first get to know 
typical Finnish landscapes and working conditions 
which differ from those in their own home area. 
Then, when these illustrations are localized on 
the map, they gradually accumulate and make up 
a comprehensive picture of the whole country. In 
the suggested arrangement of the subject material 
man and his activities are given first importance 
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for it is essential to maintain the interest of the 
pupils. 

The study of the contour map must come later 
and must be introduced gradually, for example by 
drawing a map illustrating the surroundings of the 
school showing only the points situated higher or 
lower than the school itself. 


From the home area to the world. By the end of 
fourth grade the average pupil should have some 
knowledge of the life of his own country, its 
natural advantages, its topography, its situation 
in relation to neighbouring countries and its 
connexion with them. The next step is to become 
acquainted with the world, of which the area known 
to the child is only a fraction. If subjects such as 
the economic and social aspects of the geography 
of the home country or more advanced general 
geography are to be introduced, this should also 
be begun in the fifth and sixth grades. 

The approach to world geography should not be 
over systematic or over detailed. At this stage, 
as in the study of the home country, it should be 
primarily of a descriptive nature, dealing with 
dwellings, food, work, means of communication, 
domestic animals etc., all of which are of great 
interest to children of this age. 

Orientation in such a vast area presupposes 
considerable skill in the use of maps, and prac- 
tice in this type of work and must therefore have 
a central place in geography teaching. At this 
stage the pupils must get to know the shape of the 
earth and the relations between oceans and contin- 
ents. They must also understand the network of 
latitude and longitude. The study of the globe can 
be introduced in different ways - by the orienta- 
tion of foreign countries which have been studied, 
by piecing together the expanding picture of the 
world or by tracing a flight round the globe. 

The question of projections should not be 
touched on too early. The fact that the surface 
of the globe cannot easily be represented on a 
flat page should suffice, at least for the most 
intelligent pupils, to show that certain projec- 
tions can give an erroneous impression. Degrees 
of latitude and longitude can be discussed when it 
is necessary to fix the position of certain places 
on the globe or to estimate distances. The net- 
work only gradually becomes clear to the pupils; 
such matters as the tropics and the polar circles 
must be brought in before the sixth grade. In 
the use of the atlas attention must be given to 
scale, and maps of different countries must 
always be treated as parts of larger areas. The 
pupils must, however, be given the opportunity 
of drawing work maps for themselves. 

But in addition to these considerations, if itis 
considered important that the pupils should see in 
circumstances and customs that are strange to 
them the necessary results of actual physical 
conditions rather than mere peculiarities, it is 
the human being which must be observed. For 
this reason they must first be given an opportunity 














of getting acquainted with and entering into the 
life of a particular area. As was noted earlier, 
this can only be done by description and illustra- 
tion, which in turn presupposes the restriction of 
subjects of study to typical examples. 

The great difficulty in studying strange condi- 
tions, however, lies in the fact that neither the 
teachers nor the pupils - in most cases - have a 
picture of them based on experience. Audio-visual 
aids of all kinds should therefore be used and 
supplementary reading encouraged. For pupils 
up to 12 years of age tables and diagrams are not 
easily interpreted unless previous systematic 
instruction has been given. 

Systematic treatment of climate and its factors 
is not necessary in the fifth and sixth grades, for 
this would presuppose a knowledge of natural 
sciences and a degree of maturity which could 
only be possessed by more advanced pupils. 


The final primary school grade. In the seventh 
grade (sometimes both sixth and seventh) the main 
emphasis in the study of geography is on the home 
country. History and sociology provide excellent 
opportunities for comparison and more detailed 
study of economic geography serves to demonstrate 
relations between the pupils' own country and the 
rest of the world. 

The study of the map will be completed at this 
grade. New subjects to follow are special maps 
and cartograms, diagrams and statistics. 

Weather forecasts assume a new importance, 
since the information they supply can be classified 
and compared. 

To conclude, the earth is considered as part 
of the solar system. Study of the macrocosm in 
general offers a good opportunity to bring in what 
has been learnt in the natural sciences. A survey 
from the atom to the sun cannot of course be very 
profound at this age, but it will help pupils to form 
a fuller picture of the world by revealing the 
wonderful order of nature and the universe. 





Koulouhjelmakomitean mietinté. Helsinki, 
Valtioneuvosto, 1959. 203 p. (Komiteamientintd 
N:o 11, 1959) Geography: pp. 115-135. Also 
published in Swedish. 





This report contains proposals for reforms in the 
secondary school curriculum. The aims of geo- 
graphy teaching are defined and it is recommended 
that cultural geography should be included in the 
curriculum for upper classes of secondary schools. 


II. HANDBOOKS FOR TEACHERS 
Auer, Vaind; Poijarvi, L. Arvi P. Ohjeita 


koulumaantiedon opetuksen kohentamiseksi. 
Helsinki, Otava, 1937. 22 p. 





This work is a handbook for teachers and can be 
used in conjunction with the textbook of Finnish 





geography also published in 1937 by the same 
authors. The authors outline the relations be- 
tween geographical research and school geography 
and conclude that in the teaching of geography the 
intelligence of the child and the demands of every- 
day life must be given first consideration. The 
scientific questions at issue are the responsibility 
of the scientists. 

In discussing how the general principles of 
scientific geography can be applied to school geo- 
graphy, the authors note three main points to be 
considered with regard to the geography of a 
particular area. First, the situation of the area 
in question must be considered. Next it must be 
decided what kind of an area itis. Thirdly, once 
the first two questions have been answered, the 
underlying causal sequences and the geographical 
laws involved must be worked out. 

Teaching methods for these three aspects are 
then discussed and reference is made to the effec- 
tive use of individual geographical areas for geo- 
graphy teaching. The authors stress their belief 
that regional research in school geography must 
always be enriched with geographical considera- 
tions of a more general nature. In conclusion 
they suggest some points of view which should be 
taken into consideration when dealing with cities 
and States. 


Kaarela, Elsa. Ryhmatydskentelya koulussa. 
Tampere, Kustannusosakeyhtid Aura, 1948. 
182 p. 





This work is intended to help teachers who wish 
to inspire their pupils and to bring more variety 
into their teaching by using group methods. The 
author begins by outlining the conditions on which 
successful group work depends, the different 
forms and methods of group work and the possi- 
bilities of adopting this approach with different 
classes in elementary schools. She then proceeds 
to discuss, with examples, group methods for 
various subjects. Special attention is given to 
the teaching of geography (pages 117-144) for 
which group work is particularly well suited. 
According to the author, the advantage of this 
approach compared with ordinary classroom 
teaching is that it provides an effective and natural 
means of study, for geography is characteristically 
a subject in which the various aspects are closely 
dependent upon one another. 

In conclusion, the author gives some guidance 
for group work outside the classroom. 


Merikoski,K.; Hinkkanen, A. Kansakoulun 
tydkirjat. Helsinki, Valistus, 1953. 166 p. 


This work is divided into two parts. The first 
contains general pedagogical considerations con- 
cerning the use of the pupils' work book and the 
second a detailed explanation of the aims of the 
work book at different stages in elementary 
schools and in different subjects. The pupils' 

















work book is considered to be of particular import- 
ance, since it allows the child to understand, 
amplify and illustrate with words and pictures the 
factual information that has been noted and to de- 
velop a geographical pattern of thought. For the 
benefit of teachers a wide variety of instructive 
work book problems are suggested following the 
subject order of the textbooks generally used in 
elementary schools. 


FRANCE 


Bibliography submitted by the Institut pédagogique 


national 


I. LEGISLATION 


(i) Primary schools 





1850 - The teaching of the rudiments of history 
and geography as optional subjects in elementary 
classes was authorized. 

10 April 1867 - The history and geography of 
France were made compulsory subjects in 
primary schools. 

1872 - Ina circular letter addressed to the princi- 
pals of secondary schools, the Minister of 
Education expressed the wish that instruction 
in geography should proceed from the known to 
the unknown, from the immediate neighbour- 
hood of the commune to the departments and 
then to the world, and that maps should be 
drawn frequently to illustrate the lessons. 

28 March 1882 - Article 1 of the law on the organi- 
zation and time-table of elementary primary 
schools stated that primary instruction was to 
include "geography, especially the geography 
of France". 

18 January 1887 - A decree was promulgated 
stipulating that one hour's instruction per day 
should be given in history and geography 
alternately, in every course - whether ele- 
mentary, intermediate or higher. 

23 February 1923 - A decree was promulgated 
removing geography from the syllabus of the 
preparatory course. 

20 September 1938 - A ministerial instruction 
laid down that there were to be three hours' 
supervised activities a week, which could be 
used for practical work in history and geo- 
graphy. 

14 July 1947 - A decree was promulgated prescrib- 
ing time-tables and syllabuses for continuation 
courses, and stating that the object of the 
courses was to ensure that the pupils attained 
to a certain level of education. "Because the 
conditions in which continuation courses are 
held differ markedly, both as to locality and 
as to type of pupil, there should be considerable 
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flexibility in following the syllabuses which 
should be adapted to suit the needs of pupils 
in rural areas". 
The time allotted to geography and history was 
to be the same in continuation courses with an 
agricultural section as in those with a rural 
domestic science section. 

24 July 1947 - A decree was promulgated making 
regional geography a subject in the syllabus 
for the primary school terminal class. 


(ii) Secondary schools 





Official instructions concerning the teaching of 
geography, among other subjects, are set out in 
the following publications: 


Horaires, programmes, méthodes de l'enseigne- 
ment du second degré. Paris, 1.P.N., 1956. 
(Fascicules de documentation administrative 
brochure no. 42). 

Instructions officielles relatives 4 l'enseignement 
des mathématiques, des sciences physiques, 
des sciences naturelles, de l'histoire, de la 
géographie dans les lycées et colléges. Paris, 
I.P.N., January 1957, (Fascicules de docu- 
mentation administrative, brochure no. 133). 























II. HANDBOOKS AND INSTRUCTIONS FOR 
TEACHERS 


(i) Primary schools 





(a) Instructions 


1887 - Instructions concerning the teaching of 
geography in the preparatory course stated 
that the first lessons should be in the nature of 
informal talks; at this stage geography lessons 
should still be essentially object lessons. 

February 1923 - Instructions concerning geography 
laid down, as basic principles, that maps 
should be used and that pupils should not learn 
useless lists. 

1945 - Instructions concerning the revision of the 
curriculum stated that geography was to be 
taught from the elementary course upwards. 

1 July 1955 - Instructions were issued concerning 
the teaching of geography in rural areas. 

3 November 1956 - Instructions were issued re- 
ducing the time allotted to history and geography 
in the elementary, intermediate and higher 
courses, because it was felt that syllabuses 
were overloaded and unnecessarily complica- 
ted; the time allotted to history and geography 
was reduced by one half-hour per week. 

8 August 1957 - A Note was issued, giving further 
details concerning the instructions of 3 
November 1956: ''The curriculum should not 
be condensed by devoting less time to the study 
of the different subjects dealt with - that would 
not be compatible with the use of active methods 











based on observation, the study of documents 
and the examination of maps and pictures". 


(b) Handbooks 


Cours géneral de géographie. (Containing, in one 
volume, the topics set out in the syllabuses 
issued in March and July 1882). 

Cours de certificat d'études, by Henri Lemonnier 
and Frantz Schrader, 1886. 

'L'enseignement de la géographie par une réunion 
de professeurs'. 

Cahiers de pédagogie moderne. Paris, 
Bourrelier, 1939. 

Leterrier, L. Programmes, instructions, 
répartitions mensuelles et hebdomadaires. 
Paris, Hachette, 1956. aa" 























(ii) Secondary schools 





1890 - Instructions drawn up by Ernest Lavisse. 
While history syllabuses have changed con- 
siderably during the present century geography 
syllabuses have altered very little, since these 
instructions were issued in 1890, despite the 
fact that the approach to geography teaching 
has become radically different, as a rule, one 
hour per week is devoted to geography, in both 
primary and secondary schools. 

1925 - Practical work in history and geography 
was introduced - one hour per week for the 
6th, 5th and 4th classes, and half an hour for 
the 3rd, 2nd and Ist classes. 

1938 - Practical work was discontinued. 

1945 - In respect of the geography syllabuses, the sys- 
tem of two cycles was maintained; descriptive geo- 
graphy was to be taught inthe first cycle (6th, 5th, 
4th and 3rd classes) and physical geography in the 
second cycle (2nd and 1st classes and second part 
of the baccalauréat). 

1952- Instructions were issued on 2, 6, 13 and 20 
October 1952 by Mr. Brunold concerning methods, 
documentation and co-ordination in the teaching 
of mathematics, physics, natural science, his- 
tory and geography in lycées and colléges. 

1956 - A ministerial decree dated 27 November was 
promulgated outlining the stages of the geo- 
graphy curriculum as follows: In the 6th class 
pupils are given a descriptive introduction to 
general geography; in the 5th, 4th and 3rd 
classes the various topics of study prescribed 
are dealt with in broad outline; in the 2nd class 
ordinary class lessons on the syllabus and 
practical work are given alternately (one hour's 
practical work for every three hours' class 
lessons); in the 1st class the main geographical 
regions of metropolitan France are studied; 
and in the terminal classes, specific study of 
economic problems, raw material and sources 
of power. 

Emphasis is placed on the need for practical 
work and active methods at all stages. Geo- 
graphy has thus served as a pilot subject in 








these respects, since map-reading, field work 
and geological excursions have always been a 
feature of geography teaching. 


III. PUBLICATIONS ON THEORY AND 
METHODS 


J. Tricart. 'Qu'est-ce que la géographie?'. 
Année propédeutique, no. 3, janvier 1955. 

Handbook on the teaching of geography. Paris, 
Unesco, 1952. 101 p. (Towards world under- 
standing, no. X). Also published in French. 

Dossiers Documentaires. 1959, 4e fascicule. 
Paris, (I.P.N.), 1959. 

La géographie. Paris, Bourrelier, 1958. 217 p. 
(Cahiers de pédagogie moderne pour 
l'enseignement du premier degré). 

'L'enseignement de la géographie'. Cahiers 
pédagogiques pour l'enseignement du second 
degré. (Paris, S.E.V.P.E.N.), no. 4, 1 
février 1958. 104 p. 

Géographie. (Guide des ressources pédagogiques 
de la région parisienne: fascicule 4). Paris, 
Institut Pédagogique National, 1955. 92 p. 

Clozier, R. Les étapes de la géographie. Paris, 
P.U.F., 1942. 124 p. ("Que sais-je? "no. 65). 

Cressot, J.; Troux, A. La géographie et 
l'histoire locales. Guide pour l'histoire du 
milieu. Paris, Bourrelier, 1946. 176 p. 

Delteil, E.; Marechal, P. Comment enseigner 
la_géographie locale et régionale. Paris, 
Nathan, 1958. 217 p. ('Bibliothéque pédagogique'). 

Nougier, L.R.; Nougier, H. L'enfant géographe. 
Paris, P.U.F., 1952. 126 p. (Series 
"Nouvelle encyclopédie pédagogique"). 

For detailed studies of the subject and basic 
works, see Dossiers documentaires - série 
pédagogique - I.P.N. - November 1959 and 
L'information Géographique, Paris, 6 issues a 
year. 






































FEDERAL REPUBLIC OF GERMANY 


Bibliography submitted by the Dokumentations- 
und Auskunftsdienst, Bonn. 


I. OFFICIAL RECOMMENDATIONS 


Empfehlungen fir den Erdkundeunterricht. 
Beschluss der Konferenz der Kultusminister 
vom 20.u.21.1.1956. (Available from 
Dokumentations- und Auskunftsdienst, 
Nassestrasse 11, Bonn). 











The recommendations concern the general prin- 
ciples of geography teaching in elementary, 

lower and higher secondary and vocational 
schools: the place of geography in the curriculum, 
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aims and objectives of geographical instruction, 
methods, selection and arrangement of subject- 
matter. 

The suggestions put forward deal mainly with 
the content of geography syllabuses for the differ- 
ent grades and classes in all types of school. 


Baden- Wirttemberg. Kultusministerium. 
Lehrplane fir die Gymnasien Baden- Wirttem- 
bergs vom 4.2.1957. Villingen, Neckar Verlag, 
1957. ‘Erdkunde' pp. 226-229. 








This plan sets out, with methodological remarks, 
the detailed contents of subject syllabuses for the 
5th to the 13th years of schooling. 


ll. HANDBOOKS AND INSTRUCTIONS FOR 
TEACHERS 


Adelmann, Josef. Methodik des Erdkundeunterrichts. 





Miinchen, Kdésel-Verlag, 1955. 192 p. 


After summarizing the development of geography 
since antiquity the author outlines basic considera- 
tions of method for the teaching of geography in 
the elementary school. He discusses the aims 
and objectives of the subject and the possibilities 
of their realization. Teaching and learning aids 
are described. Activity instruction is recom- 
mended as far as the subject allows. Finally the 
author discusses ways in which geographical 
knowledge can be acquired (meaningful learning, 
learning games, competitions). There is a com- 
prehensive bibliography. 


Bauer, Ludwig. Asien und Australien. Miinchen, 
Verlag R. Oldenbourg, 1955. 314 p. 





This manual does not contain complete lessons, 
but gives general directives as to subject matter 
and method for teaching about countries in Asia 
and Australia. Reference is made to relevant 
scientific material, statistics, pictures and 
maps. The author suggests a model pattern 
for lesson preparation. Numerous tables and 
drawings and a comprehensive bibliography are 
included. 


. Der Mensch in seinem Lebensraum, 
Stoffplane, Leitlinien, Begriffe, Aufgaben, 
Lésungen. Minchen, Verlag R. Oldenbourg, 
1958. 152 p. 








A handbook for teachers of geography in the upper 
classes of secondary schools. After an introduc- 
tion to the aims and objectives of geographical 
instruction, the human being is presented as part 
of creation and a co-operator in shaping the land- 
scapes: the interchange of nature and culture. 
Typical landscapes of the world are described. 
There are notes about special literature, drawings 


and diagrams. 
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Knittbel, Hans, ed. Exemplarisches Arbeiten im 





Erdkundeunterricht. Braunschweig, 
Westermann-Verlag, 1960. 108 p. 





The principal aim of this publication, written by 
five experts, is to demonstrate the methods and 
aims of "selective teaching" (''exemplarisches 
Lehren") in geography. The meaning of this ap- 
proach is explained and the functional character of 
geographical lessons is discussed. The teaching 
and learning of geography inelementary and second- 
ary schools are discussed with detailedexamples. 





Schnass, Frank. Der Erdkundeunterricht, 
Erprobte Wege der Jugendfihrung zur 
Heimatverbundenheit und Weltoffenheit. 2. 
Auflage, Bonn, Verlag der Dirrschen 
Buchhandlung, 1957. 212 p. 











The author deals first with the professional and 
educational tasks of the teacher of geography. 
He then explains the aims (love of the home 
country and world-mindedness) and the subject 
matter of geographical instruction in the ele- 
mentary school. From environment study the 
interest should move toward world orientation 
and the discovery of the strong interrelation be- 
tween both. Various methods of study are dis- 
cussed with exarnples and illustrations. 

The use of teaching aids and the réle of indi- 
vidual activity on the part of the pupil are empha- 
sized. Cultural activities (music, literature, 
etc.) have contributions to make which should be 
taken into account. 

Each chapter is followed by bibliographical notes 
and references toteaching aids. In an appendix the 
author gives examples from his own teaching practice. 


Seitz, Hans. Methode und Praxis des Unterrichts 
in derHimmelskunde. Heidelberg, Quelle und 
Meyer Verlag, 1957. 140 p. 








After an outline of basic astronomical observations 
that can be carried out in all types of school, the 
author describes simple teaching aids and patterns. 
He then deals with the teaching of astronomy in the 
upper classes of secondary schools and shows how 
the subject matter can be arranged in meaningful 
sequence. The last part of the book is devoted to 

a description of the firmament and the constella- 
tions. Each chapter has a bibliography, including 
popular books on the subject. Emphasis is laid 

on active learning and constant cross-reference 

to mathematics and physics. An appendix con- 
tains an annotated list of the German and Latin 
names of important constellations. 


Voigts, Heinrich. Aus der Praxis des wetter- 
kundlichen und klimatologischen Unterrichts. 
Stuttgart, Ernst Klett Verlag, 1956. 84 p. 








Results of recent research in meteorology are 
given with remarks on how this knowledge may be 








utilized in school instruction. The inductive 
method is recommended. The teacher should 
start with observation as the groundwork of his 
subject. The author suggests meteorological 
observations that can be carried out by pupils. 
There are numerous charts, drawings and photo- 
graphs, and also an appendix containing a biblio- 
graphy of meteorology teaching materials. 


Wagner, Julius. Der erdkundliche Unterricht. 
Hannover, Hermann Schroedel Verlag, 1955. 
136 p. 





This publication is particularly intended for use 
in junior high schools or intermediate schools, 
but the underlying principles are of general value. 
It is set out in six parts: general principles, the 
different branches of geographical instruction, 
discussion of teaching methods, description of 
teaching and learning aids, in-service training of 
teachers of geography, and a bibliography. 

Active instruction is emphasized, psychological 
and educational problems connected with the teach- 
ing of geography are brought out and the historical 
development, objectives and educational value of 
geographical studies are discussed. The theoreti- 
cal explanations are always followed by practical 
lessons. There are many drawings and photo- 
graphs. 


Ill. ARTICLES IN PERIODICALS 


Bader, Rolf. 'Erdkundeunterricht und politische 
Bildung'. Freiheit und Verantwortung 
(Stuttgart), 2. Jahrgang, Heft 6, 1957, 
pp. 256-263. 





The author believes that geography can make an 
important contribution to political education. He 
uses Germany's history and present life as well 
as the political situation of the world to demon- 
strate the opportunities for education toward peace 
and mutual understanding which are offered by 


geography. 


Breuer, Hubert. 'Wie werde ich den Forderungen 
der Arbeitsschule im Erdkundeunterricht 
gerecht?' Lebendige Schule (Mainz),14, 
Jahrgang, Heft 11, 1959, pp. 581-586. 





Learning by recitation must be avoided in geogra- 
phical lessons. Instruction must be full of life 
starting from everyday problems and calling for 
the active participation of the child. Activity 
instruction in geography requires factual know- 
ledge, ability to use the atlas and opportunities 
for manual work. Discussion is very important 
as a means of learning. 


Grinfeld, Werner. 'Die didaktisch-methodische 
Einordnung der schriftlichen Arbeitsanweisung 
fir den Erdkundeunterricht der 





Volksschuloberklasse'. Neue Wege (Bochum), 
11. Jahrgang, Heft 8, 1960, pp. 337-352. 


The work plan drawnup bythe teacher should lead 
the pupil within the group to build up his own know- 
ledge by individual activity. The author describes 
the different types of work plan and demonstrates 
by examples how effective this approach can be if 
it is based on sound educational principles. 


Kniibel, Hans. 'Exemplarisches Arbeiten im 
Erdkundeunterricht', Geographische Rundschau 
(Frankfurt/Main), 9. Jahrgang, Heft 2, 1957, 
pp. 56-61. 





The author thinks that geography is especially 
suitable for the ''selective method" of teaching 
because regions, towns, mountains, shores, 
countries and States are both individual and 
typical. He gives examples of such types and then 
describes the method of selective teaching and 
learning which leads from the simple observation 
of typical phenomena to constructive thinking. 


Newe, Heinrich. 'Wozu Erdkunde auf der 
Oberstufe der héheren Schule?' Geographische 
Rundschau (Frankfurt/Main), 12. Jahrgang, 
Heft 5, 1960, pp. 196-201. 





Considering that geography is not always given 
sufficient attention in the upper classes of second- 
ary schools, the author asks why geography should 
not be taught at this stage and why it should not 

be a subject for the school leaving examination. 
Geography, in addition to its function of orienta- 
tion in the world, has an educational task: to 
integrate the contributions of other subjects ina 
philosophical view of the world for each individual. 
For this reason alone geography should be given 
an important place in the curricula of all types 

of secondary school, even in the gymnasium. 


Offe, Hans. 'Vom Bildungswert der Erdkunde'. 
Vierteljahresschrift fir wissenschaftliche 
Padagogik (Minster/ Westfalen), 33. Jahrgang, 
Heft 4, 1957, pp. 283-291. 





The author emphasizes the ethical values which 
are to be found in the teaching of geography as 
much as in the teaching of religion, literature 
and history. Education for citizenship and world 
mindedness may be achieved by good geography 
lessons. A real understanding of geography in a 
world context is more important than the know- 
ledge of isolated facts. Thus memorizing and 
abstract and formal methods should not be used. 


Rosenberg, Hugo. 'Schulerdkunde heute’, 
Lebendige Schule (Mainz), 8. Jahrgang, Heft 
1, 1953, pp. 34-42. 





The double task of geography in the curriculum 
is to provide knowledge and to ensure education. 
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The important contribution of geography to educa- 
tion for citizenship and world mindedness is 
pointed out. Subject matter must be subordinated 
to educational aims. Thorough information on 
physical phenomena and man's use of the earth's 
resources may lead to a better understanding of 
the vital needs of humanity. In the elementary 
school, a comprehensive view of the whole world 
must be provided. Three objectives are to be aimed 
at in teaching about particular regions: (a) spatial 
location and delimitation; (b) functional understand- 
ing (causality and interrelation of phenomena); and 
(c) the recognition of typical regions. 


Penzkofer, Rudolf. 'Methodische Probleme des 
modernen Erdkundeunterrichts'. Padagogische 
Welt (Donauwdrth), 14. Jahrgang, Heft 3, 
1960, pp. 115-122. 


The author criticizes the statistical method, the 
dynamic and the comparative method and finally 
the so-called boundary-line method. He thinks 
that there is no universal method for teaching geo- 
graphy. The teacher must ensure that his approach 
conforms bothto the requirements of the subject and 
to the circumstances of the pupils. He musttryto 
rouse the interest of the pupils inall possible ways. 


Verband deutscher Schulgeographen. ‘Bedeutung 
und Aufgaben des Erdkundeunterrichts an den 
hdheren Schulen'. Geographische Rundschau 
(Frankfurt/Main), 11. Jahrgang, Heft 1, 1959, 
pp. 29-37. 





This memorandum of the Association of German 
Teachers of Geography emphasizes the importance 
of geography teaching both for general and politi- 
cal instruction and for economic and social educa- 
tion. A strong plea is made for the allotment of two 
periods a week for geography in secondary schools. 


Wocke, M.F. 'Exemplarischer Erdkundeunterricht'. 


Die deutsche Schule (Hannover), 50. Jahrgang, 
Heft 4, 1958, pp. 163-171. 





The author discusses the problem of overcoming 
the apparent conflict between the unique character 
of the geographical object and the claim for 
"selective teaching". The danger of over- 
generalization or, on the other hand, of confront- 
ing pupils with a confusing mass of facts can be 
avoided by the presentation of typical units which 
clearly demonstrate the co-operation of forces in 
the formation of a particular landscape. Selective 
teaching is particularly necessary in the elementary 
school. Here an environment-centred approach 
must be preferred to the academic methods which 
are appropriate for teaching in the higher classes 
of secondary schools. 


. 'Gruppenarbeit im Erdkundeunterricht 
der Volksschule'. Die deutsche Schule (Hannover) 
48. Jahrgang, Heft 7, 1956, pp. 297-306. 
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The author makes the following suggestions concern- 
ing group work in geography inelementary schools: 
1. Group work (in addition to discussions and indivi- 
dualized instruction) is a special method but not the 
only method of teaching and learning geography. 

2. The topic of the lesson should be as restricted as 
possible in order to allow deeper study of the problem. 
3. Group work should be done only in the upper 
grades of the elementary school since it requires 
a command of certain technical skills. 

4. Reports of group speakers should summarize 
individual work only in special cases. Participa- 
tion of all pupils in the discussion directed by the 
teacher, is preferable. 

5. The results of group work must be preserved 
by schedules, sketches, diagrams, contour maps 
and notes on special topics. 


ITALY 


Text and bibliography submitted by the Ministry of 
Public Instruction. 


I. PRIMARY SCHOOLS 


(i) Official curricula 





Italian primary school syllabuses are drawn up 

in accordance with Decree No. 503 of the 
President of the Republic, dated 14 June i955. 
They include instructions to teachers on the teach- 
ing of geography. The syllabus are in two parts, 
one for the first educational cycle (first and 
second grades, for pupils between six and eight 
years of age), and the other for the second cycle 
(third, fourth and fifth years, for pupils between 
eight and eleven). 

The instruction given during the first cycle is 
not split up into separate subjects. In the second 
cycle, geography is taught in close conjunction 
with history and science. 

The geography syllabus prescribes the following: 

"From the first year of the cycle, pupils are 
to be taught to know their immediate environment, 
beginning with the most important features of the 
countryside: physical (lie of the land, hydrography, 
weather), biological (fauna and flora, leading on 
to animal husbandry and crops) and social (means 
of communication, workshops and shops, markets, 
industrial undertakings, public services, public 
buildings, monuments and historical remains). 
Excursions and visits in the surrounding country 
are always very useful in this connexion; they 
provide opportunities for discussing the natural 
features of the landscape, practice in finding 








‘one's bearings, learning physical geography by 


direct observation with simple map-reading from 
a topographical map of the area, and making 
natural history collections. 














During the following years, the teacher should 
gradually widen the pupils' horizon, extending 
direct observation to other historico- geographical 
aspects of the surrounding country and trying to 
make pupils discover more and more for them- 
selves the interdependence of the various geographi- 
cal factors and the relationship between those fac- 
tors and human activities. To the excursions, 
visits, investigations and collections already 
recommended should be added the following acti- 
vities: drawing simple charts, plans and carto- 
graphical sketches; historical and geographical 
readings in story form; consulting encyclopaedias, 
almanacs, tourist guides, atlases; compiling 

index cards for methodical recording on a very 
elementary scale of the knowledge acquired, etc." 


(ii) Publications on theory and methods 





Centro Didattico Nazionale per la Scuola 
Elementare e di Completamento dell'Obbligo 
Scolastico. La didattica della storia e della 
geografia nella scuola primaria, Roma, 1957, 
247 p. 

Guarnieri, Primo. Commento ai nuovi programmi 
della scuola elementare e post-elementare. 
Adria, Zanichelli, 1956, 74 p. 

Agosti, M.; Chizzolini, V. Impegno dei 
programmi. Brescia, 'La Scuola’, 1957. 

320 p. 

Centro Didattico Nazionale. Lo studio dell' 
ambiente nella scuola primaria. Roma, 1956, 
260 p. 

Canzillo, Giuseppe. L'insegnamento della 
geografia nelle scuole elementari. Firenze, 
Le Monnier, 1956, 647 p. 

Gianicola, P. Educare. Torino, P.A.S., 1956, 
647 p. 

Modugno, Giuseppe. La Nuova scuola elementare. 
Firenze, La Nuova Italia, 1952, 250 p. 

Gamba, C.M. Didattica della Geografia. Milano, 
Editrice Ambrosiana, 1954. 

"Scuola di Base" bollettino del Centro Nazionale 
per la Scuola Elementare, no. 4, October- 
November 1960 contains a series of articles 
on geography teaching in primary schools. 

A monograph published by the Ministry of Educa- 
tion, Guglielmo Cacino, Nuovi Orientamenti 
per la Scuoia Secondaria, Torino, Paravia, 
1961, (chapter entitled "Note sull'insegnamento 
della geografia") contains observations and 
proposals which also apply to primary schools. 












































Il. SECONDARY SCHOOLS 


(i) Official curricula 





(a) Syllabuses for the three-year lower school cycle 
(pupils between eleven and fourteen years of age). 


The first cycle of Italian secondary education can 
be taken at various types of school, each of which 











has an official syllabus. The following are the 
instructions in the prescribed geography syllabuses 
for the three main branches of the lower secondary 
school. 


The lower secondary school curriculum, issued 
in 1944 by the Allied Control Sub-Commission 
and still in force, lays down the following with 
regard to geography teaching in the three grades 
of this school: "Geography teaching, with its 
wonderful opportunities for roving in fancy through- 
out the universe and satisfying the ever-growing 
curiosity of the young in the world about them, 
must largely assist the teacher in his efforts to 
strengthen and develop the pupils' inventive 
powers." 

The first-year syllabus lends itself admirably 
to this purpose: geography teaching in this grade 
must be like a journey through the heavens, the 
kingdoms of nature (geological formations, flora, 
fauna), the various peoples with their anthropo- 
logical, linguistic and religious differences, and 
the various social and economic environments. 

In his efforts to become familiar with the 
world, its laws and forms, the pupil, with the aid 
of a properly planned course of reading, will 
follow in the footsteps of his forbears in their 
voyages and discoveries, impelled by the same 
profound urges that drove them on, 

Second-year pupils will make an analytical 
study of Italy, including, in particular, a detailed 
examination of the physical forms and human and 
economic laws which, during the previous year, 
they studied in general only. 

In the third year, the study of Europe and its 
nations, and of the ethnic, economic and political 
relations among those nations and between them 
and the rest of the world will give pupils a com- 
prehensive picture of the present political and 
economic situation of our civilization. 





The syllabuses of the secondary commercial- 
training schools, established by the Royal Decree 
of 7 May 1936 and still in force, are as follows: 

First_year: "Rudiments of astronomical geo- 
graphy. Map-reading. Elementary knowledge of 
physical geography and human geography, oceans 
and inland waters, continents, the atmosphere 
and climate, volcanic phenomena; man, peoples, 
races, languages, religions, political systems, 
emigration and colonies; Europe in general, basic 
facts about the main European States with special 
reference to their relations with Italy". 

Second year: "Italy in particular: instruction 
in its physical geography, human geography and 
political and economic geography; the various 
regions, with special reference to the region in 
which the school is situated; the other parts of 
the world in general, with special reference to 
their relations with Italy". 

Third year; "The part played by agriculture, 
and the main products of agriculture, animal 
husbandry and fishing; the part played by mining, 
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and the main mineral products; the main Italian 
industries with special reference to those of the 
region in which the school is situated; means of 
communication and transport; trade". 


The syllabuses of the secondary industrial train- 
ing schools, established by Circular No. 54, dated 
2 September 1947, prescribe the following: 

First year: "The elements of physical geography 
and human geography and the basic principles of 
map-reading. Instruction in the physical, politi- 
cal and economic geography of the main countries 
of the world." 

Second year: "Europe, and the Mediterranean 
basin in particular", 

Third year: "Italy in particular: instruction in 
its physical geography, human geography and 
economic geography; the various regions, with 
special reference to the region in which the school 
is situated; economic relations with other 
countries; means of communication", 





(b) Syllabuses for higher secondary school (pupils 
between fifteen and eighteen years of age) 


There is a considerable variety of higher second- 
ary institutions in Italy. The information given 
here is, however, confined to the syllabuses of 
the most common types with the largest numbers 
of pupils, namely the Ginnasio superiore, the 
Liceo classico, the Liceo scientifico, the Istituto 
magistrale and the Istituto tecnico commerciale. 

The syllabus of the Ginnasio superiore and the 
Liceo classico, established by Royal Decree No. 
762 of 5 May 1930 and brought up to date by the 
Inter- Ministerial Decree of 8 July 1946, stipu- 
lates that, during the two-year course of the 
Ginnasio superiore, pupils shall study the physical 
geography, human geography and economic geo- 
graphy of the continents other than Europe. 

Pupils of the Liceo classico, are to study during 
their last year general geography in conjunction 
with the natural sciences. 

The syllabus of the Liceo scientifico is identi- 
cal with that of the Liceo classico, although the 
programme is differently arranged. 

The syllabus of the Istituto magistrale, estab- 
lished by the Allied Control Sub-Commission, 
prescribes that, descriptive and political geo- 
graphy and human geography (Italy, Europe, other 
States of the world) shall be taught in close con- 
junction with history, whereas the astronomic and 
geological aspects are to be studied in conjunction 
with the natural sciences. 

The syllabus of the Istituto tecnico commerciale 
(five-year course) provides that the descriptive 
geography of non-European countries shall be 
taught during the first year and the economic geo- 
graphy of Italy and the rest of the world during 
the following years. 

In the Istituti_tecnici per geometri (Schools of 
Surveying) the first year geography syllabus is 
identical with that for the first year of the Istituti 
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tecnici commerciali; general geography and the 





elements of economic geography are taught in the 
third year. 


(ii) Publications on theory and methods 





There are not very many publications on this sub- 
ject in Italy; mention may be made of the follow- 
ing: 


Introduzione allo studio della geografia. Milano, 
Marzorati, 1947. 283 p. 

Cascino, Guglielmo. Nuovi Orientamenti per la 
Scuola Secondaria. Torino, Paravia, 1961. 
(Chapter entitled: "Note sull'insegnamento 
della geografia"). 

Ricerche Didattiche, no. 26, devoted to geography 
teaching. 














JAPAN 


Bibliography prepared by the Bureau of elementary 
and secondary education, Ministry of Education, 
in collaboration with the Japanese National 
Commission for Unesco. 

A supplementary bibliography of 72 articles 
from Japanese journals was also submitted, but 
because of limitations of space it has not been 
possible to reproduce this list here. It may be 
consulted at: 

The Documentation Centre, 
Education Clearing House, 
Department of Education, 
Unesco, Place de Fontenoy, 
Paris, Te. 


Aikawa, Hideo. Atarashii chireki Kyoiku (New 
teaching of geography and history). Tokyo, 
Kokudo-sha, 1954. 306 p. 





A record of exercises in social studies, for the 
fourth grade pupils written by a primary school 
teacher in a rural area. 


Aono, Hisao; Madarame, Fumio, ed. Atarashii 
chiri no shido gijutsu (A new teaching technique 
for geography). Tokyo, Meiji-tosho, 1958. 235 p. 





Essays on various aspects of geography teaching 
in primary and lower secondary schools written 
by teachers and teacher consultants from all parts 
of Japan. 


Asakura, Ryutaro. 'Chugakko shakaika (chiriteki 
bunya) ni okeru dotoku kyoiku' (Moral education 
in the geographical field of social studies in 
lower secondary schools). In: Japan Society 
for Teaching Social Studies. Shakaika to 
chirikyoiku (Social studies and moral education), 
Tokyo, Toyokan, 1958. pp. 145-170. 








Sets out the contents and methods of moral and 
spiritual education in the geographical side of 
social studies in lower secondary schools. 


Bekki, Atsuhiko. Chiri kyoiku shi (History of 
geography teaching). Tokyo, Kaneko-shobo, 
1953. (Kyoiku-bunka- shi taikei ). 





Chiri-kyoiku-ho (Method of teaching 
geography). Tokyo, Seibundo-shinko- sha. 
1954. 204p. (Kyoshoku kyoyo shiriizu, 20). 


Explains not only how to give pupils a fundamental 
knowledge of geography but also how to train them 
so as to relate the things they see in everyday life 
to the subject. 


Hoyanagi, Mutsumi. ‘'Gendai no chiri-kyoiku' 
(Contemporary teaching of geography). In: 
Saikin no chirigaku (Recent geography). Tokyo, 
Asakura, 1956. pp. 208-232. (Shin chirigaku 
koza, 8). 





Gimukyoiku ni okeru chizu no 
tadashii oshiekata (Proper method of teaching 
maps in compulsory education). Tokyo, Nicchi, 
1953. 157p. 








Outlines the essential points in the teaching of the 
use of maps according to the ability of the pupils 

in primary and lower secondary schools. Instruc- 
tion in map projection is described in a supple- 
ment. 


- Kokusairikgai to shakaika ni okeru 
chiri-kyoiku; shakaika-kyoshi no tameni 
(International understanding and geography 
teaching; a handbook for teachers of social 
studies). Tokyo, Kokon-shoin, 1952. 348 p. 








Consists of essays on geography teaching and 
education for international understanding, transla- 
tions of documents from Unesco Seminars, and 
comments on the translated documents. 


lizuka, Koji, ed. Chiri-kyoiku (Geography teach- 
ing). Tokyo, Meiji-tosho, 1957. 212 p. 
(Meiji-tosho koza shakaika kyuiku, 5). 


Consists of four parts: 1. Present-day geography 
teaching in primary and lower secondary schools; 
2. The approach to geography; 3. Problems of 
geography teaching; 4. Problems in geography 
teaching method. 


Ishida, Ryujiro. Chirigaku entaku-kaigi: 
kenkyuho nyumon daini (Roundtable meeting on 








geography: No. 2, introduction to methodology). 


Tokyo, Jitsugyo-no-nihon-sha, 1954. 253 p. 


Contains essays on such aspects of geography as 
general aims, geography textbooks, geography 





teaching at university level, 'human geography" 
etc. 


Ishida, Ryujiro. Jimbunchiri kenkyuho myumon (An 
introduction to the study of geography). Tokyo, 
Kokon-shoin, 1952. 160 p. 





A collection of essays on the methods of investiga- 
tion in human geography, and on geography 
teaching. 


Irie, Toshio; Kobori, Iwao; Baba, 
Shiro; Sakae. Chiri-kyoiku no kakushiny 
(Reform of geography teaching). Tokyo, 
Dogaku-sha, 1953. 282 p. 





In an effort to find new directions which geography 
teaching should take the authors discuss the aims 
of such teaching, the selection and sequence of 
subject matter, and teaching methods and tech- 
niques. 


Japan. Ministry of Education. Chimei-no 
yomikata to kakikata: shakaika tebikisho (A 
guide to social studies: how to read and write 
place names). Tokyo, Osaka-kyoiku-tosho, 
1958. 157p. 





Chugakko gakushu 
ahidoyoryo (Lower secondary school course of 


study). Tokyo, Printing Bureau, Ministry of 
Finance, 1958. 282 p. 





Chugakko gakushu 
shidaverso shakaika-ken 1955-nendo kaiteiban 
(Lower secondary school course of study: 
social studies; revised 1955). Tokyo, Futaba, 
1956. 41 p. 








hugakko shakai shidosho 
(Guidebook for lower eee school social 
studies). Tokyo, Jikkyo, 1959. 310p. 








Kaitei shakaika koza 





Gacture series on social studies). Tokyo, 
Osaka-kyoiku-tosho, 1957. 507 p. 


. Kotogakko gakushu 
shidamecen shakaika-hen 1956-nendo kaiteiban 
(Upper secondary school course of study; 
social studies; revised 1956). Tokyo, 
Shimizu-shoin, 1955. 42 p. 








Revised curriculum in 
Japan for elementary and lower secondary 
schools. Tokyo, Ministry of Education, 1960. 
66 p. 








The revised standards for primary and lower 
secondary curricula were established by the 
Ministry of Education in August 1958. The re- 
vised curriculum will be fully operative in 1961 
in the primary schools, and in 1962 in the lower 
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secondary schools. This English edition contains 
a statement of the basic principles and major 
points of the curriculum revision, and a summary 
of the revised curriculum for primary and lower 
secondary schools. Specific aims and objectives 
are not, however, presented. 


Japan. Ministry of Education. Shoto-kyoiku 
shido jireishu 17, shakaika-hen 2 (Collected 
examples of teaching in primary education, 
vol. 17; social studies no. 2). Tokyo, 
Toyokan, 1958. 186p. 





> Shogakko gakushu 
shidoyoryo (Primary school course of study). 
Tokyo, Printing Bureau, Ministry of Finance, 
1958. 252 p. 





. . Shogakko shakai shidosho 
(Guidebook for primary school social studies). 
Tokyo, Futaba, 1960. 120p. 








$ . Japan Council of Teacher 
Consultants of Social Studies. Shakaika 
gakushu naiyo no shomondai (Questions in 
social studies content). Tokyo, Shimizu- 
shoin, 1957. 214p. 








Kanaoka, Terasu. Chugakko chiri no keitoteki 
shido (Systematic teaching of geography in the 
lower secondary school). Tokyo, Meiji-tosho, 
1960. 204 p. 





Mino, Yokichi. Chirigaku no honshitsu to chiri- 
kyoiku (Essential considerations in geography 
teaching). Tokyo, Kokon-shoin, 1953. 183 p. 





Nippon Chirikyoiku Gakkai (Japanese Association 
of Professional Geographers). Shin chiri kyoiku 





(New geography teaching). Tokyo, Kaneko- 
shobo, 1955. 282 p. 


Discusses the essential aspects of geography 
teaching, the drafting of teaching programmes, 
geography teaching in primary and lower secondary 
schools, the present state of geography teaching 

in other countries, suitable teaching methods, etc. 


Nippon Shakaika Kyoiku Gakkai (Japan Society for 
the Teaching of Social Studies). Chiriteki 
gakushu no susumekata (Method of geography 
teaching). Tokyo, Toyokan, 1960. 342p. 





Nomura, Shéshichi; Nagayama, Sdichiro. 
Chizu_gakushu-ho (Method of map study). 
Tokyo, Dogaku-sha, 1956. 348 p. 





Part one discusses cartography, the history of 
maps, scale, contours, isobaths and various map 
projections. Part two describes different 
practical methods of map teaching at primary and 
lower secondary school levels graded according 
to pupil ability. 
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Oki, Tadashi. Shogakko no chizu shido (Map 





teaching in primary schools). Tokyo, Kofu, 
1957. 145 p. 


Describes attitudes of pupils towards maps, gives 
systems and methods of map teaching, indicates 
the materials needed for map teaching, and sets 
out many practical examples in primary schools 
experience. 


Saitama Prefectural Institute for Educational 
Research. ‘'Chiri kyokasho no kenkyu - 
chiiki kubun to sonotoriatsukai, chisi no 
shihyo to sono taikei osshu ni shite’ (Study of 
geography textbooks - centring around the 
regional divisions and their treatment, and 
topographical characteristics and systems). 
Kenkyu Kiyoo dai-27-shu (Research Bulletin 
no. 27). Saitama, 1960. 84 p. 





Sakamoto, Ichiro; Nakano, Sukezo; Hatano, 
Kanji; Yoda, Arata. Shakaikagakushu no 
shinri (Psychology in social studies). Tokyo, 
Kaneko-shobo, 1953. (Kyoiku shinrigaku koza, 
12). 





Tanaka, Masanori. Kaitei shakaika shiri no 
kisonoryoku to shido (Basic ability and 
geography teaching in revised social studies 
programmes), Tokyo, Meiji-tosho, 1955. 








Gives concrete examples of geography teaching 
at primary and lower secondary levels discussed 
from the standpoint of pupils' abilities in relation 
to the requirements of the revised social studies 
programmes. 


Tokyo-to Kyoiku Kenkyu-in Chiri-han (Tokyo 
Metropolitan Board of Education. Educational 
Research Workers' Geography Group). Kyodo 
gakushu to yagai kansatsu (Local geography and 
field work). Tokyo, Jikkyo, 1960. 208 p. 





Discusses the study of local geography and the use 
of field work. Many practical examples are 
given of activities in the Tokyo area. 


Uchida, Kan'ichi. 'Saikin no chirigaku no susei' 
(Recent trends in geography and geography 
teaching). In: Japan. Bureau of Elementary 
and Secondary Education. Chuto-kyoiku koza 
shakaika hen (Lectures on secondary education: 
social studies). Tokyo, Kogaku-sha, 1960. 

42 p. 





A lecture given by the President of the Japan 
Geographical Society to members of a course on 
leadership training for secondary education. 





JORDAN 


Text submitted by the Ministry of Education. 


I, ADMINISTRATION 


The Ministry of Education prescribes syllabuses 
and special regulations relating to the teaching 
of school subjects, including geography, for all 
levels of education. The Supreme Council of 
Education approves the syllabus in.accordance 
with Article 26 of the General Education Law No. 
20 of 1955. 

The inspectors of social sciences issue some 
periodicals, pamphlets and instructions for 
teachers and the training colleges aiso offer 
similar assistance. 

The Ministry holds special in-service courses 
in the different districts of Jordan to train teachers 
of geography in the special methods of teaching 
the subject, and to acquaint them with various 
demonstration techniques and teaching aids. 


Il, OFFICIAL CURRICULA 


The pupil starts learning geography in the first 
primary class in a simple and practical way. As 
the seasons change his attention is called to natu- 
ral phenomena, the sun, clouds, rain, snow, etc. 

In the second year, he studies the seasons of 
the year, the moon and its phases, the surround- 
ings of the school and the natural features of the 
locality. | Models and practical demonstrations 
are used to illustrate what is taught in the class- 
room. 

In the third year, he learns some elementary 
principles of geography, and is introduced to the 
geography of his own country. 

In the fourth year, he learns the geography of 
the Arab world (in Asia and Africa). Economic, 
social, and educational relations between Jordan 
and the rest of the Arab world are emphasized. 

In the fifth year, he studies certain natural 
phenomena. He is given some idea of the earth, 
its motion, day and night, the occurrence of the 
seasons, the sun, the moon and their eclipses. 
He must know how rivers, lakes, water-falls, 
and springs are formed. At the same time, he 
is given a brief outline of the five continents, and 
some knowledge of other peoples and their 
economic, social and cultural resources. 

In the sixth year, the pupil comes back to the 
study of the Arab world, but at a more advanced 
level, thus completing the full geography syllabus 
for the primary school. The subject matter is 
so selected that a pupil will have a fair knowledge 
about Arab countries and about the world when he 
leaves school. 

In the first year of the preparatory school, the 
pupil learns more about physical geography, the 
features of the earth, climate and its effect on 











plant life; then he studies in detail the political 
and natural geography of South America, Africa 
and Australia. 

In the second year of this cycle he makes a 
fuller study of natural phenomena. He learns 
about the movements of the earth throughout its 
yearly cycle, longitude and latitude and their 
effect on time and climate. Then he studies the 
continents of Asia, Europe and North America. 

In the third year the study of the Arab countries 
is carried further. Maps (political and physical) 
are used and drawn. 

In the first year of the secondary level, the 
pupil studies economic geography to learn more 
about economic resources, natural wealth and 
man's efforts to develop them. His studies in- 
clude agriculture, animals, minerals, industry, 
and means of transportation in the world which 
facilitate the exchange of the wealth between 
countries. Maps are used at this stage. 

In the second year the geography course is 
divided into two sections: general geography, 
which includes astronomy, geology, oceanography, 
climate and biological geography; and practical 
geography, e.g. drawing and reading of maps and 
contours, and detailed study of the Arab World. 

In the third year, the last year of secondary 
education in Jordan, geography is divided into two 
sections: general geography, which includes the 
regions and races of the world, distribution of 
the world's population, professions of mankind, 
and examples of human life in different regions; 
and secondly the study of the Arab World in Africa. 





LUXEMBOURG 


Submitted by the Luxembourg National Commission 
for Unesco. 


Ministére de l'éducation nationale. Enseignement 
secondaire et supérieur, Institut pédagogique, 
horaires et programmes 1960-1961. Esch-sur- 
Alzette, Henry Ney-Eicher. 1960. 232 p. 











This publication provides guidance on the methods 
to be used for the teaching of geography in lycées 
(Greek and Latin, Latin and modern sections and 
special section for girls) and prescribes the 
syllabus for the various classes. 

"The aim of geography teaching is to impart 
practical knowledge to pupils and to develop their 
intellectual faculties. In these days of rapid 
communications, pupils must learn to observe and 
describe geographical facts and to correlate them 
if they are to acquire a clearer vision of their 
surroundings and a better understanding of the 
world. They will find suitable guidance in active, 
lively teaching that will bring out their powers of 
observation, arouse their curiosity, train their 
memories and develop their powers of reasoning." 

The textbooks used for each class are mentioned. 
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MOROCCO 


Bibliography submitted by the Division of Inter- 
national Organizations, Ministry of Foreign 
Affairs. 


Cauchy, M. 'Comment le programme de géographie 
en sixiéme peut étre enseigné a l'aide et au 
moyen de l'étude du milieu local.' Bulletin 
de l'enseignement (Rabat), 38e année, no. 213, 
ler et 2e trimestre 1951, pp. 135-139. 





There should be no undue emphasis on terminology 
in the teaching of geography to children less than 
12 years of age. The author dwells on the suc- 
cessful results achieved by personal observation, 
educational excursions and inquiries carried out 
by the pupils themselves on the basis of a plan or 
questionnaire. In conclusion, he gives, as an 
example, the plan of a lesson conducted along 
these practical lines. 


Flamand, M. 'Quelques procédés de pédagogie 
pratique pour l'étude de la géographie locale a 
l'école primaire.' Bulletin de l'enseignement 
(Rabat), 38e année, no. 213, ler et 2e trimestre 
1951, pp. 141-150. 





The author explains how geography can be taught 

in the primary school on the basis of observations 
and visual methods. He applies these methods to 
a variety of lessons (on climate, relief, housing). 


Fluchon, M._‘'Procédés pédagogiques pour 
amener les éléves A la lecture des cartes.' 
Bulletin de l'enseignement (Rabat), 38e année, 
no. 213, ler et 2e trimestre 1951, pp. 151-156. 





Description of method by which pupils are taught 
how to read and interpret a map, first by pre- 
liminary study of the map in the class-rgom; then 
by making a sketch from observation in’the field; 
and finally by detailed study of the map. 


Ministére de l'education nationale. Division de 
l'enseignement du premier degré. Horaires 
et programmes des écoles primaires 
musulmanes. (Rabat), 27 aoft 1958. 4p. 
(Circulaire no. 3038). 





The curriculum for Muslim primary schools pro- 
vides for half an hour a week for geography teach- 
ing in the second year of the elementary course 
and the first year of the intermediate course, and 
for 45 minutes a week in the second year of the 
intermediate course. 


. Les programmes d'etudes 
des écoles primaires. (Rabat), 1960. 102 p. 








The official recommendations for primary schools 
stress the importance of observation, by the pupils, 
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of geographical phenomena they can study at first 
hand, the practical application of the knowledge 
thus acquired and the cultivation of powers of re- 
flection rather than of passive memory. 
Teachers are urged to refrain from cramming 
the children with information that is not really 
within their grasp. 

There should be close links between geography 
and history, and these two subjects should be 
more or less integrated. 

In short, the method is pragmatic rather than 
academic. The pupils' environment should be 
the starting point for practical studies which can 
gradually be extended in scope. 


Raynal, R. 'L'excursion géographique et les 
travaux pratiques de géographie comme moyen 
d'étude du milieu.' Bulletin de l'enseigne- 
ment (Rabat), 38e année, no. 213, ler and 2e 
trimestre 1951, pp. 129-133. 





A discussion of the value of excursions and 
practical work as a means of making class work 
more concrete and meaningful. The author seeks 
to demonstrate the truth of this educational theory 
by describing in detail how to organize an instruc- 
tive exercusion. 


Robert, M. ‘'Qu'est-ce que le milieu géographique?' 
Bulletin de l'enseignement (Rabat), 38e année, 
no. 213, ler et 2e trimestre 1951, pp. 
121-128, 





The concept of "environment" as the basis of 
geography teaching in secondary schools (first 
cycle). The author defines the term "environ- 
ment" and discusses the value and the limitations 
of this approach. 


NETHERLANDS 


Text and bibliography submitted by the 
Documentatie Bureau, Ministerie van Kunst, 
Onderwijs en Wetenschappen. 


It should be noted that in the Netherlands there 

are no official rules or regulations in connexion 
with methods of teaching; there is freedom of 
choice in this matter. Nor are instruction 
manuals or handbooks for teachers compiled by 
the authorities. This is done by private organiza- 
tions, such as teacher training schools for 
primary teachers. Regular study conferences 
are arranged by these private organizations, but 
obviously the resolutions and recommendations 
which issue from them cannot be imposed on 
teachers by the Government Inspectorate of Schools. 
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I. CURRICULA 


There are no official curricula for elementary 
schools, advanced elementary schools and second- 
ary schools for girls. Curricula are laid down 
by the schools themselves, frequently by mutual 
agreement, and these are usually approved by the 
inspectorate. So far as grammar schools and 
modern secondary schools are concerned, the 
content of the curriculum, but not the method of 
teaching, is laid down by law. The final examina- 
tions are of course based on the curriculum pre- 
scribed or approved for each type of school. 


(i) Elementary schools 





There is no official curriculum. The curriculum 
is submitted to, and in nearly all cases approved 
by, the government inspectorate. In accordance 
with the Primary Education Act of 1920, geography 
is a compulsory subject. The outline given be- 
low is taken from an approved curriculum for a 
State school. 

During the first six school years, a total of 
seven lessons are given every week according to 
the following stages. First and second years: 
transport and communication; third year: 
elementary geography, transport and communica- 
tion; fourth year: the Netherlands, geographical 
terms, communications, major European countries; 
fifth year: the countries of Europe, recapitulation 
of the Netherlands, communications; sixth year: 
Dutch East and West Indies, the continents, 
recapitulation of the Netherlands and Europe, 
communications. 


(ii) Advanced elementary schools 





There is no official time-table or curriculum; 
geography is therefore taught according to Article 
3, para. 4 of the Primary Education Act 1920. 
The curriculum is approved by the government 
inspectorate. The following is taken from an 
approved curriculum for State schools in The Hague. 
Two hours a week are devoted to geography in 
each school year (nearly all schools have a four- 
year course). Particular attention is given to 
social and economic geography; in this connexion, 
economic and cultural relations between the 
Netherlands and overseas territories and other 
nations are dealt with; a few notions of astro- 
nomical and physical geography are also given. 
Pupils must learn to use the atlas sufficiently 
well to have a clear picture of the map of the 
world, without going into unnecessary detail. 
First year: map of the world, the oceans and 
principal land masses; second year: Europe; 
third year: Netherlands and the overseas terri- 
tories, astronomical and physical geography, com- 
munications; fourth year: recapitulation. 


(iii) Modern secondary schools: A (languages) 





and B (science) 





The curriculum for State modern secondary 
schools, A and B, is laid down by the Order in 
Council dated 28 May 1954, Official Gazette 244, 
amended by the Orders of 30 August 1958, Official 
Gazette 341, and 22 January 1959, Official Gazette 
19. The following are extracts from these: 

Number of lessons a week; first year: 3; 
second year: 3; third year: 2; fourth year A: 2; 
fourth year B: 2; fifth year A: 2; fifth year B: 

l. Intype A modern secondary schools Europe 

is studied in the first year, the rest of the world 
in the second year, Netherlands and overseas 
territories in the third year and the principles 

of physical geography in the fourth year. Social 
and economic phenomena as illustrated by the pro- 
duction, distribution and consumption of the 
principal commodities in relation to natural and 
demographic conditions in various countries are 
also dealt with. Study of all countries which 

have close economic relations with the Netherlands. 
Fifth year: social and economic aspects of the 
Netherlands and overseas territories and certain 
ethnological aspects of the overseas territories. 

For type B secondary schools the subject 
matter is the same as for type A during the first 
three school years; in the fourth year are added 
the principles of physical geography, the elements 
of the social geography of the overseas territories, 
and the elements of general geography and ethnology, 
especially in relation to the overseas territories. 
Fifth year: principles of social geography of the 
Netherlands and recapitulation. 

The geography examination is confined to the 
principles of the economic geography of the 
Netherlands and overseas territories and is thus 
concerned with natural resources, especially as 
affected by climate, soil, situation and degree of 
evolution of the population. 


(iv) Grammar schools A and B 





A curriculum for grammar schools was laid down 
by the Order in Council dated 7 June 1919, Official 
Gazette 313, which superseded Order in Council 
dated 21 June 1887, Official Gazette 105, subse- 
quently amended by Orders dated 1 May 1920, 
Official Gazette 227a, 26 August 1921, Official 
Gazette 1031, 28 December 1922, Official Gazette 
744, 2 April 1946, Official Gazette 379, 31 March 
1948, Official Gaxette 1120, 30 August 1948, 
Official Gazette 431 and 22 January 1959, Official 
Gazette 19. The following are extracts from the 
above. 

The number of lessons a week is as follows: 
First year:3; second year:2; third year:1; fourth 
year:2; fifth year:1. During the first three years 
a brief survey is made of the countries and peoples 
of the whole world. Inthe fourth year the 
syllabus includes a more detailed survey of the 
area around the Mediterranean, together with the 


33 








; 
| 
\ 
i 
| 
q 
| 


history of antiquity and certain aspects of general 
geography and ethnology, especially of the over- 
seas territories. In the fifth year, the main 
principles of astronomical and physical geography 
are dealt with. 


(v) Intermediate schools for girls 





Order in Council dated 21 June 1955, Official 
Gazette 291, stated that not less than nine geography 
lessons were to be given each week in State schools 
(total for the five different years). A subsequent 
internal regulation stipulated that there should be 
three lessons a week in first-year classes and two 
a week in the second, third, fourth and fifth years 
(thus bringing the weekly total for the five years 

to eleven). There is no official curriculum. In 
practice, the programme for type A modern 
secondary schools (see above) - modified as re- 
quired - is followed for the first three school 
years. During the fourth and fifth years the pro- 
gramme is arranged to conform to the requirements 
of the final examinations, as follows: (a) the 
principles of social and economic geography of the 
Netherlands, Indonesia, Dutch Guiana and the 
Dutch West Indies, with such knowledge of the 
natural features of these territories as is required 
for a good understanding of the subject; (b) the 
geography of certain other countries or territories 
which are of particular importance to the 
Netherlands, and especially their social geography; 
(c) certain general aspects of social geography or 
ethnology. 

At the entrance examinations for modern 
secondary and grammar schools and for inter- 
mediate schools for girls (pupils are then 12 or 13 
years old) questions are put concerning the princi- 
pal features of the Netherlands, the overseas 
territories and Europe; in addition, some know- 
ledge is required of the other principal land masses 
and of the oceans. 


II, PUBLICATIONS ON THEORY AND METHODS 


As stated above no official instructions are given 

to teachers as to teaching methods. As regards 
the content of the curriculum, the teacher conforms 
to the statutory provisions. The following biblio- 
graphy contains comments from private sources 

on the theory, methods and philosophy of geography 
teaching in the Netherlands. 


'Een Aardrijkskindeles over de E.G.K.S.' 
Weekblad van de A.V.M.O. (Amersfoort), 50, 
1957, no. 24, 15 February, pp. 394-396. 





Descriptions of geography lessons, including 
diagrams, for secondary, vocational and primary 
teacher-training schools. 


Bemmelen, D.J.v. 'Het begin van het 
aardrijkskunde-onderwijs.' Vrije Opvoedkunst, 





34 





(The Hague), 18, 1954, no. 1, pp. 15-22. 


First year: significant and picturesque geograph- 
ical narratives. Second and third years: the 
teaching of local geography in the same way. 
Fourth year: major geographical causes and 
effects. The child is thus brought face to face 
with reality. 


'De conferentie van leraren in de aardrijkskunde 
bij het v.h.m.o., gehouden te Woudschoten.' 
Christelijk Gymnasiaal en Middelbaar 
Onderwijs, (Groningen), 36, 1958, no. 1396, 
13 December, pp. 223-226. 





Report of conference held from 26-29 November 
1958 with the object of promoting closer relations 
between the C.P.S. (Christelijk Paedagogisch 
Studiecentrum) and geography teachers in church 
Secondary schools, acquainting teachers with 
teaching aids, and arriving at a clearer under- 
standing of methods of teaching geography. The 
speakers included: Drs. G.B.W. Huizinga, 

C. Zwet, T.H. Radderigh and H.C. Schuring. 


'Congresaflevering.' Tijdschrift van het 
Koninklijk Nederlandsch Aardrijkskundig 
Genootschap, Tweede reeks, deel 77, 1960, 
no. 3, pp. 277-360. 








A report compiled in connexion with the Inter- 
national Geographical Congress held in Stockholm 
in 1960. Contributions were collected by the 
Geographical Association in collaboration with the 
Netherlands section of the International Geograph- 
ical Union. This number contains papers on 
aerial photography, the preliminary results of the 
expedition to the Sterrengebergte (New Guinea), 
town-planning in the Netherlands, Rotterdam 

(the new Europort), and other seaports, and the 
populating of the Zuiderzee area. 


Dek, J. 'Aardrijkskunde op de kweekschool. ' 
De Kweekschool (Groningen) 33, 1958, nos. 
7-8, pp. 106-107. 





A commentary on the article by Dr. W.J.Jong in 
the Geografisch Tijdschrift of October 1957 on the 
new higher certificates and the teaching of 
geography in advanced elementary schools. The 
writer agrees with Jong that teachers are called 
upon to teach in primary schools too soon after 
they have received their geographical instruction 
at the teacher-training school. He maintains 
that the Bilderberg report does not mention the 
qualifications required for teaching geography and 
history in the new general secondary schools. 





"De Didactiek van de aardijkskunde op de 
Kweekschool.' De Kweekschool, (Groningen) 
31, 1956, no. 1, pp. 225-228. 


After noting that the number of hours available 








for geography at the teacher-training schools for 
primary teachers is too few, the writer attempts 
to give an idea of how this subject is taught. 


Duindam, s.c.j., J.C.J., 'De aardrijkskunde op 
het gymnasium.’ Geografisch Tijdschrift, 
December 1957, pp. 258-266. 





A discussion of the subject-matter of geography 
teaching in grammar schools. Bibliography. 


'Enige algemene aspecten bij de bouw van Scholen 
voor v.h.m.o.' Weekblad van de A.V.M.O., 
(Amersfoort), 53, 1960, no. 34, pp. 693-699. 





Summary talks given during the Utrecht Spring 
Fair 1960. Subjects included: an ideal secondary 
school biology laboratory; geography class-rooms 
and sand tables; specialized class-rooms. 


Fahrenfort, J.J. 'De aardrijkskunde als schoolvak.' 


Geografisch Tijdschrift, 12, 1959, no. 3, pp. 
159-163. 





Considerations concerning the objectives and re- 
quirements of geography teaching in secondary 
schools, in which the writer makes a distinction 
between teaching in modern secondary schools and 
that in grammar schools. A short discussion of 
method is included. 


Griffioen, R. 'Regelingscommissie examens-Mulo.' 


De Mulo-school, (Zwolle), 15 June 1957, 
pp. 323-325. 


A new interpretation of geography to be introduced 
with the 1958 examinations for lower general 
secondary schools. 


Heel de Wereled Zijn gebied; verslag van de 
werkconferentie voor leraren aardrijkskunde 
bij het Christelikj V.H.M.O., gehouden van 26 
t/m 29 nov. 1958 in het Henry Dunant-huis - 

" Woudschoten", te Zeist, Scheveningen, 
Christelijk Paedagogisch Studiecentrum, 1959, 
79 p. 





Report of a conference for geography teachers in 
church secondary schools which included a demons- 
tration of Dutch and foreign teaching aids. Papers 
read included the following: fundamental 
principles of general didactics and the teacher- 
training schools for primary teachers; the sand 
table; Christian principles and geography. The 
appendix included a list of exhibitors and addresses 
for films, filmstrips and slides. 


Janssen v. Raay, H. 'Aardrijkskunde in de zesde 
klas.' Vrije Opvoedkunst, (The Hague), 18, 
1954, no. 1, pp. 26-31. 





In the sixth school year emphasis is laid on the 
relation between man and his natural environment. 








Everything is dealt with from a climatological 
point of view. 


Janssen v. Raay, H. 'De aardrijkskunde in het 
vierde tot en met het achtste leerjaar en haar 
bijdrage tot de morele vorming van het kind.' 
Vrije Opvoedkunst, (The Hague), May 1957, 
pp. 8-16. 





Details concerning the teaching of geography for 
the fourth to eigth school years in the "free 
schools" according to the Rudolf Steiner method. 


Jong, W.J. 'De nieuwe hoofdakte en het 
aardrijkskunde-onderwijs bij het ulo.' 
Geografisch Tijdschrift, (The Hague), October 
1957, pp. 228-229. 





The writer considers that secondary school 
leavers now admitted to the second year of the 
teacher-training school have an insufficient know- 
ledge of geography (and also of natural sciences 
and history). He makes a plea for the introduc- 
tion of a special geography certificate in the 
advanced primary school. 


"Het aardrijkskunde-onderwijs in de 
vierde en vijfde klassen der gymnasia en der 
gymnasiale afdelingen van lycea.' Geografisch 
Tijdschrift, (The Hague), 12, 1959, no. 6, pp 
257-274. 


The results of a survey conducted in the spring of 
1959 concerning the teaching of geography in the 
fourth and fifth years of 172 grammar schools. 

The structure of the schools, details concerning 
the teaching of geography (accommodation, 

methods of teaching, availability of teachers, etc.). 
are discussed. 


Klinkenberg, C.R. 'Wiskundige aardrijkskunde. ' 
Vrije Opvoedkunst, (The Hague), May 1957, 
pp. 31-37. 





Details of geographical teaching in the eleventh 
school year of the free schools, based on the 
principles of Rudolf Steiner. 


Kuiper, J.W.F.A.J. 'Aardrijkskunde in de 9e en 
10e klasse.' Vrije Opvoedkunst, (The Hague), 
May 1957, pp. 24-30. 





Deals practically with geography lessons in the 
9th and 10th classes in free schools, with 
particular reference to methods based on the ideas 
of Rudolf Steiner. 


Onderwijs-documentatie van de Vereniging 





Nederlands Fabrikaat. 's - Gravenhage, 1956. 





This publication dealing with power supply in the 
Netherlands and raw materials and semi-processed 
goods is intended for geography teachers in secondary 
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schools and for teacher-training schools for 
primary teachers. 


Overbeeke, P.F.v. 'Voorbereidende 
aardrijkskunde.' Christelijk Paedogogisch 
Studieblad, (The Hague), 1954, no. 10, 
pp. 343-348. 





There is very little to be found in specialized 
literature concerning the evolution of the idea of 
topology. The writer considers that the concep- 
tion of space could be better inculcated than it 
has been up to now (sketch maps of the locality, 
school surroundings, etc.) by the use of better 
maps, which make an appeal to the child's 
imagination, air photographs, and models. 


Paassen, C.v. 'Enkele opmerkingen omtrent de 
plaats en de functies van de aardrijkskunde op 
de middelbare school.' Geografisch 
Tijdschrift, (The Hague), 12, 1959, no. 3, 
pp. 164-166. 


The writer points out the educational value of the 
study of geography today, and draws a comparison 
with education in classical Greece. 


Ringrose, J.H. 'Problemen van de aardijkskunde- 
leergang op de middelbare school. ' 
Paedagogische Studien, (Groningen), 34, 1957, 
no. 2, pp. 46-58. 





The writer deals principally with the necessity 
for a smooth transition from primary to secondary 
education. 


R-K. Onderwijsblad voor de Nederlandse Antillen, 
tees, 20. 3. 





This number is entirely devoted to the subject of 
geography. It was compiled by an advisory com- 
mittee for the Geographical Congress held in 
Curagao. 


Schreurs, Th. 'Naar een akte L.O. aardrijkskunde. 


Geografisch Tijdschrift, (The Hague), December 
1957, pp. 267-269. 





Discussion of the arguments put forward by 
W.J. Jong in the October 1957 issue. 


. ‘Het Leerplan aardrijkskunde.' 
Geografisch Tijdschrift, (The Hague), 11, 
1958, no. 6, pp. 273-275. 





A plea for modification of the geography curricu- 
lum so that pupils will benefit more in later life 
from what they learn at school. 


Sleumer, W, ‘Het aardrijkskundeprogramma ' 
Christelijk Gymnasiaal en Middelbaar 
Onderwijs, (Groningen), 32, 1955, no. 1215, 
pp. 309-312. 
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Discussion concerning the Order in Council of 
28 May 1954, on the curriculum for State modern 
secondary schools. 


- 


Stibbe, M.L. ‘'Aardrijkskunde in de vijfde klass. 
Vrije Opvoedkunst, (The Hague), 18, 1954, 
no. 1, pp. 22-26. 





The most important thing about geography teach- 
ing is not topography but mutual relations 
(Rudolf Steiner). In the fifth school year 
emphasis is placed on the relation of the child to 
the world at large in the economic sense. 


Taurellus, br. 'Aardrijkskunde.' R-K.Muloblad, 
('s - Hertogenbosch), 22 June 1957, pp. 181-185. 





A discussion of the value of geography as a means 
of developing the child as an individual and as a 
member of the community. 


Verbraeck, A.A.A. 'Wat verwacht de middelbare- 
schoolleraar van het aardrijkskundeonderwijs 
in de lagere school?' De Boeg, (Groningen), 
36, 1960, nr. 1, pp. 19-24. 


The writer summarises what vocational school 
pupils can expect to learn from geography classes: 
a limited amount of topographical knowledge, a 
knowledge of the relation between the means of 
existence and soil, climate and other factors, an 
understanding of simple geographical terms, the 
use of maps and atlases. 


Verslag studiedagen voor docenten aardrijkskunde 





van de Bond van Katholieke Kweekscholen, 
Baarn, 24 t/m 27 November 1959, 

('s - Gravenhage), Katholiek Paedagogisch 
Bureau voor het L.O., 1960, 59 p. processed. 





A modified programme for geography teaching, 
with reports of introductory speeches delivered 
by J.M.H.Crijns: teaching by example; B.J.H. 
v.d. Peet: geography in the second school year; 
Fr. Theophorus: geography in the first school 
year; P. Lamain: principles of teaching. 
Debates and summing up. 


Vooys, J.A.C. de. ‘Het aardrijkskundeonderwijs 
van het Middellandse zeegebied op het 
gymnasium.' Geografisch Tijdschrift, (The 
Hague), 7, 1954, no. 3, pp. 114-116. 





The writer describes current methods of geography 
teaching and offers suggestions for improvements. 
He also sets out the requirements for a good text- 
book. 


Van Werelduimte, tot levensruimte. 
's - Gravenhage, Christelijk Paedagogisch 
Studiecentrum, 1958, 100 p. 





Report of the seminar for geography teachers 











from protestant teacher-training schools for 
primary teachers, held at Huister Heide, from 

25 to 29 November 1957. The speakers were 

Dr. C.v.d. Zwet: the basic principles of general 
teaching; Mr. P. Lamain: teaching then and now; 
Miss E. ten Hove: the preparation of a geography 
lesson; Mr. E.H. v. Waardenburg: opportunities 
for the use of teaching aids; Dr. B.G.W. Huizinga: 
the evolution of geography. 


NORWAY 


Bibliography submitted by the Norwegian National 
Commission for Unesco. 


Kirke-og undervisningsdepartementet. 
Normalplankommiteen, Normalplan for 
byfolkeskolen. Oslo, H.Aschehoug & Co. (W 
Nygaard), 1939. 265 p. Geography pp. 99-110. 








- Normalplan for byfolkeskolen, 3 oppl. 
Oslo, H. Aschehoug & Co. (W. Nygaard), 1957. 
263 p. Geography pp. 95-105. 





. Normalplan (ménsterplan) for lands- 
folkeskulen. Oslo, H. Aschehoug & Co, (W. 
Nygaard), 1939, 267 p. Geography pp. 97-107. 





. Normalplan (ménsterplan) for lands- 
folkeskulen. 4 oppl. Oslo, H. Aschehoug & Co, 
(W. Nygaard), 1954. 270 p. 





Oslo kommune,. Skolestyret. Undervisningsplan 
for Oslo folkeskole. Oslo, H. Aschehoug & Co. 
(W. Nygaard), 1940. 235 p. Geography 
pp. 93-104. 








Undervisningsplan for Oslo 
folkeskole. Oslo, H. Aschehoug & Co. 
(W. Nygaard), 1954. 237p. 





In these official plans for primary schools in rural 
and urban districts and in Oslo, a detailed syllabus 
is prescribed and minimum standards are set. 
Group work and activity methods are specially 
recommended for the teaching of geography. 


Framhaldsskulen. Lov og plan. 
Oslo, City trykkeri, 1947. 65 p. History 
and geography p. 26. 





In the continuation schools, the teacher is to in- 
clude in the teaching of geography what "may be 
of use for the teaching of social sciences, history 
and other subjects". 


- Komite oppnevnt av Oslo skolestyre. 


Undervisningsplan for de almen-praktiske linjer 
ved de kombinerte skoler. Oslo, Oslo 











This plan for the combined schools of Oslo sets 
out the aims for the teaching of the various 
subjects and the syllabuses. Geography is taught 
in conjunction with civics in the two-year general 
course and with history, social studies and 
natural sciences in the two-year special course. 
The syllabus is designed to integrate the teaching 
of all subjects. A wide range of projects are 
suggested. 


/Kirke-og undervisningsdepartementet/ 
Undervisningsplaner for den hdgre almenskolen; 
etter lov av 10 mai 1935. Oslo, Fabritius & 
Soénners Forlag, 1959. 168p. Geography 
pp. 85-91. 








Official syllabus for secondary schools, describ- 
ing aims, subject content, teaching aids and 
materials, examinations, etc. Some suggestions 
concerning methods are included. 


Lererskolen. Lov, reglement og 
undervisningsplaner. Oslo, Gréndahl & Séns 
Forlag, 1939. 143 p. 








Geography is only taught at the teacher-training 
colleges in the four-year course for students who 
have not passed the final examination at the 
gymnasium (matriculation). The aims and scope 
of such teaching are briefly outlined in this 
official plan for teacher-training colleges. 


Aschehougs metodeverk. Aktivitetsmetode i 





skolestyre 1959. 87+26+4 p. Geography pp. 37-41. 


fadelt skole. Oslo, H. Aschehoug & Co. 

(W. Nygaard), 1954. 299 p. Geography 
p. 84-106, 122-23, 125-33, 206-18, 237-42, 
264-69. 


This is one of the most exhaustive books in 
Norwegian on the teaching in rural primary 
schools. The teaching of geography is discussed 
as part of an integrated curriculum together with 
history and natural sciences. Detailed plans for 
the whole year and model lessons are given 
throughout. 


Bakke, Erling A.; Mork,Mathias, 
'Geografiundervisningen.' In: Sanderud, 
R., ed. Fagmetodikk for folkeskolen, 
pp. 352-371. Oslo, Gyldendal Norsk Forlag, 
1960. 583 p. 





A general introduction to the teaching of geography. 
An attempt is made to outline a common approach 
in the teaching of geography based on sound 
psychological and educational principles. The 
importance of geography as a means of teaching 
international understanding is stressed. 


Wiborg, Nils, Geografi. Oslo,Gyldendal Norsk 
Forlag, 1932. 194p. (Arbeidsm&ten i 
folkeskolen. H&andbok for lzwrere). 
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Detailed descriptions of the primary school 
geography course for each year with suggestions 
for individual, group and class projects. 


Forsdksradet for skoleverket, Samfunnsfagene 
i nordiske skoler. Nordisk fagmdte i Oslo 6. 
og. 7. april 1959 om samfunnsfagene (geografi, 
historie og samfunnskunnskap) i skolen 
arrangert av Ekspertutvalgene for no rdisk 
samarbeid om pedagogisk forskning og 
forsdksvirksomhet. Oslo, Forsdksr&det for 
skoleverket, 1959. 45 p. processed. 





This report constitutes an introduction to the 
teaching of social studies - geography, history, 
and civics in schools in Norway, Denmark, Sweden 
and Finland. 


Bode, Lars, ed. Gruppearbeid i folkeskolen. 
Vurdering, planlegging og fullstendig 
beskrivelse av 24 arbeidsoppgaver. Oslo, 
Johan Grundt Tanum, 1954. 228 p. 











This and the two following books give examples 
of group work and projects based on activity 
methods. About half of the projects deal with 
geography or are integrated projects of which 
geography is a part. The projects cover grades 
2- 7 inthe primary school. Each project is 
thoroughly discussed and further suggestions for 
teaching are given. 


Wangerud, Sonja; Wangerud, Thoralf. Fra 
sandkasse til gruppearbeid. En metodisk 
veiledning etter arbeidsskoleprinsippet. Oslo, 
Fabritius og Sénners Forlag, 1955. 270 p. 








Zeiner, Haldis. N&r barna léfter i flokk. Glatt 
inn i arbeidsskolen. Oslo, H. Aschehoug & Co. 
(W. Nygaard), 1952. 110 p. 








Hafslund, Bjdrn. 'Geografiundervisningen og 
mellomfolkelig forstaelse.' Norsk pedagogisk 
tidskrift (Oslo), 1951, pp. 154-58. 





A report from the Unesco seminar in Montreal on 
the teaching of geography. A short survey of the 
discussions. 


Juel, P.M. ‘Moderne metoder i 
geografiundervisningen. Norsk geografisk 
tidsskrift (Oslo), 1943, pp. 332-50. 





This article advocates new methods in the teaching 
of geography which, it is also suggested, will con- 
tribute effectively to the realization of the aims of 
modern education. 


Sddal, Henrik. 'Kartet i geografiopplaringa.' 


Norsk pedagogisk tidsskrift (Oslo), 1941, pp. 52-57. 





A discussion of the use of maps in the teaching of 
geography. 
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SUDAN 


Bibliography submitted by the Sudanese National 
Commission for Unesco. All publications are 
in Arabic. 


Bakht er Ruda. Institute of Education. Geography 
Panel. Pictures from Africa. 4th ed. 
Khartoum, Khartoum Publications Bureau, 

1959. 203 p. 





° . . Pictures from 
Africa; teacher's guide. 2nded. Khartoum, 
Khartoum Publications Bureau, 1959. 91 p. 








° ° Ways of living 
inthe Sudan. 3rded. Dar el Maarif 
(United Arab Republic), Khartoum Publications 
Bureau, 1957. 312 p. 





: E Ways of living 
in the Sudan; teacher's guide. 3rded. 
Dar el Maarif (United Arab Republic), Khartoum 
Publications Bureau, 1958. 112 p. 








Griffith, J.L.; Ali Taha, Abd el Rahman. 


Beginning geography. 3rded. Khartoum, 
Khartoum Publications Bureau, 1952. 141 p. 





Macbein, J.L. Interim syllabus, Sudan geography. 
Khartoum, Khartoum Publications Bureau, 
1955. 92p. 





Ywydall, G.; Abdel Rahman, Abd el Latif. 
Some ways of living inthe world. 2nd ed. 
Khartoum, Khartoum Publications Bureau, 
1959. 176 p. 





SWEDEN 


Bibliography submitted by the Swedish National 
Board of Education. 


I. OFFICIAL RECOMMENDATIONS AND 
CURRICULA 


Kungl. _Maj:ts kungérelse den 13 maj 1960 
angaende timplaner for rikets allm4nna 
laroverk. Stockholm, 1960. (Svensk 
férfattningssamling 1960, nr. 230). 








Contains time-tables (including number of hours 
for all the school subjects) for the lower second- 


_ary school (general and practical) and the upper 


secondary school (general, classical and science). 


Kungl. Skoléverstyrelsen. Kursplaner och 
metodiska anvisningar for gymnasiet. 











Stockholm, 1960. 171 p. (Kungl. 
Skoléverstyrelsens skriftserie 36). 


Plans for the teaching of geography in the upper 
secondary school (age 15-19 years) are to be 
found on pp. 18-19. Guidance concerning 
methods (pp. 101-103) includes outlines of the 
courses, planning of the syllabus and teaching 
aids. 


Kungl. Skoléverstyrelsen. 'Provisoriska tim- 
och kursplaner for férséksgymnasierna.' 
Aktuellt fran Skoléverstyrelsen (Stockholm), 
12, 1959: 22, pp. 391-406. 





Time-tables and curricula (geography pp. 400-401) 
for the forséksgymnasium (upper secondary experi- 
mental school), a type of school established to 

test the organization to replace the present upper 
secondary school when the nine-year compulsory 
school (comprehensive school) is introduced. 





'Kursplaner for realskolan i de 
allmanna laroverken.' Aktuellt fran 
Skoléverstyrelsen (Stockholm), 11, 1958: 16 
pp. 225-256. 


’ 





Teaching plans dealing with teaching aims and 
courses (geography pp. 235-236) for the three- 
year, four-year and five-year lower secondary 
schools (age 13-16 years). For methods see 
following item. , 


'Tillagg till metodiska anvisningar 
for realskolan.' Aktuellt fran 
Skoléverstyrelsen (Stockholm), 11, 1958: 23-24, 
pp. 347-401. 





Guidance concerning methods for lower secondary 
schools (geography pp. 358-362). 


Timplaner och huvudmoment vid 
forsdksverksamhet med nioarig enhetsskola, 
faststallda av Kungl. Skoléverstyrelsen for 
las&ren 1955/58, Stockholm, P.A. Norstedt & 
Sdner, 1955. 160 p. 














Time-tables and curricula for the nine-year com- 
pulsory school (comprehensive school). The aims 
and main features of geography courses for classes 
7-9 (age 13-16 years) are dealt with on pp. 63-65. 
Guidance on methods is also given for so-called 
supercourses, activity methods etc. These regula- 
tions were published by the National Board of Educa- 
tion for the years 1955 to 1958. They are also 

valid for the years 1958 to 1962. See next item. 


Tillagg till timplaner och huvudmoment 
vid férsdéksverksamhet med nioarig enhetsskola, 
Stockholm, P.A. Norstedt & Sdner, 1959. 








Supplement to the above, valid for the years 1959 
to 1962 (geography p. 23). 





Kungl. Skoléverstyrelsen. Undervisningsplanfér 
rikets folkskolor den 22 januari 1955, Stockholm, 
Svenska Bokforlaget/Norstedt, 1955. 263 p. 








Time-tables and curricula for primary schools. 
Ordinances dealing with the aims, courses, 
methods and planning of the teaching of geography 
(pp. 108-112). 


'Undervisningsplaner fér kommunala 
flickskolor.' Aktuellt fran Skoléverstyrelsen 
(Stockholm), 1958: 10, pp. 115-140. 





Time-tables and curricula for municipal schools 
for girls (geography pp. 127-128). 


"Metodiska anvisningar for kommunala 
flickskolor.' Aktuellt fran Skoléverstyrelsen 
(Stockholm), 11, 1958: 25-26, pp. 403-486. 





Guidance on methods for the teaching of geography 
(pp. 432-437) in girls schools. 


'Undervisningsplaner fdr praktiska bd 
kommunala realskolor.' Aktuellt fran 
Skoléverstyrelsen (Stockholm), 1958: 15, 
pp. 185-224. 








Time-tables for practical municipal lower second- 
ary schools (pp. 186-189) and teaching plans 
(geography pp. 195-196, 207, 219). 


'Anvandningen av audiovisuella 
hjalpmedel.' Aktuellt fran Skoléverstyrelsen 
(Stockholm), 1958: 23-24, pp. 392-401 or 
1958: 25-26, pp. 477-486. 





Instructions concerning the use of audio-visual 
aids in schools. 


Il. PUBLICATIONS ON THEORY AND METHODS 


(i) Specialized periodical 





Geografiska notiser. _Medlemsblad fér 
geografilararnas férening (Stockholm). Arg. F 
1943- 








Quarterly periodical published by the National 
Association of Teachers of Geography. The fol- 
lowing questions are dealt with: time-tables and 
curricula for the teaching of geography, teacher 
training, textbooks, methodology, excursions, 
geography rooms, technical material, questions 
concerning the Association and professional 
articles on geography. 


(ii) Aims and scope of geography teaching 





Bjorsj6, N.  'Namnkunskapen i folkskolans 
geografiundervisning.' Geografiska notiser 
(Stockholm), 2, 1944: 1, pp. 1-6. 
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This article describing an inquiry carried out 
among 120 primary school pupils, follows up that 
by Hannerberg (see below) on the study of geograph- 
ical names in the teaching of geography. 


Hannerberg, D. ‘'Skolgeografien och 
medborgarbildningen.' Geografiska notiser 
(Stockholm), 3, 1945: 1, pp. 1-10. 





A discussion of the cultural value of geography. 
The author considers that a course of Swedish 
geography should be compulsory for all pupils in 
upper secondary schools. The teaching of mod- 
ern history and civics should be co-ordinated with 
geography in the most advanced class of the upper 
secondary school. 


"Svensk namnkunskap och svensk 
geografi.' Geografiska notiser (Stockholm), 
1, 1943: 4, pp. 1-6. 





Describes the result of an inquiry in the first class 
of the four-year upper secondary school and the 
first class of the four-year lower secondary school. 
The investigation proves that though pupils improve 
their knowledge of geographical names at school, 
their knowledge is still insufficient. The author 
regrets that geography is not studied in all classes 
of the upper secondary school. 


Enequist, G. 'Skolgeografin och den ekonomiska 
medborgarbildningen.' Ymer (Stockholm), 63, 
1943, pp. 101-111. 


Illustrates the value of geography teaching for civic 
education in economics. In the upper secondary 
school the economic aspects of geography should 
be predominant. Economics and economic 
theories should be studied in conjunction with the 
study of the bases of commercial and industrial 
life, i.e. during geography lessons. 


Johnsson, G. 'Skolgeografin under debatt.' 
Geografiska notiser (Stockholm), 13, 1955; 4, 
pp. 23-40; 14, 1956: 4, pp. 8-14; 15, 1957: 1, 
pp. 13-18; 15, 1957: 2, pp. 4-11. 





A series of discussions among university and 
school geographers on the aims and contents of 
school geography. The position of physical 
geography and its integration in the study of 
geography as a whole is the main theme of debate. 


Lagnert, F. 'Perspektiv pa geografi.' Skola och 
samhalle (Stockholm), 39, 1958, pp. 124-127. 


The way people live in foreign countries should be 
studied and discussed in classes 4-6. Draft 
curricula for classes 4-6 and 7-12 are given and 
commented. 


Swedberg, S. 'Namnkunskap och geografi. ' 


Geografiska notiser (Stockholm), 2, 1944:3, pp.4-8. 
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Comments on a discussion of the knowledge of 
names in geography teaching. The author points 
out that it is often more valuable to know how to 
find such information than to know it by heart, 
particularly as many data soon become antiquated 
(e.g. population and order of precedence of towns 
etc.). 


(iii) Teaching methods 





(a) General 


Swedberg, S. Modern geografiundervisning, En 
handledning. Stockholm, Svenska bokférlaget, 
1950. 113 p. 





This is the most comprehensive work in Swedish 
on the subject. The author discusses the aims 

of geography teaching; the systematic use of maps 
in the lower and middle classes; the sketch map as 
a teaching aid and as a means of assessing pupils' 
knowledge; the use of daily papers, radio and film; 
learning geographical names; laboratory-work for 
mathematical geography; relief modelling and the 
equipment of the school room; geography excur- 
sions. 


Bergsten, K.E. ‘'Vaderleksiakttagelser i skolan.' 
Geografiska notiser (Stockholm), 2, 1944: 1, 
pp. 6-11 





How to make weather observations in school: 
equipment, reading off, estimation and books re- 
commended for study. 


Duregard, A. 'Geografiundervisningens metodik. ' 
Folkskolan (Stockholm), 1953, pp. 68-76; 99-107. 


In outlining the different methods and aids used in 
geography teaching, the author surveys the discus- 
sion in educational literature of the following: 
lectures, independent work with text, maps and 
sketch maps, slides and films. He then recounts 
his own investigations concerning the value of 
these different means and discusses their educa- 
tional consequences. Film lessons and independ- 
ent lessons with the map gave very good results, 
while independent lessons with text were less 
fruitful than lectures given by the teacher. 


Jerkedal, A. 'Tillagnandet av kartkunskaper i 
folkskolan.' Folkskolan (Stockholm), 9, 1955, 
pp. 43-49. 


A comparison of different methods of teaching maps: 
printed sheets or maps drawn by pupils. The 
latter method produced better results. 


Johnsson, G. 'Om standardprov i geografi. 
Med forslag till fragor éver Svealand.' 
Folkskolan (Stockholm), 9, 1955, pp. 92-96. 


The author considers that map memory in primary 








school geography tests is overestimated. Instead, 
the ability to understand and use aids, e.g. the 
map, should be tested. A list of questions, to 

be answered with or without the use of aids, is 
given. 


Lagnert, F. 'Gymnasisternas" geografiska 
tankande",' ‘Geografiska notiser (Stockholm) 
13, 1955:3, pp. 21-28 





Describes the result of an investigation on the 
capacity of upper secondary school pupils to make 
conclusions, i.e. to "think" as geographers. 


'Svarigheter i kursen i allman 
geografi.' Geografiska notiser (Stockholm) 
6, 1948:1, pp. 11-16. 





Describes an inquiry among about 100 pupils con- 
cerning the difficulty of the geography course. 


Lévgren, E. 'En undersdkning om larostoffets 
forstaelighet i en geografilarobok.' 
Pedagogisk forskning (Oslo), 1958:4, pp. 145- 
158, summary pp. 157-158. 





An investigation concerning the ability of lower 
secondary school pupils (age 13-14 years) to under- 
stand the contents of a geography textbook. The 
following questions were dealt with: general 
linguistic knowledge (verbal knowledge, sentence 
structure, stylistic difficulties); understanding of 
abstract notions; capacity to visualize what is 
verbally described training in logic (distinction 
between essentials and non-essentials, principal 
and subordinate categories) and basic subject 
knowledge. 


Nordenskjéld, C.E. 'Undersdkning av en stads 
handelsomr&ade. En form av enskilt arbete.' 
Geografiska notiser (Stockholm), 2, 1944:3, 
pp. 1-4. 





Describes how in a commercial upper secondary 
school a map survey of the commercial hinterland 
of a town was carried out as individual work; 
information was obtained from parish registers, 
business people, school-teachers, etc. 


(b) Group work 


Boierth, A. ‘'Arbetsskolemetodik. Dess 
resultat och forutsattningar.' Pedagogisk 
debatt (Lund), 2, 1954:1, pp. 2-10. 


Describes a discussion concerning the capacity of 
pupils to do independent work, their study 
methods and their need of social education, e.g. 
by group work. The author relates experiments 
with group work, sums up the results of his ex- 
perience and sets out certain prerequisite condi- 
tions: competent teachers, smaller classes, 
properly equipped geography rooms, special 








literature, manual for teachers and better teacher 
training. 


Liljequist, E. 'Grupparbete i praktik och 
princip.' Geografiska notiser (Stockholm), 
14, 1956:2, pp. 7-16. 





A description of an experiment in group work: 
time-tables, school rooms and equipment, time 
needed, the amount of work for the teacher, and 
educational results. 


Stolpe, H. 'Gruppsamtal och klassdiskussioner. 
Pedagogiska experiment i historie- och 
geografiundervisningen pa gymnasiet.' 
Tidning for Sveriges laroverk (Stockholm), 56, 
1956, pp. 134-135. 





A description of an experiment carried out by the 
author with pupils in grammar school classes. 
Booklets dealing with modern approaches to the 
teaching of history and geography were distributed 
to pupils, who then discussed the subject freely. 


(c) Local studies 


Green, S. 'N&gra synpunkter pa skolans 
hembygdskunskap.' Folkskolan (Stockholm), 
6, 1952, pp. 213-219. 

A discussion, with examples, of the teaching of 

local studies (home environment) in primary 

schools. Many useful hints concerning methods 

are included. 


Ljungstrém, T. ‘Hur man lar kanna sin hembygd. 
Nagra synpunkter pa hembygdsundervisningen 
i folkskolan.' Bygd och natur (Stockholm), 
1944, pp. 71-80. 





Comments on methods for the teaching of various 
aspects of local studies in primary schools, e.g. 
underlying rock structure, loose earth-layers, 
ancient monuments, the development of commercial 
and industrial life from ancient times. 


Nihlén, J. Viupptacker hembygden. Handledning 
i hembygdsstudier. Stockholm, Almavist & 
Wiksell, 1949. 229 p. (Almqvist & Wiksells 
handbocker for larare, 12). 








A general guide with examples of projects for 
local studies: inhabitants, history, natural 
environment and dwellings. 


Teiling, E. 'Hembygdsforskning - en lamplig 
uppgift for larare.' Svensk geografisk 
arsbok (Lund), 34, 1958, pp. 121-130. 
Zusammenfassung p. 130. 





A description of a course inthe methodology of local 
studies for students of primary teacher-training col- 
leges. Atypical planfor local studies is also included. 
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(d) Teaching methods on different levels 


Brannman, E. 'Onskem&l angdende de metodiska 
anvisningarna i geografi for realskolan.' 
Geografiska notiser (Stockholm), 3, 1945: 3, 
pp. 16-22. 





Suggestions concerning the planning of the official 
methodology guides for lower secondary schools: 
more detailed plans for excursions and film ses- 
sions, lists of tasks, the importance of a geography 
class library, adaptation of material to the psycho- 
logical development of the children. 


Granfelt, H. 'N&agra reflektioner om undervisning 
i geografi.' Geografiska notiser (Stockholm), 
11, 1953: 2, pp. 1-10. 





A discussion of the methodology for upper second- 
ary schools: geographical notions, map reading, 
economic geography, climatology, relation of 
studies to current events, the use of pictures and 
films, practical exercises, and examinations. 


Hermansson, E. ‘'Geografiundervisningen ar 
1919 och nu.'  Skola och samhialle (Stockholm), 
34, 1953, pp. 161-174. 





Using an official draft curriculum for primary 
schools as his basis of comparison, the author 
discusses the changes in aims and methods in 
geography teaching since 1919 as reflected in 
educational plans in Europe and elsewhere. 


Nilsson, J. Geografiundervisningen. Studieplan 
for sjunde-nionde skol&ren vid pedagogisk 
férsdksverksamhet i enlighet med beslut av 
1950 &rs riksdag . Stockholm, Svenska 
bokférlaget/Norstects, 1952. 19 p. 
(Studieplaner utarbetade p& uppdrag av 
kursplanedelegationen inom 1946 &rs 
skolkommission). 














Methods of geography teaching for the upper 
classes of the nine-year comprehensive school. 


Rydefalt, E. 'Geografiundervisningen i 
folkskolan.' Geografiska notiser (Stockholm), 
3, 1945: 3, pp. 6-11. 





A description of the present state of primary school 
geography and changes that have occurred during 
the last 25 years regarding aids and methods. 


Thorn, E. 'Om geografiundervisningen i 
flickskolan.' Geografiska notiser (Stockholm), 
3, 1945: 3, pp. 12-16. 





Discusses among other things an investigation con- 

cerning the attitude of the pupils of girls' schools to 
different parts of the geography course. The author 
comments on the planning of the courses and makes 
a plea for more limited contents. 
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Westin, J.G. 'Onskeméal betraffande de 
metodiska anvisningarna i geografi pa gymnasiet.' 
Geografiska notiser (Stockholm), 3, 1945: 3, 





pp. 23-27. 


Suggestions concerning the planning of the official 
method guides for geography teaching in upper 
secondary schools: arrangement of subject 
matter, the place of economic geography, excur- 
sions and practical exercises. 


(e) Audio-visual aids 
Dalén, L. ‘Bilder i geografiundervisningen.' 


Geografiska notiser (Stockholm), 12, 1954: 2, 
pp. 1-5. 





Review of Hakanson, N. Bild och ljud i 
undervisningen. (Stockholm 1953). The author 
stresses the importance of supporting geography 
teaching with representative and abundant illustra- 
tive material as a basis for oral description and 
so an adjunct to map reading, and discusses the 
use of pictures in oral and written examinations. 





Johnsson, G. ‘'Geografibildens inneh&ll.' 
Pedagogisk tidskrift (Stockholm), 90, 1954, 
pp. 80-91. 





A discussion of the use of pictures in geography 
teaching. 


Lagnert, F. 'Bild- och kartanalys.' Lund, 
Gleerups forlag, 1957. 59 p. (Skrifter utgivna 
av Geografilararnas riksforening 1). 


This work on picture and map analysis could be 
used as textbook for all school geography classes. 
It contains examples of analysis of physical maps, 
climate and economic maps, pictures of land- 
scapes and dwellings, pictures illustrating daily 
life and work, man and human types, and aspects 
of physical geography. An introductory chapter 
states the claims for the use of pictures and maps 
and shows how picture analysis can be carried out. 


Malmborg, G.  'Sandladan som hjalpmedel i 
geografiundervisningen.' Skola och samhAlle 
(Stockholm), 37, 1956, pp. 82-84 





Examples with photos showing how the sand box 
can be used in teaching such aspects of geography 
as glacial morphology, artificial irrigation, tidal 
harbours, etc. 


Ronnert, G. Gruppen gor kartor. Géavle, 
Skolforlaget AB, 1956, 45 p. 





A guide to different ways of making maps: large 
outline maps, relief maps of cardboard or paper 
pulp, flannel board maps, maps in the sand box. 


Weinhagen, A. 'En filmlektion i geografi.' 





Geografiska notiser (Stockholm), 


5, 1947: 3-4. 





pp. 2-5. 


A description of the planning of a film lesson on 
geography. 


(f) The geography room 


Kungl. Skoléverstyrelsen. 'Behdvlig utrustning 
for geografiinstitution vid mindre realskola' . 
Aktuellt fran Skoléverstyrelsen (Stockholm), 

6, 1953, pp. 209-210. 





Skeppstedt, A. 'NA&gra synpunkter p& skolans 
anpassning efter modern ljusbildsmetodik. ' 
Geografiska notiser (Stockholm), 6, 1948: 2, 
pp. 65-68. 





Westin, J. 'Den geografiska institutionen vid 
vara skolor.' Geografiska notiser (Stockholm), 
3, 1945: 2, pp. 17-20. 





(g) Excursions and field work 


Bergquist, H. 'En massexkursion till Kinnekulle' > 
Geografiska notiser (Stockholm), 7, 1949: 4, 
pp. 1-8. 





A description of an excursion to Kinnekulle (a 
mountain) made by a secondary school in Géteborg. 
The planning, equipment and itinerary of the ex- 
cursion and the interest shown by the pupils are 
discussed. 


Bjorsjo, N. 'Omexkursioner. Ett kaseri om 
exkursionsteknik och exkursionsmetodik. ' 
Folkskolan (Stockholm), 9, 1955, pp. 170-176. 


Excursions should have a clear purpose - they are 
a form of teaching. The author gives advice on 
planning, execution and follow-up and offers sug- 
gestions about the making of printed excursion 
guides, length of excursions, the leader's part 
and rules for the behaviour of the participants. 


Donnér, T. ‘'Skolan dppnar dérrarna mot natur 
och samhalle.' Skola och samhille (Stockholm), 
37, 1956, pp. 62-66. 





A few notes about the methods used in camping 
schools. The article deals mainly with the free 
study method that was adopted in Blackeberg 
secondary school in Stockholm. Projects were 
prepared for the Stockholm environment, e.g. 
aspects of forestry, the Skansen open-air museum, 
the old town, the historical museum. These 
methods were used mainly in the third class of the 
five-year lower secondary school. Experiments 
with free study away from the home environment 
(e.g. in Oland and Gotland) and travelling holiday 
classes in train homes of the State railways (in 
Skane) have also been tried. 





Eriksson, B.L. ‘Industribesdk i undervisningen. ' 
In: Jonasson, O. Ekonomisk-geografiska 
studier tillagnade Olof Jonasson pa hans 
sextiofemarsdag 22 januari 1959. Gdteborg, 
Gumperts férlag, 1959. pp. 61-65. 











A discussion of school visits to industries: pre- 
liminary arrangements and conduct of actual visits. 


Larsson, I. 'Exkursionen som undervisningsform.' 
Skola och samhalle (Stockholm), 37, 1956, pp. 
41-48. 





A discussion of various kinds of excursions for 
the comprehensive study of a particular problem 
and regional excursions. The author deals with 
such problems as the length of excursions, rela- 
tion to the curriculum, teaching methods during 
excursions, and the preparation of excursions. 
Suggestions for excursion subjects in geography 
are given. 


. ‘Exkursionsteknik.' Geografiska 
notiser (Stockholm), 8, 1950: 4, pp. 1-10. 


Views on excursion techniques for one class and 
for several classes taught incommon. The 
author gives examples of detailed time planning 
and a list of reference sources. 


Malmer, M. _'Den geografiska exkursionen vid 
laroverken.' Geografiska notiser (Stockholm), 
9, 1951: 2, pp. 40-47. 





Excursion techniques with several examples of 
detailed tasks for excursions. 


Nordenskjéld, C.E. 'Med Norra realare i 
Jamtlandsfjallen.' Geografiska notiser 
(Stockholm), 5, 1947: 1, pp. 11-19. 





A description of the planning of field work outside 
the school, with many examples and illustrations. 
The author describes the experiences of pupils of 
a Stockholm secondary school who were stationed 
at a holiday home in Jaémtland. 


SWITZERLAND 


Text prepared by the Swiss Association of 
Geography Teachers (Association suisse des 
professeurs de géographie) and submitted by the 
Swiss National Commission for Unesco. 


I. THE TRAINING OF GEOGRAPHY TEACHERS 
Geography teachers for the secondary schools 


(in German: Mittelschulen) receive their training 
in method and general educational principles, 
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together with their scientific education, in the 
universities. The teacher-training course is given 
by an experienced geography teacher employed by 
the public education authorities. |The course in 
teaching method takes up one semester, with one 
hour's lecture a week, covering both theory and 
practice. For the practical work, students attend 
lessons given by staff teachers and practise giving 
lessons themselves on simple subjects, with the 
assistance of a staff teacher. The lessons given 
by students are then discussed. It is most 
important that the same candidate should give 
several consecutive lessons to the same class so 
that he will encounter regular teaching problems 
and learn to recapitulate the main points of earlier 
lessons. Some cantons have introduced the so- 
called ''mentorat"’ system, whereby one candidate 
takes a class for a whole semester. The candidate 
then receives the salary of an auxiliary teacher 
and his work is supervised by the staff teacher, 
who attends several of his lessons and offers 
criticism. At the end of his training, the candidate 
takes a practical examination (giving two lessons 
in the presence of the lecturer in teaching method 
and representatives of the education authorities) 
and a theoretical examination. 

The following works are recommended to 
geography students: 


Anregung zum Geographieunterricht. Ziirich, 
Europa Verlag, 1951. 112 p. (Schriftenreihe 
herausgegeben unter dem Patronat der Unesco). 





Cholley, André. La géographie: guide de 
l'étudiant. Paris, Presses universitaires de 
France, 1951. 220 p. 





Kniibel, Hans. Exemplarisches Arbeiten im 
Erdkundeunterricht. Braunschweig, Westermann, 
1960. 108 p. 








Letsch, Emil. Begleitworte zum Schweiz. 
Mittelschulatlas. Basel, Schwabe, 1934. 








Wagner, Julius. Der erdkundliche Unterricht. 
Hannover, Schroedel, 1955. 





Il. THE GEOGRAPHY CLASSROOM AND 
ITS EQUIPMENT 


In Swiss secondary schools, geography lessons 
are given in class-rooms specially equipped for 
the purpose. The larger schools have two or 
three rooms of this kind. The equipment usually 
consists of: first-grade projectors with good 
luminosity, for both transparencies and ordinary 
illustrations (Epidiascopes), a large projection 
screen, wall maps on fixed rolls (the Earth, 
Europe, Switzerland), supports for wall maps, 
several large blackboards. As far as possible, 
the rooms are equipped with benches to seat two 
pupils only, so that each child can be called to the 
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blackboard without disturbing the other pupils. 
Near the class-room itself there should be dust- 
proof store-room, with ample space for maps, 
illustrations, pictures, minerals, models, etc. 
Each year the education authorities should provide 
the geography teacher with sufficient funds to pur- 
chase or renew his teaching material. Inthe new 
schools, the store-rooms for collections are fitted 
with large show- windows facing the corridors so 
that the objects displayed during the lessons can 
be viewed by pupils for a few days longer. It is 
also most desirable to have a room beside the 
class-room where the teacher can prepare his 
lessons, as well as a room set aside for practical 
work, where the pupils in the upper classes can 
do practical work in small groups; the latter 
room should have large tables and sand boxes and 
also running water and gas. 


Ill, TEACHING THEORY AND METHODS 


Swiss geography teachers belong to the Swiss 
Association of Geography Teachers (Association 
suisse des professeurs de géographie) which 
organizes meetings once or twice a year and ex- 
cursions or study weeks every two or three years. 
They discuss scientific developments in their 
branch of study and new teaching methods. Each 
geography teacher receives specialized periodicals, 
published in Switzerland and abroad, containing 
articles on geography teaching and relevant ex- 
amples. A recent tendency is to focus lessons 
and exercises on a knowledge of the various 
countries, in the upper classes, while systematic 
general geography is taught in the intermediate 
classes. Previously, the reverse procedure was 
often followed. However, it should be pointed out 
that the geography teacher in the upper classes is 
also responsible for the lessons in geology (one 
semester), which in other countries come under 
the natural science syllabus. Asa rule, Swiss 
geography teachers are very willing to take over 
the geology classes, as they are thus able to in- 
clude some very interesting excursions in their 
work programme. 

There is no compulsory handbook on teaching 
methods, but geography teachers follow a compul- 
sory syllabus, approved by the authorities and 
complying with federal regulations regarding the 
maturité (school-leaving) examination. No pro- 
vision is made for a system of inspection to ensure 
that the syllabus is carried out; the authorities of 
each cantor have complete confidence in the teachers 
they recruit. Classes are visited only in order to 
check up on the general standards of schools. 


UNION OF SOVIET SOCIALIST REPUBLICS 


Bibliography submitted by the USSR National Com- 
mission for Unesco. 


I, OFFICIAL RECOMMENDATIONS AND 
CURRICULA 


Programmy vos'miletnej Skoly. Geografija. 
Moskva, Uépedgiz, 1960. 47 p. 





The detailed syllabuses are prefaced by an 
"explanatory note" defining the aims and tasks of 
geography teaching throughout the eight-year school 
and for each section of the syllabus for each year. 
The treatment of each subject is explained and 
appropriate practical work for each lesson is sug- 
gested. Ways of encouraging pupils to take a more 
active part in the lessons are described, as also 
the organization of out-of-school work and arrange- 
ments for pupils to do useful social work. 

This note is followed by the syllabuses for the 
elementary course in physical geography, (a) of 
the different parts of the world and (b) of the USSR. 

Particulars are given of the time-table for each 
course, the approximate time allowed for the 
different sections of the syllabus and for practical 
work either in the class-room or in the locality. 
Excursions also form part of the syllabus. 

N.B. No comments are given on the syllabuses for 
the economic geography of the USSR and other 
countries, as these have not yet been approved by 
the Ministry of Education. 





Geografiteskaja ploSéadka na S8kol'nom uéebno- 
opytnom uéastke. Instruktivno-metodiéeskoe 
pis'mo. Izdanie 2-e. Sostavil V.J. Erdeli- 
Moskva, Uépedgiz, 1955. 75 p. 








The purpose of these instructions is to help the 
geography teacher to make the best use of the 
school geography study area. A diagrammatic 
plan of the section's equipment is given, together 
with the various exercises to be done by pupils in 
the fifth to seventh years. This practical work 
includes: finding one's bearings, practice in judg- 
ing distances, making a plan of the ground and 
measurement of variations in level, study of the 
various aspects of the surface of the ground and 
of underground water, and meteorological observa- 
tions. 

This booklet also contains a brief description of 
the equipment needed for geography sections. 


Il. GENERAL TEACHING METHODS 
Baranskij, N.N. Metodika prepodavanija 


ekonomiéeskoj geografii. Moskva, Uétpedgiz, 
1960. 450 p. 








This handbook is divided into three parts, prefaced 





by an introduction and followed by an annex. 

The introduction outlines the principal aims to 
be followed in the teaching of geography. 

In Part I, the author discusses the methods to 
be used in the teaching of economic geography 
(brief account of the development of this branch of 
study, with due regard to natural environment, 
distribution of labour, economic and geographical 
factors, and the interrelationship of various 
phenomena in economic geography). 

Part II deals with the method of teaching the 
main aspects of economic geography (demography, 
various branches of economy, special economic 
and geographical features of each country, region 
and city). 

In Part III, the author dwells on the special 
problems connected with methods of teaching 
economic geography (visual aids, work with maps, 
teaching material; oral and written checks on 
knowledge acquired; out-of-school work on 
economic geography; study of the region organized 
by the school). 

The annex deals with the training of geography 
teachers and with research on methods of geography 
teaching. 


Budanov, V.P. Metodika prepodavanija fisiteskoj 
geografii. Izdanie 2-e. Moskva, Utpedgiz, 
1947. 188 p. 





This work deals with a whole series of basic 
questions connected with the theory of geography 
teaching. After a brief survey of the development 
of geography as a school subject, the author dis- 
cusses the part played by this subject in general 
culture and formal education, its content and the 
syllabuses in force during the period under con- 
sideration, textbooks and maps in use. 

He then goes on to review methods of geography 
teaching: oral explanations by the teacher, use of 
teaching material (books and textbooks, maps and 
globes), observation and experimentation, organiza- 
tion of lessons on economic geography, checking 
of the progress made by the pupils. 

Lastly, the author discusses the teaching of 
geography outside the class-room and the school, 
and the organization of special geography rooms 
and museums in schools. 

The book concludes with a chapter on the plan- 
ning of the geography teacher's work. 


Darinskij, A.V. Metodika prepodavanija geografii. 
Moskva, Uépedgiz, 1958. 415 p. 





The introduction and first part deal with the aims 
and methods of geography teaching, the relationship 
between this subject and pedagogy and psychology, 
and the main subdivisions of the course on 
geography teaching. The author then discusses 

the place allotted to geography in schools in old 
Russia and the Soviet Union and the approach to 
geography teaching, the methods used, testing of 
the knowledge acquired by pupils, the preparation 
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of lessons by teachers, out-of-school work, the 
geography room and the geography study area. 

The second part deals with the methods of 
teaching geography in the primary school, the 
elementary course in physical geography, (a) of 
the various parts of the world and (b) of the USSR. 

The third part describes methods of teaching 
the economic geography of foreign countries and 
the Soviet Union. 


Kargalova, S.F.; Panfilova, T.S.; Erdeli, V.G. 
Metodika prepodavanija geografii. Moskva, 
Utpedgiz, 1959. 257p. 





Textbook for students in the faculties of geography 
and biology in educational institutes. 

It is divided into four parts. The first part 
discusses general problems connected with methods 
of teaching geography in schools, the study of 
geography in old Russia and the Soviet Union, the 
function of geography in general and formal educa- 
tion, the general basis of the geography course and 
its content, methods of study, etc. 

The second part deals with methods 
of teaching physical geography in the elementary 
course (physical geography of the various parts of 
the world and the physical geography of the USSR). 

The third part is taken up with the general 
problems of the methods to be used for the teaching 
of the economic geography of the Soviet Union and 
foreign countries. 

The fourth part describes ways of studying 
economic geography outside the class-room. 


Polovinkin, A.A. Metodika prepodavanija 
fiziteskoj geografii. Izdanie 3e. Moskva, 
Uépedgiz, 1953. 352 p. 








The introduction explains the aims pursued in the 
teaching of physical geography and the main stages 
in the development of this branch of study. The 
following three parts deal with methods and the 
organization of work both in school and out of 
school, and with the subjects taught in the fifth to 
seventh years. The annex describes the prepara- 
tion of teaching material by pupils and the gathering, 
in the immediate vicinity of the school, of natural 
specimens to illustrate lessons. 


Ill. TEACHING METHODS FOR THE VARIOUS 
COURSES 


Bibik, A.E. Metodika propodavanija @konomiteskoj 
geografii zarubeZnyh stran v VIII klasse. 
Moskva, Akademija pedagogiteskih nauk RSFSR, 
1958. 232 p. 








This handbook is divided into two parts, prefaced 
by an introduction. 

The introduction defines the place which the 
economic geography of foreign countries occupies 
in the secondary-school geography syllabus and 
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the purpose served by such studies in general and 
formal education. 

The first part deals with general problems re- 
lating to the teaching of the economic geography of 
foreign countries (content, teaching methods and 
testing of the knowledge acquired, organization of 
studies). 

In the second part, the author provides methodo- 
logical guidance for the course on the economic 
geography of foreign countries. This part contains 
an introduction and five sections (Europe, Asia, 
Africa, America and Australia). 


Voprosy politehniteskogo obutenija v prepodavanii 
geografii. Sbornik statej pod redakciej 1.1. 
Samojlova. Moskva, Akademija pedagogiteskih 
nauk RSFSR. 168 p. 





This compilation discusses the special features of 
geography teaching in schools, as part of polytechnic 
education. It consists of four articles. 

The first gives a brief survey of the content of 
the physical geography course and of the methods 
of teaching this subject, from the standpoint of the 
aims of polytechnic education. 

The second article deals with the function of 
economic geography courses in the system of 
polytechnic education. 

The third article discusses the purpose and 
significance of excursions arranged in various 
sectors of production, and describes how such 
excursions should be organized. 

The fourth article defines the subject matter 
and methods of regional studies, in accordance with 
the aims of polytechnic education. It also explains 
how geography may be studied from the ethno- 
graphical point of view. 


Gerasimova, T.P. Metodika prepodavanija 
nacal'nogo kursa fiziteskoj geografii v V klasse. 
Moskva, Akademija pedagogiteskih nauk RSFSR, 
1958. 336 p. 








This work is divided into two parts. The first deals 
with general problems relating to methods of teach- 
ing physical geography in the elementary course. It 
touches on the function of this subject in the general 
and formal education provided by the polytechnic 
school, the planning and content of each year's 
course and its individual sections, practical work in 
the class-room and in the field, and the main methods 
of study and organization of geography teaching in 
the fifth class. Practical applications of the princi- 
ples set forth are to be found in the second part. 
This part contains methodological instructions 
for each lesson of the course. They are based on 
teachers' experience and have been tried out in 
four schools. 


. Bfimova, A.A.; Korinskaja, V.A. Metodika 


prepodavanija fiziteskoj geografii tastej sveta. 
Moskva, Akademija pedagogiteskih nauk 
RSFSR, 1957. 244 p. 








ie 


- 
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This work is divided up into two parts, prefaced 
by an introduction. The introduction defines the 
place of the physical geography of the various 
parts of the world in the geography syllabus of the 
eight-year school and its function in general and 
formal education. 


The first part deals with general problems re- 
lating to methods of teaching the physical geography 
of the various parts of the world (purpose of such 
teaching in general and formal education, content 
of courses, methods of study, testing of knowledge, 
organization of studies). 

The second part contains methodological instruc- 
tions for the different sections of the physical 
geography course covering the various parts of the 
world. It includes an introduction and six chapters 
(Europe, Asia, Africa, America, Australia, 
Antarctica). 


Zaslavskij, I.I1. Karta na urokah geografii. 
Moskva, Uépedgiz, 1954. 198 p. 





This work deals with the preparation of maps and 
the use of the different types of maps (beginning 
with plans and ending with small-scale maps) in 
the various stages of geography teaching. Great 
importance is attached to the different methods of 
helping pupils to assimilate the material shown on 
maps. 

The work ends with exercises for seventh and 
eighth-year pupils in the reading and interpreta- 
tion of maps. The appendix contains plans, 
diagrams and maps. 


Matrusov, I.S.; Nizova, A.M. Metodika 
prepodavanija fiziteskoj geografii SSSR v VII 
klasse. Moskva, Akademija pedagogiteskih 
nauk RSFSR, 1958. 187 p. 





This work deals with the function, in general and 
formal education, of the course on the physical 
geography of the USSR and gives the reasons for 
the structure and content of this course. The 
author shows how to help pupils to assimilate the 
main concepts and analyses the different types of 
lessons. 

The second part contains methodological instruc- 
tions, which have stood the test of experience, for 
all subjects dealt with in the course. 

For some subjects, the author proposes vari- 
ants for the lesson. The general. methodological 
problems discussed in the first part of the work 
find their practical application in the lessons sug- 
gested for specific subjects. 


Samojlov, I.I. Metodika obuéenija ekonomixeskoj 
geografii SSSR. Moskva, Akademija 
pedagogiteskih nauk RSFSR, 1960. 298 p. 





On the basis of the actual work done in school, the 
author describes in detail the methods of teaching 
the economic geography of the USSR. He discus- 
ses the function of this course, in general and 


formal education, its content, teaching methods, 
testing of pupils' knowledge and ability, and the 
organization of studies. Inthe last and longest 
chapter (234 pages), he gives methodological 
instructions for each lesson bearing on the main 
sections of the course and the principal subjects 
included therein. 


Séastnev, P.N. Sbornik zadat i upraZnenij po 
fiziteskoj geografii. Posobie dja 
pedagogiteskih u&ili$é i utitelej srednej Skoly. 
Izdanie 2-e. Moskva, Uépedgiz, 1950. 144 p. 











This work is intended for teachers in secondary 
and teacher-training schools. The simplest 
exercises may be used for the physical geography 
course in the fifth to seventh classes of the 
secondary school, while the more complex ex- 
ercises, marked with an asterisk, are suitable 
for the first year in the teacher-training school, 
The exercises are classified under the following 
headings: introduction to geography, various 
aspects of the surface of the earth, structure of 
the globe, the atmosphere, the action of external 
forces, landscapes and man. Answers are given 
to all the more difficult exercises. 


Cefranov, S.V.; Juzefovit, E.F.; Raus, V.A. 
Hrestomatija po fiziteskoj geografii. Izdanie 
5-e. Moskva, Uépedgiz, 1957. 399 p. 





This work is a collection of brief extracts from 
various books or articles dealing specially with 
physical geography. It includes the material 
needed for the most difficult sections of the course , 
particularly the surface of the Earth, water and 
land, oceans and seas, the shape and movement 

of the Earth, weather and climate, modification 

of the surface of the Earth, natural zones, the 
Artic and Antarctic. Chief importance is attached 
to the chapters on "natural zones" and "oceans 
and seas". The work is greatly appreciated by 
teachers and has been reprinted several times. 


Yakovlev, N.M. Naéal'noe fiziXeskoe 
kartovedenie (étenie fizi<eskoj karty) y srednej 
$kole. Moskva, Akademija pedagogiteskih 
nauk RSFSR, 1957. 165 p. 








This work deals with one of the most important 
problems connected with the teaching of geography: 
the reading of maps in the elementary course of 
physical geography, as a basis for the study of 
physical geography in the following classes. It 
contains a review of the teachings of pre- 
Revolutionary Russian methodologists and of 
Soviet methodologists, as well as of the practical 
experience gained by Soviet specialist geography 
teachers. 

The work consists of four chapters, together 
with a supplement. The first chapter deals with 
general principles, the content and reading of 
physical geography maps. 
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In the following chapters, the author discusses 
methods of representation on maps (marking of 
localities and morphological features), carto- 
graphic work, etc. 


IV. ARTICLES IN PERIODICALS 


Orlov, B.P. 'Programmy po geografii dlja 
vos'miletnej skoly.' Geografija v $kole 
(Moscow), no. 3, 1960, pp. 2-4. 





This article reviews the new geography syllabuses 
in the eight-year school, which have been drawn 
up in compliance with the law prescribing a closer 
connexion between school and life and with a view 
to the further development of the public educational 
system inthe USSR. It gives a summary of the 
content of the syllabuses, as regards both theoreti- 
cal and practical work. 


'Geografija v Skole.' Pedagogiteskij slovar', 
voll, Moskva, Akademija pedagogi¢eskih nauk 
RSFSR, 1960, pp. 233-239. 





This article defines the relationship of geography 
to the other subjects in the curriculum, briefly 
summarizes the content of the geography syllabus, 
textbooks, teaching material and methods, class 
and out-of-class work, and the teaching of 
geography abroad. 


Samojlov, I.K. 'Soderzanie programm po 
geografii v srednej Skole.' Sovjetskaja 
pedagogika (Moscow), no. 4, 1959. pp. 35-43. 


This article describes briefly the function of 
geography teaching in general and formal educa- 
tion and the principles applicable to the planning 
of geography courses. The author then considers 
the two main variants: the geography course in 
the eight-year school and economic geography 
course in the secondary school. 


UNITED ARAB REPUBLIC 


Bibliography submitted by the U.A.R. National 
Commission for Unesco. 


Badawy, Naguib Youssef. ‘al-Gishtalt wa-tadris 
al-jughrafya al-iqlimiyah' (Gestalt and the 
teaching of regional geography) Sahifat al- 
Tarbiyah (Journal of Education) (Cairo), 2nd 
year, no. 1 Oct. 1949, pp. 40-45. 


A discussion of the application of Gestalt principles 
to the teaching of regional geography. 


. 'Muqtarabat fi tadris jughrafyat al- 
bi'at’ (Suggestions for teaching environment 


48 








geography). Mir'‘at al-Ulum al-Ijtima‘iyah 
(Social Studies Mirror) (Cairo), 2nd year, 
no, 3, Feb. 1959, pp. 85-91. 


A description of the environment geography 
course in teacher-training colleges and institutes 
as well as in the first year of the secondary 
school. The author gives suggestions based on 
his own experience as a teacher. 


Badawy, Naguib Youssef. 'al-Tariqah Oe 
shakliyah, wal-tariqah al-wizifiyah fi tadris 
al-jughrafya' (The Gestalt and Functional 
methods in teaching geography). Sahifat al- 
Tarbiyah (Journal of Education) (Cairo), Sth 
year, no. 3, March 1957, pp. 67-78. 


A comparison of the two methods. The writer 
explains the characteristics of each in detail and 
gives his opinion as to their value in geography 
teaching. 


al-Gharib, Ramziah. 'al-Jughrafya ff al-madrasah 
al-thanawi-yah, manhajuha wa-turugq tadrisiha' 
(Geography in the secondary school, curriculum 
and methods of teaching). Sahifat al-Tarbiyah 
(Journal of Education)(Cairo), 3rd year, no. 3, 
April 1951, pp. 54-58. 





Presents trends that affect the geography curricu- 
lum in the secondary school and methods of teach- 
ing it. The author explains the réle of the teacher 
in developing geographical understanding through 
activities and experiments. 


Greis, Halim. al-Mawad al-ijtima'iyah, 
ahdafuha wa-manahi-juha wa-turug tadrisiha 
(Social studies: aims, curricula and methods 
of teaching). 2nded. Cairo, Anglo-Egyptian 
Bookshop, 1956. 216p., bibl. 








An explanation of what is meant by social studies, 
indicating how the curriculum should be adapted 

to different levels. The third chapter deals with 
the teaching of geography, and discusses methods 
of teaching about the local environment, the nations 
of the world, the geography of the Egyptian Region, 
and world geography. 


. 'Mubawalah tajdidiyah fi tadris al- 
jughrafya' (An experiment with a new method 
of teaching geography). Sahifat al-Tarbiyah 
(Journal of Education) (Cairo), lst year, 
no. 2, Oct. 1948, pp. 55-60. 





A critical study of the theoretical method of teach- 
ing geography comparing it with the practical 
method demonstrated by an experiment which the 
writer tried in a secondary school. 


.  'Nagib al-jughrafya fi mu'askar 
dirasi’ (What geography gains from an educa- 
tional camp). Sahifat al-Tarbiyah (Journal of 





of Education) (Cairo), 2nd year, no. 2 
Jan. 1950, pp. 79-86. 


A comparison of the information gained by pupils 
in class-rooms and in educational camps, showing 
the advantages of the latter in providing practical 
knowledge in the various branches of geography. 
The pupils must have a share in planning the pro- 
gramme while the teacher's réle must be limited 
to guidance only. 


Greis, Halim. 'Tatawur manahij al-mawad al- 
ijtima'iyah' (The development of social 
studies curricula). Mir'at al-'Ulum al- 
ijtima'iyah (Social Studies Mirror) (Cairo), 
2nd year, no. 4 and 5, May-June 1959, 
pp. 33-45. 





A review of the successive changes made in the 
curricula, programmes and textbooks of social 
studies at all levels of education in the Egyptian 
Region. 


‘al-Halaqah al-Sayfiyah al-Dirasiyah li-Mufattishi 
al- Mawad al-Ijtima'iyah bil-Ta'lim al-Thanawi, 
1-8 Aug. 1958' (The Summer Seminar for 
Secondary School Social_Studies Inspectors). 
Mir'at al-Uliim al-Ijtima'iyah (Social Studies 
Mirror) (Cairo), 2nd year, no. 3 , Feb.1959, 
pp. 130-136. 





Among the main topics discussed at the seminar 
were: the basic objectives of social studies and 
how they may be achieved by the teacher; new 
trends in teaching geography and other social 
studies; common faults in social studies teaching; 
local environment studies and the instructional 
materials used; teacher training; problems of 
teaching staff beginners. The resolutions of the 
seminar are also included. 

Ibrahim, Abd el-Latif Fouad. Ma'alim tadris_ 
al-jughrafya fi al-madrasah al-thanawiyah 
(Features of geography teaching in the secondary 
school). Cairo, Maktabat Misr, /n. d./ 356 p. 


An aid to geography teachers in the secondary 
school. The book sets out the basic matter that 
all teachers should know, geography curricula 

in Egyptian secondary schools, methods of teaching 
geography, the use of geography textbooks and the 
training of geography teachers. 


. ‘'Tajribah fi tadris al-jughrafya al- 
iqlimiyah, iqfim shamal gharb Ifriqya' (An 
experiment in the teaching of regional geography, 
the north-western region of Africa). _Sahifat 
al-Tarbiyah (Journal of Education) (Cairo), 
3rd year, no. 4, July 1951, pp. 80-84, 


An experiment in the teaching of regional geography 
carried out by the writer in Orman Model Secondary 
School for Boys. This article deals with one of 





the three regions chosen - north-western Africa - 
and explains the method and its application. 


Ibrahim, Abd el-Latif Fouad. _ 'Mashakil al-ta'lim, 
birnamaj al-jughrafya bi-Dar al-Mu'allimin' 
(Problems of education; the geography course 
in the Teacher's Training Institute). al- 
Mu'allim al-'Arabi (The Arab Teacher) 





(Damascus), 2nd year, no.1, Nov.1948, pp.76-79. 


A critical study of the geography course of the 
Institute comparing it with that of secondary schools. 
The writer gives some suggestions for the improve- 
ment of the course. He also discusses the réle of 
geography class-rooms, class-room equipment, 

the importance of travel and the necessity of keep- 
ing a specialized collection for the use of students. 


el-Khanjy, Kamal el-Din. ‘'Ahdaf al-jughrafya’ 
(Aims of geography). al-Mu'allim al-'Arabi 
(The Arab Teacher) (Damascus), 5th year, 
no. 6, April 1952, pp. 594-600. 


The author defines the aims of geography teaching 
and gives six points to be considered in planning 
the curriculum and methods of teaching. 


Mu'tamar Mufattishi al-Mawad al-Ijtima'iyah, 
Alexandria, 3-13 August 1959 (Inspectors of 
Social Studies Conference). 'Tawsiyat 
mu'tamar mufattishi al-mawad al-Ijtima'iyah' 
(Recommendations of the Conference). Mir'at 
al-'Ulim al-Ijtima'iyah (Social Studies Mirror) 
(Cairo), 3rd year, no. 7, Jan. 1960, 
pp. 95-108. 





The recommendations deal with social studies - 
including geography - in primary education and 
their influence in forming good citizens; the réle 
of the teacher and of the student; school activities; 
inspection and practical methods. 


Mu'tamar Tadris al-Mawad al-Ijtima‘iyah, bubuthuh 
wa-qgarara iro, 26-30 June 1944 (Confer- 
ence on the Teaching of Social Studies, research- 
es and resolutions), sponsored by the Modern 
Education Association. Cairo, Lajnat al- Ta'lif 
wal- Tarjamah wal-Nashr, 1945. 206p. 


A record of the discussions, research papers sub- 
mitted to the conference, and the resolutions con- 
cerning the teaching of social studies in the 
Egyptian Region in general. Research topics in-- 
cluded the following: the value of geography in 
bringing about world co-operation; pupils' 
geographical activities outside the class-room; 
the Dalton method in geography teaching; the 
teaching of political geography; use of the local 
environment in geography teaching; the place of 
the geography of the Egyptian Region in the curricu- 
lum; the influence of travel in the development of 
social studies; modern examinations of history 
and geography; and teacher training. 
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al-Mu'tamar al-Thagafi al-'Arabi al-Thalith, 
Baghdad, November, 1957 (Arab Cultural 
Conference, the 3rd), sponsored by the League 
of Arab States, Cultural Department. Cairo, 
1958. 457p. 








The theme of this conference was the study of 
geography and history in secondary schools in the 
following Arab States: Sudan, Syria and Egypt 
(now UAR), Jordan, Iraq, Saudi Arabia, Lebanon, 
Kuwait, and Morocco. Reports from various 
educational institutes, colleges, committees and 
individuals as well as the recommendations of 
the Conference are included. 


Radwan, Abu el-Futuh. ‘al-Tawjih al-'Arabi li- 
manahij al-mawad al-ijtima'iyah' (Arabic 
orientation of social studies curricula). Mir'at 
al- Ulum al-Ijtima'iyah (Social Studies Mirror) 
(Cairo), 2nd year, no, 4 and 5, May-June 1959, 
pp. 1-19. 





This article begins with an explanation of what is 
meant by orientation, Arab nationalism and the 
nature of social studies. It then defines the means 
and methods of relating Arab nationalism to the 
teaching of social studies, including geography. 


Ministry of Education. Musabagat ta'lif kutub 
madrasiyah lil+am al-dirasi 1960-1961, madat 
al4tulim al-ijtima'iyah lil-marhalah al- 
thanawiyah al-'ammah wa-ma fi mustawaha wa- 
ma'ahid al-mu'allimin wal-marhalah al- 
i'dadiyah al-ammah (Competition for social 
studies: textbooks for the school year 1960- 
1961, general secondary stage and its equiva- 
lents, teacher-training institutes for young 
men and women, general preparatory stage). 
Cairo, 1959. 52p. 




















An outline of the general requirements for social 
studies textbooks for secondary and teacher-train- 
ing schools, including a section on geography text- 
books. 


Musabagat ta'lif kutub madrasiyah 
lil-'am al-dirasi 1960-1961 and 1961-1962, al- 
mawad al-ijtima'iyah, al-marhalah al-ibtida'- 
iyah (A competition for textbooks for the 
school years 1960-1961 and 1961-1962; social 
studies for primary stage). Cairo, 1960. 46 p. 











An outline of the general requirements for social 
studies textbooks for primary schools, including 
a section on geography textbooks and syllabuses 
for the fifth and sixth grades. 


Egyptian Region. Ministry of Education. 
Inspectorate of Social Studies. Kitab al- 
mu'allim, fi tadris al-mawad al-ijtima'iyah 
lil-madaris al-thanawiyah. (Teacher's hand- 
book for the teaching of social studies in 

secondary schools). Cairo, Egyptian Ministry 














of Education, Dept. of Public Affairs, 1955. 23 p. 
A guidebook for the teaching of social studies, 
with a section on the teaching of geography, for 


all secondary teachers including head teachers, 
and individual subject teachers. 


UNITED KINGDOM 


Bibliography submitted by the Ministry of Educa- 
tion. 

I. ENGLAND AND WALES 

(i) Books 


Balchin, W.G.U. Research in geography. 
Swansea, University College, 1955. 23 p. 





An inaugural lecture delivered at University 
College of Swansea on 3 February 1955, which 
discusses the progress of geography study and 
the emergence of the pattern of the ideal 
geographer. 


Barker, Eric J. The junior geography lesson. 
Oxford University Press, 1960. 128p. 





A practical account of how to carry out modern 
methods of teaching geography to children between 
the ages of 7 and 11, notes on planning lessons 
for large classes: using models and maps, 
studying local areas, the homeland and the world. 


Bernard, H.C. Principles and practice of 
geography teaching. 2nd ed. London, 
University Tutorial Press, 1948. 235 p. 








Contains chapters on geography as a school sub- 
ject and on regional surveys. 


Briault, E.W.H.; Shave, D.W. Geography in and 
out of school. Suggestions for the teaching of 
geography in secondary schools. London, 
Harrap, 1960. 199p. illus. 











Contains many practical suggestions, and the 
brief bibliography includes articles on teaching 
which have appeared in recent volumes of 
Geography, the journal of the Geographical 
Association. 


British Film Institute; Geographical Association. 
Geography teaching films. An analysis of the 
present position with suggestions for the future. 
London British Film Institute, 1948. 35p. 








A first report drawn up by the Geography Com- 
mittee of the British Film Institute was published 








le 
° 





in 1938. In this new report, which reproduces 
the historical introduction but not the list of films 
from the former, attention is given to the kinds 
of films that seem to be required. 


Brussels Treaty Organization. The civilization 
of Western Europe and the school, published 
on behalf of the teachers of the five signatory 
countries of the Brussels Treaty who attended 
the courses at Ashbridge, England (1949), 
Sévres, France (1950), Oosterbeek, Netherlands 
(1951). London, HMSO, 1954. 'Geography' , 
pp. 58-61. 








Cons, G.J. Geography and visual education. 
London, Royal Geographical Society, 1947. 3 p. 





The use of visual aids in the teaching of geography. 


Honeybone, R.C. A handbook for 
geography teachers. 4thed. Prepared by the 
Standing Sub-Committee in Geography, Univers- 
ity of London Institute of Education. London, 
Methuen, 1960. pp. xv, 525. 








Fifteen contributors and fifty-one collaborators 
helped in the preparation of this work. Their 
aim is "to help teachers of geography in schools 
to keep in touch with the recent developments of 
the subject and to offer articles, up-to-date 
sources of information and appraisals of selected 
textbooks which will guide teachers in their task 
of selection and in maintaining academic and educa- 
tional standards". Section X contains some 
definitions of terms used in the vocabulary of 
geography. 


Fairgrieve, J. Geography in school. 7th ed. 
London, University of London Press, 1951. 
412 p. illus. 





This book, which was first published in 1926, is 
now out of print. It is still of interest as it was 
based on some thirty years' experience of 
geography in many types of primary and secondary 
schools in Great Britain and the author was among 
the first to attempt to formulate a philosophical 
basis for the teaching of geography. 


Fisher, C.A, The compleat geographer. 
Sheffield, Sheffield University, 1959. 18p. 





An inaugural lecture delivered at the University 
of Sheffield 2 December 1959. 


Garnett, Olive. Fundamentals in school geography. 





A book for teachers and students in training. 
2nd. rev. ed. London, Harrap, 1948. 
332 p. illus. 





The book is concerned with the work of preparatory 
and junior schools but much of what it contains ap- 
plies also to geography for older children, 


Geographical Association. Geography in second- 
ary schools with special reference to the 
secondary modern school. A report prepared 
by Dr. E.W.H. Briault and Dr. D.W. Shave at 
the request of the Executive Committee of the 
Geographical Association, reprinted with re- 
visions. Sheffield, Geographical Association, 
1960. 46 p, 











First published in 1952 the report has since been 
revised and enlarged. It discusses the contribu- 
tion of geography to education, the content of the 
course, geography out of doors, and equipment. 
It contains a short bibliography on teaching 
methods. 


- Teaching geography in junior school. 
Sheffield, Geographical Association, 1959. 
46 p. illus. 





A guide for teachers of young children with a 
chapter on planning the syllabus, local studies 
and maps. There is an appendix on books, 
visual materials and equipment. 


Geographical Handbook Committee. 
A geographer's reference book. Sheffield, 
Geographical Association, 1955. 222p. illus. 





This first edition was edited by C.H. Saxelby. 
Although out of print it contains useful reflections 
and references. A revised edition is to be 
published. 


Gilbert, E.W. Geography as a human study. 
Oxford, Clarendon Press, 1955. 23 p. 





An inaugural lecture delivered before the Univers- 
ity of Oxford on 12 November 1954. The author 
discusses the study and teaching of geography at 
Oxford. 


Seven lamps of geography. An ap- 
preciation of the teaching of Sir Halford J. 
Mackinder. London, Geographical Association, 
1951. 43 p. 








Reprinted from the March 1951 issue of Geography 
the article contains a bibliography of this great 
geographer's works. 


Gospill, G. H. The teaching of geography. 
London, Macmillan, 1955. 316 p. 





The author, who is lecturer in education at the 
University of Nottingham, discusses local studies, 
map work, principles of class-room practice, 
illustration in teaching, planning the syllabus. 
Appendices deal with book selection and equipment. 


Heaton, P.R. The geography room in a secondary 
school. Sheffield, Geographical Association, 
1954, 20 p. 
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An illustrated memorandum on the furnishing and 
equipment of a geography room. 


Incorporated Association of Assistant Masters in 
Secondary Schools. The teaching of geography 
in secondary schools. 4th. ed. London, 
George Philip and Son, 1958. 512 p. bibl. 








Outlines the position of geography, the aims and 
scope of secondary school geography, schemes of 
work, teaching methods and equipment. The 
bibliography includes references to articles in 
periodicals. 


Incorporated Association of Preparatory Schools. 
Foundations: a reconsideration of the aims of 
teaching in preparatory schools; being the 
report of a Committee appointed by the Council 
of the Incorporated Association of Preparatory 
Schools. 1959. 47p. 








Among the Committee's main recommendations is 
one to the effect that more emphasis should be 
placed upon geography inthe curriculum. The 
report is available from R.A. Harrison, Snope 
Hall, Near Saxmundham, Suffolk. 


Geography, by J.P. Nelson, with a 
section on local surveys by J.H.G. Leask. 
London, The Association, n.d. 19 p. (Pamphlet 
no. 15). 


A practical handbook with notes on books for teacher 
and pupil. It is available from the Association, 
Netbury Court, Kensington, London. 


Layton, E.; White, J.B. The school looks round. 
A book for teachers about local surveys. 2nd 
ed. London, Longmans Green, 1951. 165 p. 
illus. 








This book, first published in 1948, was issued 
under the auspices of the Association for Education 
in Citizenship and its object is to discuss local 
surveys as a method of education. Techniques 

are discussed and examples of surveys from schools 
are given. 


Mackinder, Sir Halford J. The scope and method 
of geography, and the geographical pivot of 
history. Reprinted with an introduction by 
E.W. Gilbert. London, Royal Geographical 
Society, 1951. 44p. 








These papers which were read before the Royal 
Geographical Society in 1887 and 1904 had a great 
influence on the teaching of geography in the United 
Kingdom and upon geographical thought in other 
countries. 


Ministry of Education. Geography and education. 
London, HMSO, 1960. (Pamphlet no. 39), 
In press. 
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Ministry of Education. Handbook of suggestions 
for teachers. London, HMSO, 1947. 571 p. 
Chapter XIII, 'Geography', pp. 434-469. 





- Local studies. London, HMSO, 
1948, 95 p, illus. (Pamphlet no. 10). 





Primary education. Suggestions for 
the consideration of teachers and others con- 
cerned with the work of primary schools. 
London, HMSO, 1959. 334 p. Chapter XVII, 

‘Geography and natural history’. pp. 289-313. 





"The contents of this book are based on what 
H.M. Inspectors have seen in schools in all parts 
of the country in recent years and on discussion 
with teachers about their work and about 
principles on which they act and the standards 
they achieve." 


. Schools and the countryside. 
London, HMSO, 1958. 74 p. (Pamphlet 
no. 35). Chapter I, 'Geographical studies’, 
pp. 1-8. 





Monkhouse F.J. The concept and content of 
modern geography. Southampton, University 
of Southampton, 1955. 31p. 








In an inaugural lecture delivered at the University 
of Southampton on 24 February 1955, the author 
discusses the historical, regional, economic and 
social aspects of geographical study. 


National Committee for Visual Aids in Education. 
The making of geography teaching films. Notes 
for educational advisers on the technique of 
making geography teaching films, prepared by 
the Films Committee of the Geographical 
Association. London, 1956. 24 p. 





Pye, Norman. Object and method in geographical 
studies. Leicester, University College, 1955. 
19 p. 





An inaugural lecture delivered at University 
College, Leicester, on 2 June 1955. Aftera 
brief historical introduction the author discusses 
aims, research and field work in his subject. 


Royal Geographical Society. Careers for 
geographers. A memorandum prepared by 
the Education Committee of the Council. Rev. 
ed. London, 1954. 4p. 


. Geography and social studies in schools. 
A memorandum prepared by the Education Com- 
mittee of the Council. London, 1950. 4 p. 





. Geography and technical education. A 





report prepared by the Royal Geographical 
Society and the Geographical Association. 
London, 1958. 














Royal Geographical Society. Geography in educa- 





tion. A report prepared by the Education Com- 
mittee of the Council. London, 1955. 6p. 
(Reprinted from: Geographical Journal 
(London), vol. CXX, part 2, June 1955. 

pp. 190-196. 





Simpson, Charlotte. Making local surveys: an 
eye for country. London, Pitman, 1951. 
78 p. illus. 








The study of local geography: a 
handbook for teachers. London, Methuen, 
1934. 68p. illus. 








Both books are guides to the teaching of local 
geography. 


Southampton. University. Institute of Education. 
Library. Sample studies in geography, a 
bibliography. Southampton, Institute of Educa- 
tion, 1960. 22p. 





A selection of studies covering many countries - 
being accounts from which the teacher can select 
material for the children to study. 


Walker, James. Aspects of geography teaching 
in school. Edinburgh, Oliver and Boyd, 1953. 
160 p. 





A book for young teachers in training. The author 
was formerly lecturer in a teacher-training 
college. 


Wood, Grace A. Geography in schools. London, 
Blackie, 1957. 181 p. bibl. 





A book for students in training as teachers. 
Chapters treat methods of approach in the secondary 
modern school, and there is a summary of the 
syllabus for these schools. 


Wooldridge, S.W. The geographer as scientist: 
essays on the scope and nature of geography. 
London, Nelson, 1956. 299 p. illus. 








These essays were written in the course of twenty- 
five years of active teaching and research, and 
cover reflections on geographical science in 
education, regional geography in teaching and 
research, the status of geography, and the rdle 

of field work. 


.; East, W.G. The spirit and purpose 
of geography. London, Hutchinson University 
Library, 1951. 176 p. 





Young, I.V. Farm studies and the teaching of 
geography, with a foreword by R.O. Buchanan 
andG.J. Cons. London, Association of 
Agriculture in collaboration with the Standing 
Sub-Committee in Geography of the University 
of London Institute of Education, 1959. 35 p. 





Based on the Farm Study Scheme of the Associa- 
tion of Agriculture the booklet seeks to provide 
a series of suggestions on the use of farm study 
folders applicable to various ages and abilities. 
These folders describe sample farms and are 
used to introduce the children to agriculture and 
geography at first hand. 


(ii) Periodicals 


Geographical Journal. Royal Geographical 





Society, Kensington Gore, London, S.W. 7. 
1883- 4 issues a year. 


Geography. Journal of the Geographical Associa- 
tion. G. Philip and Son, 32 Fleet Street, 
London, E.C.4.- 1901- 4 issues a year. 


(iii) Articles in periodicals 





Articles cited here are from periodicals other 
than the Geographical Journal and Geography. 
Many articles from these two are listed ina 
bibliography which forms Appendix V to "Teaching 
of geography in secondary schools" issued by the 
Incorporated Association of Assistant Masters in 
Secondary Schools mentioned above. 





Balchin, W.G.V. ‘Seventy years of geography' 
Times Educational Supplement (London), no. 
2237, 4 April 1958, p. 34 





Briault, E.W.H. ‘Geography in the secondary 





modern school'. Journal of Education 
(London), vol. 87, no, 1027, February 1955, 
pp. 50-54, 


Daniels, J.C. 'Testing geography at the 
ordinary level of the General Certificate of 
Education'. British Journal of Educational 
Psychology (London), vol. XXIV, part III, 
November 1954, pp. 180-189. (See also 
articles listed below by Dunn, S.S.). 





David, Tudor, 'Against geography'. 
Universities Quarterly (London), vol. 12, 
no. 3, May 1958, pp. 261-273. 





Dunn, S.S. ‘Critical note on "Testing geography 
at the ordinary level of the General Certificate 
of Education", by J.C. Daniels'. British 
Journal of Educational Psychology (London), 
vol. XXV, part III, November 1955. pp. 204- 
205. (See article listed above by Daniels, J.C.). 





Hallworth, H.J. ‘Group work in the teaching of 
geography'. Educational Review (Birmingham), 
vol. 7, 10. 2, February 1955, pp. 124-133. 





Johnson, H.M. 'The place of maps in the teach- 
ing of geography'. University of Nottingham 
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Institute of Education Bulletin (Nottingham), 





no. 32, May 1959, pp. 8-13. 


Lorraine, P.L. ‘Orienteering; a new school 
subject'. Physical Education (London), vol. 
47, no. 141, July 1955, pp. 64-66, 





Parker, W.H. ‘Geography defended'. 
Universities Quarterly (London), vol. 13, 
no. 1, November 1958, pp. 32-44, 





Sauvin, P. ‘Lively geography'. Schoolmaster 
and Woman Teachers! Chronicle (London). 
A series of eight articles. 





1. vol.177, no.2656, 24June 1960, pp.1638-1640. 
2. vol.178, no.2657, 1July 1960, pp.30-31, 35. 
3.vol.178, no.2658, 8July 1960, pp.84-85. 
4.vol.178, no.2659, 15 July 1960, pp.133-134. 
5. vol.178, no.2660, 22 July 1960, pp.194-195. 
6. vol.178, no.2661, 29 July 1960, pp.228, 234. 
7.vol.178, no.2663, 12 August 1960, pp.310-311. 
8. vol.178, no.2664, 19 August 1960, pp.346, 349. 


Wallace, W. ‘Geography in further education', 
Vocational Aspect of Secondary and Further 
Education (Bolton, Lancashire), vol. VII, no. 
16, Spring, 1956, pp. 40-46. 





Wilmot, G.F.A. 'A way to teach geography'. 
Adult Education (London), vol. 31, no. 1, 
Summer 1958, pp. 14-20. 





Woodridge, S.W. 'Field studies for secondary 
modern schools'. Education (London), vol. 
CIX, 19 April 1957, pp. 683-684. 


‘Reflections on regional geography 
in teaching and research'. Transactions of 
the Institute of British Geographers (London), 
1950, pp. 1-11. 








Young, I.V. School master and Woman Teachers' 
Chronicle (London), A series of six articles. 
1, 'Why teach geography?', vol. 175, no. 2590, 
20 March 1959, pp. 678-679. 

2. 'What geography?', vol. 175, no. 2591, 
27 March 1959, pp. 728-729. 

3. ‘Outside the four walls', vol. 175, no. 2592, 
3 April 1959, pp. 788-789. 

4. 'Geography and maps', vol. 175, no. 2594, 
17 April 1959, pp. 914-915. 

5. ‘Sampling the world', vol. 175, no. 2595, 
24 April 1959, pp. 964-965. 

6. 'Geography past and present', vol. 175, 
no. 2596, 1 May 1959, pp. 1021-1022. 





Il. SCOTLAND 


Scottish Education Department, Geography in 
secondary schools. Edinburgh, HMSO, 1951 
47 p. 
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Scottish Education Department. Junior secondary 
education. Edinburgh, HMSO, 1955. 286 p. 
Chapter 13, 'Geography', pp. 96-114. 





. The primary school in Scotland. 
Edinburgh, HMSO, 1950. 131 p. Chapter 19, 
'Geography', pp. 71-76. 





These three publications bring together the ex- 
perience of teachers and the Scottish Education 
Department in an endeavour to show how geography 
might best be taught at these levels. They state 
the aims of the teacher of geography and contain 
suggestions about content, method and courses. 


. Teaching of geography in secondary 
schools. Edinburgh, HMSO, 1958. 6p. 





A review of the present position with some sug- 
gestions about content and method. 


. Circular 30. Edinburgh, HMSO. 
Annual, 





Scottish Certificate of Education - 
syllabus and specimen question paper - 
geography. Edinburgh, HMSO, 1959. 


These two publications are the syllabuses which 
are prescribed for the examinations in geography 
taken throughout Scotland and to which senior 
secondary teachers work. 








Great Britain. The School Premises (Standards 
and General Requirements) (Scotland) 
Regulations, 1959. London, HMSO, 1959. 
(Statutory Instrument 1959/1096). p. 8. 











These regulations control the minimal areas, 
ceiling height, and storage areas permitted in 
schools. 


III, NORTHERN IRELAND 


Ministry of Education. Programme for primary 
schools. Belfast, HMSO, 1956. 221 p. 





. Secondary/grammar school certifi- 
cate examinations, junior certificate, rules 
and programme 1962. Belfast, HMSO, 1960, 











Secondary/grammar school certifi- 
cate examinations, senior certificate, pro- 
gramme. Belfast, HMSO, 1957. With 
supplements to rules and programme, 1957- 
1962, 








— Technical school 
examinations, question papers, courses. 
Belfast, HMSO, 1960. Tv. 








These publications cover all subjects of the school 
programme with the exception of religious instruc- 
tion. 








UNITED STATES OF AMERICA 


Text and bibliography submitted by the Office of 
Education. 


I, LEGISLATION 


The Federal Government does not legislate or 
decree what the content and methodology of 
geography teaching shall be. Few curriculum 
matters related to geography are subjects for 
legislation at the state level. A few states, 
through legislation or through state departments 
of education regulations, require that the geography 
of the local state be taught at one or more grade 
levels. Most of the responsibility for curriculum 
development in geography and other fields is 
carried out by state and local school systems. 


Il. HANDBOOKS AND INSTRUCTIONS FOR 
TEACHERS 


Very few handbooks or teachers' guides for the 
teaching of geography were produced during the 
past decade. For the most part, geography 
appears as a major aspect of social studies pro- 
grammes and curriculum guides. It is seldom 
taught as a separate subject in primary schools. 
Occasionally a separate geography course is given 
in secondary schools at junior or senior high 
school levels. Because of the placement of 
geographic education in the social studies pro- 
gramme, there are few recent teachers' guides 
dealing with geography teaching alone. The fol- 
lowing are illustrative of teachers' guides for the 
teaching of geography: 


Dade County (Florida), Public Schools. Teaching 
with maps, charts, and globes. Miami, Dade 
County Public Schools, 1958. 89 p. 





This guide for teachers presents many class-room 
techniques for enriching the teaching of geographic 
concepts. The techniques have been used and 

found to be successful in both primary and second- 
ary schools, though most of the skills emphasized 
are taught mainly in primary grades. They in- 
clude: reading directions, place locations, recogni- 
tion of symbols, and correlation with other sub- 
jects. 


Florida. Department of Education. A tentative 
guide to using maps and globes. Tallahassee, 
1958. T1p. 





This state guide developed by a state-wide com- 
mittee of teachers, under the chairmanship of 
Henry F. Becker, indicates effective ways in 
which teachers and pupils, from kindergarten 
through college levels, might use maps and globes. 





Numerous suggestions are given on interpreting 
maps, using maps in actual situations, selecting 
and procuring maps, and handling and caring for 
maps. 


Pennsylvania. Department of Public Instruction. 
Course of study in geography for secondary 
schools. Harrisburg, 1951. 334 p. 





This bulletin was prepared to help teachers and 
supervisors in improving geographic instruction 
in the secondary schools of Pennsylvania. The 
material is presented from the viewpoint of the 
class-room teacher and indicates how functional 
geographic content may be geared to the needs of 
adolescent boys and girls ina democracy. The 
volume emphasizes critical-mindedness and 
better understanding of the peoples of the world 
and their environments. It contains numerous 
units in geography for each of the grade levels 
from seven to twelve. 


lI. PUBLICATIONS ON THEORY AND METHODS 
(i) Books 


James, PrestonE., ed. New viewpoints in 
geography. Washington, D.C., National 
Education Association, 1959. 260 p. 
(National Council for the Social Studies, 29th 
yearbook). 





This volume, which brings together the viewpoints 
of both professional geographers and leaders in 
the field of the teaching of geography, makes a 
significant contribution to the whole field of 
geographic education. Some of the new thinking 
about geography relates to regional geography, 
geomorphology and climatology, cartographic 
developments, historical geography, major 
culture areas, teaching geography outdoors, and 
the preparation of teachers for geographic instruc- 
tion. It presents new and challenging viewpoints 
concerning these and many other aspects of 
geographic education in an aerospace age. 


Logan, Marguerite. Geographic techniques. 
Ann Arbor, Michigan, Edwards Brothers, 
Inc., 1958. 155 p. 





Techniques for teaching the use of geographic 
tools are described as means of reaching worth- 
while geographic understanding. The chapter on 
effective use of museum materials in geographic 
instruction has special value for teachers. 


National Council of Geography Teachers. 
Geography in the high school. Bloomington, 
Illinois, McKnight and McKnight, 1949. 

403 p. 
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This collection of articles on high school 
geography has been carefully selected from the 
Journal of Geography by a committee, of which 

Zoe A. Thralls was chairman. For the most 

part the articles describe how various teachers 
have worked out problems concerned with the 
selection, organization, and presentation of 
geographic materials. In addition, there are 
groups of articles dealing with economic geography, 
global geography, political geography, conserva- 
tion education, meteorology, and geography of 
the local community. 





Peattie, Roderick. The teaching of geography. 
New York, Appleton-Century-Crofts, 1950. 
185 p. 





The author presents many suggestions for the 
teacher of geography. He emphasizes the relation- 
ship between physical and living conditions, point- 
ing out their two-way, reciprocal nature. Ways 

of teaching the geography of agriculture, mining, 
and commerce are indicated. Rich and varied 
suggestions are given for teaching about various 
regions, countries, mountains, and tropical 
jungles. 


Thralls, Zoe A. The teaching of geography. 
New York, Appleton-Century-Crofts, 1958. 
339 p. 





A comprehensive treatment of the whole field of 
geography teaching is provided in this volume. 

A concept of dynamic, functional geography is 
developed which seeks to explain the interrelations 
between man and his physical environment. With 
numerous illustrations drawn from the class-room, 
the authors show how pupils can learn to read and 
interpret maps, globes, pictures, graphs, printed 
materials, and landscape, using them as sources 
of geographic information. Many suggestions 

are given for unit planning and functional 
geographic activities. A detailed geographic 
readiness programme for the primary grades is 
most important for children living in these times. 


Warman, Henry J. Geography - backgrounds, 
techniques and prospects. Ann Arbor, 
Michigan, Edwards Brothers, Inc., 1954. 
160 p. 








The author reviews the history of geography and 
presents a philosophy for the dynamic qualities in 
geography instruction. Practical suggestions on 
techniques of geography are provided with respect 
to textbook use, the geography unit, maps and 
globes, field trips, presentation of materials, and 
evaluation of outcomes. The rdle of geography 
in the development of world understanding is dis- 
cussed as a major responsibility of this field of 
learning. 
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Whitaker, Joe Russel. Geography in school and 
and college. Nashville, Tennessee, Bureau of 
Publications, George Peabody College for 
Teachers, 1948. 116p. 





This volume brings together highlights of 
Whitaker's ideas on geography in education which 
have appeared in articles over a period of fifteen 
years. Of special significance for these times 
are his views on regional interdependence and 

an interdependent world. He points out opportuni- 
ties for teachers of geography to provide a neces- 
sary global framework of knowledge and under- 
standing, and to move towards international good- 
will through purposeful teaching. How man re- 
makes geography, twentieth-century explorers, 
and effective use of statistics in geography are 
among the topics the author presents for vitaliz- 
ing geographic instruction. 


(ii) Professional Papers 





Bacon, Phillip. Population growth and its impact 
on geographic education. Norman, Oklahoma, 
University of Oklahoma, April 1958. (National 
Council for Geographic Education, Professional 
paperno. 17). 10p. 








A challenging discussion of the world's population 
explosion and a lack of fundamental knowledge 
about and appreciation for the land on the part of 
large numbers of the earth's inhabitants. The 
author points out implications of these problems 
of man-land relationships for the education of 
future citizens. 


Warman, Henry J. Changing emphasis in 
geographic education. Norman, Oklahoma, 
University of Oklahoma, May 1958. (National 
Council for Geographic Education, Professional 
paper no. 19), 10p. 








Changes in various streams or tributaries of 
geographic thought are presented with clarity. 
Trends discussed include the following from con- 
servation to "wise utilization", from physical 

to cultural aspects of the environment, from 
purely typical aspects to consideration of devia- 
tions as well,from map "clutterment" to map 
"clarity". 


(iii) Periodical articles 





Journal of Geography. National Council for 
Geographic Education. Publication Office, 
450 Ahnaip Street, Menasha, Wisconsin. 
Monthly. 





The Journal of Geography is the official publication 
of the National Council for Geographic Education. 
It provides a rich source of articles on both 
content and methodology for teachers of geography 
at elementary, secondary, and college levels. 
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A representative selection of articles published 
in the Journal of Geography is given below: 





Anderzhon, Mamie L. 'Geographic field work in 
community study for junior high level'. vol. LI, 
November 1952, pp. 325-332. 








Describes a study of the postal service of a com- 
munity as one way of developing students' ability 
to think in geographic terms. 


Barton, Thomas Frank. ‘Outlets to the sea for 
land-locked Laos'. vol. LIX, May 1960, pp. 
206-220. 








On the basis of data gathered while in Laos, the 
Editor of the Journal presents an analysis of the 
problems and future possibilities of major routes 
to the sea for trade and transportation. 


Becker, Henry F. 'Some implications of 
resource-use education for geographers'. 
vol. LI, March 1952, pp. 103-111. 








Explains (a) the basic concepts of resource-use 
education and (b) the opportunities such programmes 
provide for geography teachers to use their train- 
ing, skill and experience in meeting community 
problems. 


Hill, Wilhelmina. 'New developments in 
geographic education'. vol. LIX, May 1960, 
pp. 234-238. 








Points out how the notion of international under- 
standing is being introduced earlier in the grades. 
Describes such trends as increase in depth 
studies of selected countries, the experience ap- 
proach to geographic learning, out-of-door learn- 
ing and problem-solving methods. 


Kohn, Clyde F. 'Spatial dimensions of human 
activities: significance for geographic educa- 
tion'. vol. LVI, March 1959, pp. 121-127. 








Shows the importance of helping students under- 
stand spatial relationships with regard to time and 
the life of the individual in an aerospace age. 


Phillips, Mary Viola. ‘Organizing a geography 
club in the secondary school', vol. LIII, 
April 1954, pp. 144-149. 








Provides excellent suggestions on establishing 
and maintaining a geography club. Major values 
of such a club are summarized in terms of the 
needs and interests of the students, the school, 
and the community. 


VIET-NAM 


Bibliography and text submitted by the National 
Commission for Unesco of the Republic of Viet- 
Nam. 


I. PRIMARY SCHOOLS 


Département de l'éducation nationale. Programme 


de l'enseignement primaire. Saigon, 1960. 
'Géographie', p. 43. 


The purpose of geography in the primary school 
is to teach pupils the most important facts about 
Viet-Nam and neighbouring countries and to give 
them some elementary knowledge concerning the 
five continents. 

Geography is a science of observation. The 
pupils should be given opportunities for direct 
contact with things and living creatures. In 
default of this, they can be shown maps, pictures 
and other illustrations. Looking at these will 
help them to realize what are the essential points 
inthe lesson. When direct observation is im- 
possible, the teacher can use earth, sand, and 
water to represent things the pupils have never 
seen. The globe can be represented by a paper 
sphere, a grape-fruit or a balloon, 

In the classes with a set syllabus, the teacher 
should always give pupils an opportunity of observ- 
ing first, after which he can give the necessary 
explanations. It is essential to proceed gradually 
from things that are familiar to the pupils to less 
familiar, more remote things. 

Whether the geography lesson concerns the 
pupils' home town or other countries, maps, 
pictures and other illustrations should always be 
available. The maps should include only im- 
portant details. Asa rule, it is more instructive 
for pupils to draw a map than to listen to an oral 
lesson; they can then study from the map. 

In the teaching of geography, as in the teaching 
of other subjects, practical values should not be 
overlooked. The concepts taught should be use- 
ful and should have the same purpose as civics 
teaching. An understanding of the geography of 
our country helps us to appreciate the pioneering 
work done by past generations and thus to develop 
a love of our country and our race. 

When teaching the geography of neighbouring 
countries and the five continents, care should be 
taken to omit details that might place an undue 
burden on the pupil's memory and to select only 
points of resemblance with Viet-Nam in the 
economic, political and cultural spheres; the 
pupil is thus encouraged to make comparisons, 
to reflect on his country's possibilities of attain- 
ing the same level as other countries or even out- 
doing them. 
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II. SECONDARY SCHOOLS 


Département de l'éducation nationale. Programme 
de l'enseignement secondaire. Saigon, 1960. 
'Géographie', p. 68 





Geography should be taught according to the active 
method. Pupils should be accustomed to thinking 
for themselves. The teaching should be based on 
reliable texts, but pupils should not be obliged to 
memorize too many details. 


Maps should always be used for explaining the 
lessons. While general maps may be used in 
primary schools, more detailed maps of separate 
regions are required in secondary schools. The 
pupils should learn not only how to read maps but 
also how to draw maps for themselves. Full use 
should be made of illustrations, films and models. 
If possible, pupils should be taken on excursions 
for first-hand observation. 





















We should like to draw the attention of our readers 
to the Unesco Coupon Scheme, 

which may enable them to purchase materials 
listed in this periodical. 

Because it is often difficult to send money 

from country to country for the purchase of books, 
films, laboratory equipment, etc., 

Unesco has created a sort of international currency, 
the UNESCO COUPON. 

These coupons enable schools, 

universities, teachers and students 

in many parts of the world 

to buy freely the materials 

which they need for study and research. 


UNESCO COUPONS are on sale 

in most Member States 

which have currency restrictions. 

If you do not know where to obtain coupons, 
please consult 

your National Commission for Unesco 

or write to Unesco, Paris, 

for the information. 


The TRAVEL COUPON SCHEME, 

which is designed 

to overcome the currency barriers 

to educational and cultural travel, 

is an extension of the Unesco Coupon Scheme 
described above. 

Travel Coupons are a form 

of international travellers' cheque. 

They provide the foreign exchange 

needed to enable travellers such as students, 
teachers and research workers 

to spend time abroad for study or research. 


For full details, 
please refer to the following explanatory leaflets: 


UNESCO COUPONS 


with separate addenda on BOOK COUPONS, FILM COUPONS 
COUPONS FOR SCIENTIFIC MATERIAL 


INTRODUCING THE UNESCO TRAVEL COUPON 


(containing the addresses of the national agencies responsible 
for the allocation and issue of coupons, and the banks where 
they may be cashed) 





Unesco 
coupons 


UNESCO COUPONS 
can be used to buy: 


books, periodicals, 

photocopies, 

microfilm copies, 

art reproductions, 

charts, globes, maps, 

sheet music, 

gramophone records, 

the following categories of 

educational films : 

(a) screening prints and 
duplicate prints, 

(b) original negatives and 
duplicate negatives ; 

as well as 

(c) 16mm. raw film for printing 
the above categories of films; 

various categories of scientific 

material for education and 

research, such as: 

optical instruments, 

balances and weights, 

laboratory glass-ware, 

electrical measuring instruments, 

analytical and clinical testing 

apparatus, etc. 


which may be obtained 
upon request from the: 


Unesco 

Coupon Office 
Place de Fontenoy 
Paris - 7® 

France 





UNESCO PUBLICATIONS : 


Afghanistan: Panuzai, Press Department, Royal Afghan Ministry. 
of Education, KABUL. 

Albania: N. Sh. Botimeve, «Naim Frasheri», TIRANA. 

Argentina : Editorial Sudamericana S.A., Alsina 500, 

BUENOS AIRES. 

Australia : Melbourne University Press, 369 Lonsdale Street, 
MELBOURNE C.1 (Victoria). 

Austria: Verlag Georg Fromme & Co., Spengergasse 39, VIENNA V. 

Belgium: Office de publicité S.A., co Marcq, BRUXELLES ; 
N.V. Standaard Boekhandel Belgiélei 151, ANTWERPEN , 
For The Courier: Louis de Lannoy, 22, Place de Brouckére, 
BRUXELLES. 

Bolivia: Libreria Selecciones, avenida Camacho 369, LA PAZ; 
Libreria Universitaria, Universidad de San Francisco Xavier, 
SUCRE; Libreria «Los Amigos del Libro», calle Peri 11, 
COCHABAMBA. 

Brazil: Fundagao Getuilio Vargas, 186 Praia de Botafogo, caixa 
postal 4081, RIO DE JANEIRO. 

Bulgaria: Raznoiznos, 1, Tzar Assen, SOFIA. 

Burma: Sarpay Beikman Institute, 361 Prome Road, RANGOON. 

Cambodia: Librairie Albert Portail, 14, avenue Boulloche, 
PHNOM- PENH. 

Canada: The Queen's Printer, OTTAWA (Ont.). 

Ceylon : Lake House Bookshop, P.O. Box 244, Lady Lochore 
Building, 100 Parsons Road, COLOMBO 2. 

Chile: Editorial Universitaria S.A., avenida B. O'Higgins 1058, 
casilla 10220, SANTIAGO. For The Courier: Comision Nacional 
de la Unesco en Chile, calle San Antonio 255, 7.° piso, 
SANTIAGO. 

China: The World Book Co. Ltd., 99 Chungking South Road, 
Section 1, TAIPEH, Taiwan (Formosa). ‘ 

Colombia: Libreria Central, Carrera 6-A n.° 14-32, BOGOTA. 

Costa Rica: Imprenta y Libreria Trejos, S.A., apartado 1313, 
SAN JOSE. 

Cuba: Libreria Econémica, Pte Zayas 505-7, apartado 113, 
LA iABANA. 

Czechoslovakia: Artia Ltd., 30, Ve Smetkach, PRAHA 2. 

Denmark: Ejnar Munksgaard Ltd., 6 Ngrregade, KOBENHAVN K. 

Dominican Republic: Libreria Dominicana, Mercedes 49, apartado 
de correos 656, CIUDAD TRUJILLO. 

Ecuador : Casa de la Cultura Ecuatoriana, Nicleo del Guyas, 
Pedro Moncayo y 9 de Octubre, casilla de correo n.° 3542, 
GUAYAQUIL.. 

El Salvador: Manuel Navas & Cia., 12 avenida Sur 37, 
SAN SALVADOR. 

Ethiopia: International Press Agency, P.O. Box 120, 

ADDIS ABABA. 

Finland: Akateeminen Kirjakauppa, 2 Keskuskatu, HELSINKI. 

France: Librairie de l'Unesco, place de Fontenoy, PARIS-7°; 
Wholesale: Sales Section, place de Fontenoy, PARIS-7°. 

French West Indies : Librairie J. Bocage, Rue Lavoir, B.P. 208, 
FORT-DE-FRANCE (Martinique). 

Germany (Fed. Rep.): R. Oldenbourg Verlag, Unesco-Vertrieb 
fiir Deutschland Rosenheimerstrasse 145, MUNCHEN 8. 

Greece: Librairie H. Kauffman, 28, Rue du Stade, ATHENES. 

Guatemala : Comision Nacional de la Unesco, 5.4 Calle 6-79, 
zona 1 (Altos), GUATEMALA. 

Haiti: Librairie «A la Caravelle», 36, rue Roux, B.P. 111, 
PORT-AU-PRINCE. 

Hong-Kong: Swindon Book Co., 25 Nathan Road, KOWLOON. 

Hungary: Kultura, P.O. Box 149, BUDAPEST 62. 

India: Orient Longmans Ltd. : 17 Chittaranjan Avenue, 
CALCUTTA 13; Indian Mercantile Chamber, Nicol Road, 
BOMBAY 1; 36a Mount Road, MADRAS 2; Gunfoundry Road, 
HYDERABAD 1; Kanson House, 24/1 Asaf Ali Road, P.O. 
Box 386, NEW DELHI 1. Sub-Depots : Oxford Book & Stationery 
Co., 17 Park Street, CALCUTTA 16; and Scindia House, 
NEW DELHI. 

Indonesia: Bappit Pusat «PERMATA», Djl. Nusantara 22, 
DJ AKARTA. 

Iran : Commission nationale iranienne pour l'Unesco, avenue du 
Musée, TEHERAN. 

Iraq : McKenzie's Bookshop, BAGHDAD. 

Ireland: The National Press, 2 Wellington Road, Ballsbridge, 
DUBLIN. 

Israel : Blumstein's Bookstores Ltd., 35 Allenby Road and 48 Nahlat 
Benjamin Street, TEL AVIV. 

Italy: Libreria Commissionaria Sansoni (Agente generale),via Gino 
Capponi, 26, casella postale 552, FIRENZE ; Libreria Zanichelli, 
Portici del Pavaglione, BOLOGNA ; Hoepli, via Ulrico Hoepli, 5, 
MILANO ; Libreria Internazionale Ulrico Hoepli, Largo Chighi, 
ROMA ; Libreria Internazionale Modernissima, via Macedonia, 77, 
ROMA ; Libreria Paravia, via Garibaldi, 23, TORINO. 


NATIONAL DISTRIBUTORS 


Jamaica: Sangster's Book Room, 91 Harbour Street, KINGSTON ; 
Knox Educational Services, SPALDINGS. 

Japan: Maruzen Co., Ltd., 6, Tori-Nichome, Nihonbashi, P.O, 
Box 605, Tokyo Central, TOKYO. 

Jordan: Joseph I. Bahous & Co., Dar-ul-Kutub, Salt Road, P.O. 
Box 66, AMMAN. 

Korea : Korean National Commission for Unesco, 
Ceatral 64, SEOUL. 

Lebanon : Librairie Antoine, A. Naufal et Fréres, B.P. 656, 
BEYROUTH. 

Liberia : J. Momolu Kamara, 69 Front and Gurley Streets, 
MONROVIA. 

Luxembourg: Librairie Paul Bruck, 22, Grand-Rue, LUXEMBOURG. 

Malaya (Federation of) & Singapore: Federal Publications Ltd., 
Times House, River Valley Road, SINGAPORE. 

Malta: Sapienza's Library, 26 Kingsway, VALLETTA. 

Mauritius: Nalanda Co, Ltd., 30, Bourbon Street, PORT-LOUIS. 

Mexico : Editorial Hermes, Ignacio Mariscal, 41, MEXICO D.F. 

Monaco: British Library, 30, Boulevard des Moulins, 
MONTE CARLO. 

Morocco: Centre de diffusion documentaire du B.E.P.I., B.P. 211, 
RABAT. 

Netherlands: N.V. Martinus Nijhoff, Lange Voorhout 9, 

's- GRAVENHAGE. 

Netherlands Antilles: G.C.T. Van Dorp & Co., (Ned. Ant.) N.V., 
WILLEMSTAD (Curagao, N.A.). 

New Zealand: Unesco Publications Centre, 100 Hackthorne Road, 
CHRISTCHURCH. 

Nicaragua: Libreria Cultural Nicaragiiense, calle 15 de Septiembre 
n.° 115, MANAGUA. 

Nigeria: C.M.S. (Nigeria) Bookshops, P.O. Box 174, LAGOS. 

Norway: A.S. Bokhjgrnet, Lille Grensen 7, OSLO. 

Pakistan: The West-Pak Publishing Co. Ltd., Unesco Publications 
House, P.O. Box 374, 56-N Gulberg Industrial Colony, LAHORE. 

Panama: Cultural Panamena, Avenida 7.2 n.° TI-49, apartado de 
correos 2018, PANAMA. 

Paraguay: Agencia de Librerias de Salvador Nizza, Yegros entre 
25 de Mayo y Mcal. Estigarrabia, ASUNCION. 

Peru: «ESEDAL - Oficina de Servicios», Dpto. de Venta de 
Publicaciones, Jirén Huancavelica (calle Ortiz) 368, apartado 
de correos 577, LIMA. 

Philippines : Philippine Education Co. Inc., 1104 Castillejos, 
Quiapo, P.O. Box 620, MANILA. 

Poland: Osrodek Rozpowszechniania Wydawnictw Naukowych 
PAN. Pafac Kultury i Nauki, WARZAWA. 

Portugal : Dias & Andrade Ltda, Livraria Portugal, rua do Carmo 70, 
LISBOA. 

Federation of Rhodesia and Nyasaland: The Book Centre, First 
Street, SALISBURY (Southern Rhodesia). 

Rumania: Cartimex, Str. Aristide Briand 14-18, P.O. Box 134-135, 
BUCURESTI. 

Singapore: see Malaya (Federation of). 

Spain : Libreria Cientifica Medinaceli, Duque de Medinaceli 4, 
MADRID 14. For The Courier: Ediciones Iberoamericanas S.A., 
Pizarro 19, MADRID. 

Sweden: A/B.C.E. Fritzes Kungl. Hovbokhandel, Fredsgatan 2, 
STOCKHOLM 16. For The Courier: Svenska Unescoradet, 
Vasagatan 15-17, STOCKHOLM C. 

Switzerland : Europa Verlag, Ramistrasse 5, ZURICH; Payot, 
40, rue du Marche, GENEVE. 

Tanganyika : Dar es Salaam Bookshop, P.O. Box 9030, 
DAR ES SALAAM. 

Thailand: Suksapan Panit, Mansion 9, Rajdamnern Avenue, 
BANGKOK. 

Turkey : Librairie Hachette, 469, Istiklal Caddesi, Beyoglu, 
ISTANBUL. 

Union of South Africa: Van Schaik's Bookstore (Pty) Ltd., Libri 
Building, Church Street, P.O. Box 724, PRETORIA. 

United Arab Republic : La Renaissance d'Egypte, 9 Sh. Adly- 
Pasha, CAIRO (Egypt). 

United Kingdom : H.M. Stationery Office, P.O. Box 569, 
LONDON S.E. l. 

United States of America: Unesco Publications Center, 801 Third 
Avenue, NEW YORK 22. N.Y.; and except for periodicals: 
Columbia University Press, 2960, Broadway, NEW YORK 27,N.Y. 

Uruguay: Unesco Centro de Cooperacién Cientifica para América 
Latina, Bulevar Artigas 1320-24, casilla de correo, 859, 
MONTEVIDEO; Oficina de Representacién de Editoriales, plaza 
Cagancha 1342, 1.©* piso, MONTEVIDEO. 

USSR: MeZhdunarodnaja Kniga, MOSKVA G- 200. 

Viet-Nam: Librairie papeterie Xuan-Thu, 185-193, rue Tu-Do, 
B.P. 283, SAIGON. 

Yugoslavia: Jugoslovenska Knjiga, Terazije 27, BEOGRAD. 
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